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/�i� 
ÕÀÀ�VÕ�Õ�� �>�>}i�i�Ì� ƂÕ`�Ì� >��Ã� Ì�� >ÃÃiÃÃ� ÃÞÃÌi�Ã� �v�
VÕÀÀ�VÕ�Õ�� >�`� >ÃÃiÃÃ�i�Ì� Ü�Ì���� *À�Û�Ã�� /�Ü�Ã��«� ��}��
-V����� ��ÃÌÀ�VÌ� Óä�� */�-� �Óä�®°� ÃÃi�Ì�>��Þ]� Ì�i� �L�iVÌ�Ûi�
�v� Ì�i� ƂÕ`�Ì� �Ã� Ì�� }>��� >� `ii«iÀ�Õ�`iÀÃÌ>�`��}��v�
Ì�i�VÕÀÀi�Ì�ÃÌ>Ìi��v�VÕÀÀ�VÕ�Õ��ÃÞÃÌi�Ã�>�`��>ÌiÀ�>�Ã]� >Ã� Üi��� >Ã�
«iÀÃ«iVÌ�ÛiÃ� �v� Û>À��ÕÃ� ÃÌ>�i���`iÀ� }À�Õ«Ã� Ài�>Ì�Ûi� Ì�� Ì��Ãi�
ÃÞÃÌi�Ã� >�`��>ÌiÀ�>�Ã]� ��� �À`iÀ� Ì���ÃÕ}}iÃÌ��iÝÌ�ÃÌi«Ã�Ì�>Ì�Ü�Õ�`�
ÃÕ««�ÀÌ� �iÞ� >Ã«iVÌÃ� �v� Ì�i� `�ÃÌÀ�VÌ¿Ã� ��ÃÌÀÕVÌ���>�� �À>�iÜ�À�°�
/�iÃi� �iÝÌ� ÃÌi«Ã]� ��� ÌÕÀ�]� Ãii�� Ì�� >`Û>�Vi� Ì�i� v�Ûi� }�>�Ã� �v� Ì�i�
`�ÃÌÀ�VÌ¿Ã�-ÌÀ>Ìi}�V�*�>�°

/�i� ƂÕ`�Ì� «À�Vii`i`� ��� Ì�Àii� ÃÌ>}iÃ��
ÕÀÀ�VÕ�Õ�� ,iÛ�iÜ]� �>«�
Ƃ�>�ÞÃ�Ã]�>�`�ƂVÌ����*�>��v�À�*À��À�ÌÞ���«À�Ûi�i�Ì����Ì�>Ì�ÛiÃ°

/�i� }�>�� �v� Ì�i� 
ÕÀÀ�VÕ�Õ�� ,iÛ�iÜ� ÃÌ>}i� Ü>Ã� Ì��
Õ�`iÀÃÌ>�`� Ü�>Ì� VÕÀÀ�VÕ�Õ�� �>ÌiÀ�>�Ã� ÜiÀi� >Û>��>L�i� >�`� Li��}�
ÕÃi`�v�À���ÃÌÀÕVÌ����>VÀ�ÃÃ�Ì�i�`�ÃÌÀ�VÌ°�/�i� ��Ã�}�Ì� Ìi>�� V���iVÌi`�
L�Ì�� `�ÃÌÀ�VÌ��iÛi�� >�`� ÃV����� �iÛi��µÕ>�Ì�Ì>Ì�Ûi� >�`� µÕ>��Ì>Ì�Ûi�
`>Ì>°� /�i� `>Ì>� V��Ã�ÃÌi`� �v� >� ÃÕÀÛiÞ� >�`� ÀiÛ�iÜÃ� �v� VÕÀÀ�VÕ�Õ��
>ÀÌ�v>VÌÃ� ÕÃ��}� ��`�V>Ì�ÀÃ� vÀ��� �i>`��}� VÕÀÀ�VÕ�Õ�� >�>�ÞÃ�Ã� Ì���Ã°� Ƃ�
ÃÞ�Ì�iÃ�Ã��v�Ì�i�`>Ì>�V>��Li�v�Õ�`����Ì�i�«>}iÃ�Ì�>Ì�v����Ü°

�ÕÀ��}� Ì�i� �>«� Ƃ�>�ÞÃ�Ã� ÃÌ>}i]� Ì�i� ��Ã�}�Ì� Ìi>��Ã�Õ}�Ì�Ì��
Õ�`iÀÃÌ>�`� Ü�>Ì� L>ÀÀ�iÀÃ� iÝ�ÃÌi`]� �v� >�Þ]� LiÌÜii�� «ÀiÃi�Ì�
V��`�Ì���Ã� >�`� �`i>�� �ÕÌV��iÃ°� �ÕÀ��}� Ì��Ã� ÃÌ>}i]� ��Ã�}�Ì�
V��`ÕVÌi`�v�VÕÃ�}À�Õ«���ÌiÀÛ�iÜÃ�Ü�Ì��ÃiÛiÀ>��`�vviÀi�Ì�ÃÌ>�i���`iÀ�
}À�Õ«Ã]� ��V�Õ`��}� }À�Õ«Ã� �v� Ìi>V�iÀÃ]� V��À`��>Ì�ÀÃ]�
ÃV������i>`iÀÃ]�>�`�ÃÌÕ`i�ÌÃ°�

���>��Þ]� Ì�i� `>Ì>� >�`� iÛ�`i�Vi� }>Ì�iÀi`� >Ài� ÕÃi`� Ì��
}i�iÀ>Ìi� Ì��Ã� Ài«�ÀÌ]� Ì�i� ƂVÌ���� *�>�� v�À� *À��À�ÌÞ� ��«À�Ûi�i�Ì�
���Ì�>Ì�ÛiÃ°� /��Ã� Ài«�ÀÌ� �Ã� �À}>��âi`� >VV�À`��}� Ì�� Ì�i� `>Ì>�
V���iVÌ���� �««�ÀÌÕ��Ì�iÃ]� v����Üi`� LÞ� �`i�Ì�v�V>Ì���� �v� LÀ�}�Ì�
Ã«�ÌÃ� �À� «À>VÌ�ViÃ� >�Ài>`Þ� «ÀiÃi�Ì®]� >Ài>Ã� �v� �««�ÀÌÕ��ÌÞ]� Ì�i��
ÃÕ}}iÃÌi`��iÝÌ�ÃÌi«Ã�v�À�Ì�i�`�ÃÌÀ�VÌ°

7i� ��«i� Ì�i� v��`��}Ã� >�`� ÀiV���i�`>Ì���Ã� ��� Ì��Ã� Ài«�ÀÌ�V>��
ÃiÀÛi�>Ã�>� Ã«À��}L�>À`� Ì�� Ì�i�«�>����}�«�>Ãi°�7i�>Ài� Ã��}À>ÌivÕ��
v�À� Ì�i� �««�ÀÌÕ��ÌÞ� Ì�� «>ÀÌ�iÀ� Ü�Ì�� Þ�Õ� >�`� ����� v�ÀÜ>À`� Ì��
ÃÕ««�ÀÌ��}� Þ�Õ� ��� Ì��Ã� ��ÕÀ�iÞ� ��� ÃiÀÛ�Vi� �v�ÃÌÕ`i�ÌÃ°

��ÌiÀ�>��-ÞÃÌi��
��iÀi�Vi
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-Õ««�ÀÌ��v�Ì�i���ÃÌÀÕVÌ���>���À>�iÜ�À��>��Ã�
Ì��>`Û>�Vi�>���v�Ûi�}�>�Ã��v�Ì�i�`�ÃÌÀ�VÌ¿Ã�
-ÌÀ>Ìi}�V�*�>�°�/�i�}�>�Ã�>Ài\

/�i�`�ÃÌÀ�VÌ¿Ã���ÃÌÀÕVÌ���>���À>�iÜ�À��ÃÌ>ÌiÃ�Ì�>Ì�¸����À`iÀ�Ì��
��VÀi>Ãi�ÃÌÕ`i�Ì�>V>`i��V�>V��iÛi�i�Ì]¸�Ì�i�`�ÃÌÀ�VÌ�¸�Ã�
V����ÌÌi`�Ì����}��µÕ>��ÌÞ���ÃÌÀÕVÌ����Ì�À�Õ}��>�}Õ>À>�Ìii`]�
Û�>L�i�VÕÀÀ�VÕ�Õ�]���}���}�>ÃÃiÃÃ�i�Ì]�>�`���}����«>VÌ�
��ÃÌÀÕVÌ���>��`i��ÛiÀÞ°¸

/�i�
ÕÀÀ�VÕ�Õ���>�>}i�i�Ì�ƂÕ`�Ì�Ãii�Ã�Ì��iÝ>���i�VÕÀÀ�VÕ�Õ��
ÃÞÃÌi�Ã�>�`��>ÌiÀ�>�Ã���V�Õ`��}�>ÃÃiÃÃ�i�ÌÃ®°�
ÕÀÀ�VÕ�Õ��>�`�
>ÃÃiÃÃ�i�ÌÃ]����ÌÕÀ�]���«>VÌ�`i��ÛiÀÞ°���}��µÕ>��ÌÞ�VÕÀÀ�VÕ�Õ�]�
>ÃÃiÃÃ�i�Ì]�>�`�`i��ÛiÀÞ]�>���`À�Ûi��LÞ�*À�Û�Ã�¿Ã�`i`�V>Ìi`�Ìi>��
�v�i`ÕV>Ì�ÀÃ]�>Ài�v>VÌ�ÀÃ�Ì�>Ì�V��ÌÀ�LÕÌi�Ì��Ì�i�ÃÕVViÃÃ��v�
ÃÌÕ`i�ÌÃ°

/�i��iÝÌ�«>}iÃ��ÕÌ���i�Ì�i�>��}��i�Ì�LiÌÜii��Ì�i�ƂÕ`�Ì�>�`�i>V���v�Ì�iÃi�v�Ûi�}�>�Ã°

Ƃ��� � /�/"�-/,Ƃ/��
�*�Ƃ �
Ƃ ��� -/,1
/�" Ƃ���,Ƃ�7",�
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Ƃ��� � /�/"�-/,Ƃ/��
�*�Ƃ �
Ƃ ��� -/,1
/�" Ƃ���,Ƃ�7",�

/�i�ƂÕ`�Ì�ÃÕ««�ÀÌÃ�Ì��Ã�}�>�¿Ã�
�L�iVÌ�Ûi��v�¸ÃÕ««�ÀÌQ��}R�>�VÕ�ÌÕÀi��v�
V��Ì��Õ�ÕÃ���«À�Ûi�i�Ì¸�LÞ�
V��ÌÀ�LÕÌ��}�`>Ì>�Ì�>Ì�Ü����ÃÕÃÌ>���
V��ÛiÀÃ>Ì���Ã�>VÀ�ÃÃ�*/�-��Óä�����
�>ÌÌiÀÃ�V��ViÀ���}�`�ÃÌÀ�VÌ�Ü�`i�
��«À�Ûi�i�Ì°

ƂÃ��i�Ì���i`�«ÀiÛ��ÕÃ�Þ]�Ì�i�ƂÕ`�Ì¿Ã�
«À�ViÃÃ�>�`�v��`��}Ã�Ài�>Ìi�Ì��Ì�i�
ÃÌ>Ìi�i�ÌÃ����Ì�i���ÃÌÀÕVÌ���>��
�À>�iÜ�À�°�/�>Ì�Ã>�`]�Ì��Ã�}�>�¿Ã�
�L�iVÌ�Ûi��Ã�Ì�>Ì�¸>���ÃÌÕ`i�ÌÃ�Ü����
�>Ûi�>VViÃÃ�Ì��>�`�i�}>}i�i�Ì�Ü�Ì��
��}��µÕ>��ÌÞ]�iµÕ�Ì>L�i]�>�`�Ài�iÛ>�Ì�
��ÃÌÀÕVÌ���°¸�/�i�ƂÕ`�Ì¿Ã�
ÀiV���i�`>Ì���Ã�Ü�����i�«�Ì��
«�Ã�Ì�Ûi�Þ���«>VÌ�VÕÀÀ�VÕ�Õ��>�`�
>ÃÃiÃÃ�i�Ì]�>�`�Ì�iÀiv�Ài]�`i��ÛiÀÞ°
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Ƃ��� � /�/"�-/,Ƃ/��
�*�Ƃ �
Ƃ ��� -/,1
/�" Ƃ���,Ƃ�7",�

/�i�ƂÕ`�Ì¿Ã��iÝÌ�ÃÌi«Ã�>À�Õ�`�
VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�>�`�«À�viÃÃ���>��
`iÛi��«�i�Ì�ÃÕ««�ÀÌ�Ì�i�}�>�¿Ã�
�L�iVÌ�Ûi�Ì��¸`iÃ�}�]���«�i�i�Ì]�>�`�
ÃÕÃÌ>���>�ÌiV�����}Þ�«�>�¸�Ì�>Ì�Ü����
>���Ü�¸��Ìi}À>Ì�����v�ÌiV�����}Þ���Ì��
Ìi>V���}�>�`��i>À���}°¸

ƂÃ���i��v�Ì��Ã�}�>�¿Ã�-ÌÀ>Ìi}�V�ƂVÌ����
-Ìi«Ã��Ã�Ì��¸`iÛi��«�>�ÃÞÃÌi��Ü�`i�
«À�ViÃÃ�v�À���«À�Û��}�Ì�i�V>«>V�ÌÞ��v�
Ìi>V�iÀÃ�>�`�>`����ÃÌÀ>Ì�ÀÃ¸�Ì�À�Õ}��
«À�viÃÃ���>��`iÛi��«�i�Ì]�Ì��Ã�ƂÕ`�Ì�
ÃÕ}}iÃÌÃ�ÃÞÃÌi�Ã��v���}���}�
V���>L�À>Ì����>���}�ÃÌ>vv]�>�`�
��}���}�«À�viÃÃ���>��`iÛi��«�i�Ì�Ì��
`À�Ûi���}��µÕ>��ÌÞ]�iµÕ�Ì>L�i]�>�`�
Ài�iÛ>�Ì���ÃÌÀÕVÌ���°

¸vv�V�i�Ì��«iÀ>Ì���Ã�Ì�>Ì�ÃÕ««�ÀÌ�Ì�i�
��ÃÌÀÕVÌ���>��V�Ài¸�`À�Ûi�>��Õ�LiÀ��v�
Ì��Ã�ƂÕ`�Ì¿Ã�ÀiV���i�`>Ì���Ã°
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ÕÀÀ�VÕ�Õ��,iÛ�iÜ

/�i� ƂÕ`�Ì¿Ã� 
ÕÀÀ�VÕ�Õ�� ,iÛ�iÜ� ÃÌ>}i� v�VÕÃi`� ��� >� V��«Ài�i�Ã�Ûi� V���iVÌ���� �v� V�ÕÀÃiÃ� L>Ãi`�
«À�«�ÀÌ���>��Þ����*/�-���Óä�¿Ã�ÌÜ��ÃiÌÃ��v�}À>`Õ>Ì����ÀiµÕ�Ài�i�ÌÃ°��>Ì>�vÀ���`�VÕ�i�ÌÃ�v�À�ÀiÛ�iÜ]�
V�>ÃÃÀ����Û�Ã�ÌÃ]�v�VÕÃ�}À�Õ«Ã�V��«À�Ã��}�Ìi>V�iÀÃ]�ÃV������i>`iÀÃ]��À�ÃÕ««�ÀÌ�ÃÌ>vv®]�>�`�ÃÕÀÛiÞÃ�ÜiÀi�
Ãi�iVÌi`�vÀ���Ì�i�V�ÕÀÃiÃ�Li��Ü\

/�iÃi� V�ÕÀÃiÃ� >Ài� >� Li}�����}� Ài«ÀiÃi�Ì>Ì���� �v� */�-��Óä�¿Ã� `�ÛiÀÃi� �vviÀ��}Ã� >�`�`�ÛiÀÃi� ÃÌÕ`i�Ì�
L�`ÞÆ� ����Ì��}� `>Ì>� Ì�� Ì�>Ì� �LÌ>��i`� vÀ��� Ì�iÃi� V�ÕÀÃiÃ� >���ÜÃ� Ì�i� ƂÕ`�Ì� Ì�� }�� `ii«iÀ� Ü�Ì�� viÜiÀ�
Ài«ÀiÃi�Ì>Ì�Ûi�V�ÕÀÃiÃ]�>�`�Ì�ÕÃ�ÃiÀÛiÃ�Ì�i���Ìi�`i`�}�>�Ã��v�Ì��Ã�ƂÕ`�Ì°

��Ã�}�Ì� V��`ÕVÌi`� v�VÕÃ� }À�Õ«Ã� >�`� >`����ÃÌiÀi`� ÃÕÀÛiÞÃ� Ì�]� Ìi>V�iÀÃ]� �i>`iÀÃ]� >�`� �Ì�iÀ� ÃÌ>vv� Ü���
Ìi>V�� �À� >Ài� �Ì�iÀÜ�Ãi� ��«>VÌi`� LÞ� Ì�i� V�ÕÀÃiÃ� >L�Ûi°� /�i� v�VÕÃ� }À�Õ«Ã� >�`� ÃÕÀÛiÞÃ� Ü����>ÌÌi�«Ì�
Ì��>ÃViÀÌ>���L>Ãi���i�VÕÀÀ�VÕ�Õ��>�`�V��Ìi�Ì�«À>VÌ�ViÃ�>VÀ�ÃÃ�Ì�iÃi�V�ÕÀÃiÃ°

���>��Þ]� ��Ã�}�Ì� }>Ì�iÀi`� `�VÕ�i�ÌÃ� VÕÀÀ�VÕ�Õ�� `�VÕ�i�ÌÃ]� >ÃÃiÃÃ�i�Ì� >�`� ��ÃÌÀÕVÌ���>��
�>ÌiÀ�>�Ã]� ÃÞ��>L�]�V>�i�`>ÀÃ]�iÌV°®�Ài�>Ìi`�Ì��Ì�i�V�ÕÀÃiÃ�>L�Ûi°

�}��Ã��È�V�ÕÀÃiÃ®

Ƃ*��}��Ã���>�}Õ>}i�>�`�
��«�Ã�Ì���

�}��Ã�����

�}��Ã����

�}��Ã���

�>Ì�i�>Ì�VÃ�x�V�ÕÀÃiÃ®

Ƃ*�
>�VÕ�ÕÃ�Ƃ	

��Ìi}À>Ìi`��>Ì������ÃÌÀÕVÌ���>�

��Ìi}À>Ìi`��>Ì�����

��Ìi}À>Ìi`��>Ì���

-V�i�Vi�{�V�ÕÀÃiÃ®

���	����}Þ


�i��ÃÌÀÞ

	����}Þ

���
�i��ÃÌÀÞ

-�V�>��-ÌÕ`�iÃ�Î�V�ÕÀÃiÃ®

���1-���ÃÌ�ÀÞ

������L>��-ÌÕ`�iÃ

1-���ÃÌ�ÀÞ

���-ÕÀÛiÞ��v���ÌiÀ>ÌÕÀi

���7�À�`���ÌiÀ>ÌÕÀi

�����Ìi}À>Ìi`��>Ì���

�i>�Ì�É7i���iÃÃ�Î�V�ÕÀÃiÃ®

�À�ÛiÀ¿Ã�`ÕV>Ì���

����À�ÛiÀ¿Ã�`ÕV>Ì���

-�«����Ài�*

7�À�`��>�}Õ>}iÃ��Ó�V�ÕÀÃiÃ®

���-«>��Ã���

-«>��Ã���
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�Ƃ--,""��6�-�/-�

�À����iVi�LiÀ�È�Ì���iVi�LiÀ�n]�ÓäÓÓ]�Ì�i���Ã�}�Ì�Ìi>��V��`ÕVÌi`�V�>ÃÃÀ����Û�Ã�ÌÃ�>Ì�
i>V���v�*/�-��Óä�¿Ã�Ì�Àii���}��ÃV����Ã°�/�i�V�>ÃÃiÃ�Û�Ã�Ìi`�ÜiÀi�>Ã�v����ÜÃ\

��Ã�}�Ì�>�Ã��Û�Ã�Ìi`�>�
��ÃÕ�iÀ�`ÕV>Ì����V�>ÃÃ�>Ì�*À�Û�Ã��>ÃÌ]�>��ƂÀÌ���Õ�`>Ì���Ã�V�>ÃÃ�
>Ì� *À�Û�Ã�� 7iÃÌ]� >�`� ��� ��Ìi}À>Ìi`� �>Ì�� ���� >�`� ��� 6�ÃÕ>�� ƂÀÌÃ� V�>ÃÃiÃ� >Ì� *�-Ƃ°�
��ÜiÛiÀ]�Ì��Ãi�V�ÕÀÃiÃ�ÜiÀi�Õ�Ì��>Ìi�Þ���Ì���V�Õ`i`����Ì�i�ƂÕ`�Ì°

�}��Ã����Ó�V�>ÃÃÀ���Ã®]�
�}��Ã�����

�}��Ã�

��Ìi}À>Ìi`��>Ì���]�
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As mentioned previously, the Curriculum Management Audit focused on a 
limited number of courses throughout the district. Teachers were randomly 
selected to contribute to the overall curriculum picture at PTHS D209 by 
providing artifacts for one of the courses in the Audit. 

The courses, per school, were: 

Math English Science Social 
Studies 

Health / 
Wellness 

World 
Languages 

Proviso 
East AP Calculus AB, 

Integrated Math I 
(2 classrooms), 

Integrated Math III 

AP English 
Language and 
Composition, 

English I (2 
classrooms), 

English II 

Biology (2 
classrooms), 
Chemistry 

(2 
classrooms) 

US History 
(2 

classrooms), 
IH Global 
Studies 

Driver’s 
Education, 
Sophomore 

PE 

Spanish I 

Proviso 
West 

Integrated Math I 
(2 classrooms), 

Integrated Math III 

AP English 
Language and 
Composition, 

English I (2 
classrooms), 

English II 

Biology (2 
classrooms), 
Chemistry 

(2 
classrooms) 

US History 
(2 

classrooms), 
IH Global 
Studies 

Driver’s 
Education, 
Sophomore 

PE 

Spanish I 

PMSA 

AP Calculus AB, IH 
Integrated Math I 

(2 classrooms) 

AP English 
Language and 
Composition, 
IH Survey of 
Literature (2 

classrooms), IH 
World Literature 

IH 
Chemistry, 
IH Biology 

IH US 
History, IH 

Global 
Studies 

IH Driver’s 
Ed, IH 

Health & 
Wellness II 

IH Spanish I 

ARTIFACT ANALYSIS 
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Artifacts included end-of course assessments, unit assessments, and 
shorter formative assessments. Artifacts were assessed on criteria derived 
from assessment evaluation tools used by field-leading organizations who 
have influenced the creation and direction of the Common Core State 
Standards (and thus the Illinois Learning Standards). 

One hundred eleven artifacts were collected across the three schools—
either through teacher submission or selection from Sharepoint. The 
number and variety of artifacts, by content area, is shown below: 

Math English Science Social 
Studies 

Health / 
Wellness 

World 
Languages 

End-of-
Course 
Assessments 

2 0 8 4 2 1 

End-of-Unit or 
Common 
Interim 
Assessments 

12 3 16 6 3 5 

Shorter 
Formative 
Assessments 

11 11 12 4 6 5 

Total 
25 14 36 14 11 11 

Insight thanks PTHS D209's Educational Services for their coordination in 
this effort, and course, the teachers of Proviso East, Proviso West, and 
PMSA for their efforts in submitting materials. 

The following pages show artifact analysis by content, along with 
summarized findings from the artifacts. �iÌ>��i`�v��`��}Ã�>Ài����Ì�i�
>««i�`�Ý°
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MATHEMATICS 

Insight used criteria derived from leading assessment evaluation tools and 
appropriate for the purposes of this Audit, to assess math assessments on 
a 3-point scale. Evaluation tools of origin are linked. 

Five Math Assessment Criteria and 3-point scale 
A. The set of items is clearly consistent with the most important content of the

identified standard, and items should be designed to elicit direct, observable
evidence of a student’s ability to independently demonstrate competency (from
EQuIP Rubric, achieve.org)

B. Item set is consistent with the standards’ primary aspect of rigor (conceptual,
procedural, and/or application) (from Criteria for Procuring and Evaluating High-
Quality Assessments, CCSSO)

C. Assessments should contain a variety of item types (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

D. Assessment should demonstrate authentic connections between the content
standards and the eight Standards for Mathematical Practices (from Assessment
Evaluation Tool, achievethecore.org)

E. Majority of items on the assessment come from major work of the grade (priority
standards) (from Assessment Evaluation Tool, achievethecore.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight used the EQuIP Task Review Rubric for 
Mathematics, also used by ISBE. It assesses alignment to standards, 
attention to the instructional shifts in the standards, and implementation 
support. Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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MATHEMATICS 

Seventeen math assessments were rated on the five Math Assessment 
Criteria: 

Criteria 
Average score 
(between 1-3) 

A. The set of items is clearly consistent with the most important
content of the identified standard, and items should be 
designed to elicit direct, observable evidence of a student’s 
ability to independently demonstrate competency. 

2.29 

B. Item set is consistent with the standards’ primary aspect of rigor
(conceptual, procedural, and/or application). 

2.35 

C. Assessments should contain a variety of item types. 1.88 

D. Assessment should demonstrate authentic connections
between the content standards and the eight Standards for 
Mathematical Practices. 

1.82 

E. Majority of items on the assessment come from major work of
the grade (priority standards). 

1.82 

Eight shorter artifacts were rated on the EQuIP Task Review Rubric: 

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 4 

E/I: Many criteria checked but could use minor improvements 1 

R: Some criteria checked 3 

N: Task not recommended for instruction 0 

ATICS 
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MATHEMATICS 

FINDINGS 

£° Assessments with strongest variety and standard alignment were those�
submitted directly from high-quality curriculum materials sources,�
especially including ->ÛÛ>Ã�i�6�Ã��� Integrated Mathematics (2019).

Ó° AP Calculus AB common interim assessments had item variety consistent�
with the 50/50 selected response-to-open response split. Later common�
interims (e.g., CID or CIE) should be closer to the length of the AP exam,�
with more than one open response item.

Î° Some summative (or common interim) assessments are built around only�
one standard, which accounts for some of the lower scores on criteria A,�
B, and E.

{° Some teacher-created assessments and Quizizz tasks containing mostly�
selected response (multiple-choice) needed more item variety and were�
mostly procedural items, thus scoring lower on criteria B, C, and D.

x° Strongest assessments were aligned to standards, required students to�
use Standards for Mathematical Practice (e.g., looking for structure and�
making use of it), and had overall balance and integration of rigor
(conceptual, application, and procedural). Items also connected to�
observable parts of the standard.

È° Strongest shorter formative assessments were comprehensive, focused,�
and also aligned to standards. These formative assessments briefly�
tapped into prerequisite knowledge, asked students to explain why and�
check for reasonableness, and asked them to explain procedures in their�
own words, in addition to solving them.

Ç° Only two final exams were submitted; end-of-course exams (besides�
those for AP course) do not appear to be standardized across classes,�
across schools.

MATHEMATICS 
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ENGLISH 

Insight used criteria derived from leading assessment evaluation tools and 
appropriate for the purposes of this Audit, to assess English assessments 
on a 3-point scale. Evaluation tools of origin are linked. 

Five English Assessment Criteria and 3-point scale 
A. Texts are worth reading. Should include high quality texts at appropriate lexile

and qualitative complexity (from Criteria for Procuring and Evaluating High-
Quality Assessments, CCSSO)

B. Balance of genres when appropriate; reflect demands of shifts (citing evidence,
building knowledge, text complexity) and standards (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

C. Assessments and tasks should include purposefully linked passages or questions
that allude to other accessible texts or passages according to RI/RL.9 (from
Assessment Evaluation Tool, achievethecore.org)

D. Variety of item types to accurately assess a standard. Students should have the
opportunity to write in response to high-quality texts (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

E. Items should be designed to elicit direct, observable evidence of the degree to
which a student can independently demonstrate the key understandings of the
text relative to the demands of the standard (from EQuIP rubric, achieve.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight used the EQuIP Task Review Rubric for ELA, 
also used by ISBE. It assesses standard alignment, attention to text 
complexity and the shifts in the standards, and implementation support. 
Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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ENGLISH 

Eleven English assessments were rated on the five English Assessment 
Criteria: 

Criteria 
Average score 
(between 1-3) 

A. Texts are worth reading. Should include high quality texts at
appropriate lexile and qualitative complexity. 

2.45 

B. Balance of genres when appropriate; reflect demands of shifts
(citing evidence, building knowledge, text complexity) and 
standards. 

1.55 

C. Assessments and tasks should include purposefully linked
passages or questions that allude to other accessible texts or 
passages according to RI/RL.9. 

1 

D. Variety of item types to accurately assess a standard. Students
should have the opportunity to write in response to high-quality 
texts. 

2.09 

E. Items should be designed to elicit direct, observable evidence
of the degree to which a student can independently 
demonstrate the key understandings of the text relative to the 
demands of the standard. 

2.45 

Three shorter artifacts were rated on the EQuIP Task Review Rubric: 

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 0 

E/I: Many criteria checked but could use minor improvements 1 

R: Some criteria checked 2 

N: Task not recommended for instruction 0 
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ENGLISH 

FINDINGS 

£° English I and English II common interim assessments all featured texts�
worth reading (publishable quality and/or from published sources,�
quantitative complexity with grade level-appropriate lexile levels, and�
qualitative complexity with grade level-appropriate themes and subjects).

Ó° AP English Language and Composition common interim assessments had�
mostly selected response, but AP exam only has 45% selected response.�
Item types in common interims should be closer ratio found on the AP�
exam.

Î° Many assessments did not have a text to read and to which to respond,�or 
featured texts which were not grade level-appropriate, which accounts�for 
some of the lower scores on criteria A, C, and E.

{° Some formative assessments had questions worth answering or exploring,�
but lacked anchor or suggested grade-level texts to which students�
should refer or cite, thus scoring lower on criteria A, B, and E.

x° Strongest assessments were aligned to standards, required students to a�
fiction and nonfiction text, and variety of standards. Items also connected�
to observable parts of the standard.

È° Some formative assessments used grade level-appropriate texts, but had�
prompts that ��ÃÌ�Þ�asked students to identify and recall. nrich theÃi 
prompts LÞ�«ÕÃ���}�students to explore themes and essential questions 
more deeply with�writing, all while requiring them to cite evidence from 
text.

Ç° No final exams were submitted; end-of-course exams (besides those for�
AP courses) do not appear to be standardized across classes, across�
schools.
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SCIENCE 

Insight used criteria derived from various EQuIP/NGSS science rubrics 
from Achieve and appropriate for the purposes of this Audit, to assess 
science assessments on a 3-point scale.  

Five Science Assessment Criteria and 3-point scale 
A. Assesses state science standards to provide evidence about students’

achievement in science. Assessment requires students to use some
understanding of Disciplinary Core Ideas to successfully complete it, and
includes Reading and Writing for Science and Technical standards.

B. Assessment requires students to use at least one Science and Engineering
Practice to successfully complete the task.

C. Assessment requires students to identify and interpret evidence and engage in
scientific reasoning as they make sense of phenomena and address problems.

D. There are varied task types requiring a range of analytical thinking and cognitive
complexity.

E. Majority of assessment cannot be answered without information from tasks or
items, nor can the majority of the assessment’s items be answered successfully
by using rote knowledge.

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For labs or shorter artifacts, Insight adapted the EQuIP Task Review 
Rubrics, also used by ISBE. This rubric assesses standard alignment, 
attention cross-cutting concepts and science and engineering practices, 
and implementation support. Insight rated these artifacts with the 
following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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SCIENCE 

Thirty science assessments were rated on the five science Assessment 
Criteria: 

Criteria 
Average score 
(between 1-3) 

A. Assesses state science standards to provide evidence about
students’ achievement in science. Assessment requires students 
to use some understanding of Disciplinary Core Ideas to 
successfully complete it, and includes Reading and Writing for 
Science and Technical standards. 

2.1 

B. Assessment requires students to use at least one Science and
Engineering Practice to successfully complete the task. 

2.07 

C. Assessment requires students to identify and interpret evidence
and engage in scientific reasoning as they make sense of 
phenomena and address problems. 

1.47 

D. There are varied task types requiring a range of analytical
thinking and cognitive complexity. 

1.77 

E. Majority of assessment cannot be answered without information
from tasks or items, nor can the majority of the assessment’s 
items be answered successfully by using rote knowledge. 

1.77 

Six labs or artifacts were rated on the adapted EQuIP Task Review Rubric: 

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 2 

E/I: Many criteria checked but could use minor improvements 2 

R: Some criteria checked 1 

N: Task not recommended for instruction 1 
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SCIENCE 

FINDINGS 

£° Assessments scoring higher on the criteria featured data sets and figures�
that required analysis to succeed on the assessment (vs. using rote or�
memorized knowledge). Assessments featuring this type of analysis�
require students to use more cross-cutting concepts and science and�
engineering practices (as defined by the NGSS) to succeed.

Ó° Many assessments contained mostly selected response, which accounts�
for some of the lower scores on all criteria.

Î° Strongest assessments were aligned to standards and had strong item�
variety (including Open Response). These assessments asked students to�
write, interpret graphs and charts, and use problem solving skills using�
data presented.

{° Strongest labs included opportunities for students to analyze data, argue�
from evidence, and draw conclusions. Prompts from these labs�
encouraged discovery, in which students might first be asked to write or�
draw what was observed, followed by questions prompting students to�
connect observations, through reasoning with evidence, to phenomena�
studied or discussed.

x° There is more potential to include more cross-cutting concepts and�
science and engineering practices in assessments and tasks by including�
fewer rote recall and simple calculation questions, and including more�
opportunities to write by synthesizing evidence to support claims.
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SOCIAL STUDIES 

Insight used criteria derived from leading assessment evaluation tools, and 
appropriate for the purposes of this Audit, to assess social studies 
assessments on a 3-point scale. Evaluation tools of origin are linked. 

Five Social Studies Assessment Criteria and 3-point scale 
A. Texts, including primary sources, are worth reading. Texts reflect the quality of

writing that is produced by authorities in the social sciences (from Criteria for
Procuring and Evaluating High-Quality Assessments, CCSSO).

B. Informational texts and tasks associated with them reflect demands of shifts
(citing evidence, building knowledge, text complexity) and standards (from
Criteria for Procuring and Evaluating High-Quality Assessments, CCSSO)

C. Assessments and tasks should include purposefully linked passages or questions
that allude to other accessible historical texts or sources (from Assessment
Evaluation Tool, achievethecore.org)

D. Variety of item types to accurately assess a standard. Students should have the
opportunity to write in response to high-quality texts and primary sources (from
Criteria for Procuring and Evaluating High-Quality Assessments, CCSSO)

E. Items should be designed to elicit direct, observable evidence of the degree to
which a student can independently demonstrate the key understandings relative
to the demands of the social studies standard(s) (from EQuIP rubric, achieve.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight adapted the EQuIP Task Review Rubrics, also 
used by ISBE. This rubric assesses standard alignment, attention to 
teaching strategies and literacy strategies, and implementation support. 
Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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SOCIAL STUDIES 

Ten assessments were rated on the social studies Assessment Criteria: 

Criteria 
Average score 
(between 1-3) 

A. Texts, including primary sources, are worth reading. Texts
reflect the quality of writing that is produced by authorities in 
the social sciences. 

2 

B. Informational texts and tasks associated with them reflect
demands of shifts (citing evidence, building knowledge, text 
complexity) and standards. 

1.6 

C. Assessments and tasks should include purposefully linked
passages or questions that allude to other accessible historical 
texts or sources. 

Not rated 

D. Variety of item types to accurately assess a standard. Students
should have the opportunity to write in response to high-quality 
texts and primary sources. 

1.7 

E. Items should be designed to elicit direct, observable evidence
of the degree to which a student can independently 
demonstrate the key understandings relative to the demands of 
the social studies standard(s). 

1.8 

Three artifacts were rated on the adapted EQuIP Task Review Rubric. One 
artifact was a graphic organizer and was not rated.

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 0 

E/I: Many criteria checked but could use minor improvements 0 

R: Some criteria checked 1 

N: Task not recommended for instruction 2 
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SOCIAL STUDIES 

FINDINGS 

£° Assessments scoring higher on the criteria featured texts that were worth�
reading, including some common interims with one nonfiction text and a�
shorter primary source.

Ó° Many assessments contained mostly or all selected response, with little to�
no opportunities for students to write in response to any text, which�
accounted for lower scores on criteria A and D.

Î° Many assessments contained questions that were based only on content�
recall or memorization, which accounted for lower scores on criteria B and�
D.

{° US History common interims analyzed had lexile appropriate texts worth�
reading, associated selected response, and a writing prompt. There is�
more potential to include an additional shorter primary source, and to�
connect the writing prompt to a text within the assessment, so students�
can cite from it in their responses.

x° There is more potential to include more cross-cutting concepts and�
science and engineering practices in assessments and tasks by including�
fewer rote recall and simple calculation questions, and including more�
opportunities to write by synthesizing evidence to support claims.

È° Assessments were not rated on criteria C as not enough the submitted�
assessments warranted items that asked students to consider multiple�
texts or sources
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HEALTH & WELLNESS 

With the exception of two IH Health/Wellness common interims, Insight 
adapted the EQuIP Task Review Rubrics, also used by ISBE, to assess the 
remaining nine Health/Wellness artifacts, which were all from Driver’s 
Education or IH Driver’s Education. This rubric assesses standard 
alignment, attention to teaching strategies and literacy strategies, and 
implementation support. Insight rated these artifacts with the following 
descriptors:  

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 0 

E/I: Many criteria checked but could use minor improvements 9 

R: Some criteria checked 0 

N: Task not recommended for instruction 0 
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HEALTH & WELLNESS 

Two IH Health/Wellness assessments were rated on the five science 
Assessment Criteria: 

Criteria 
Average score 
(between 1-3) 

F. Assesses state science standards to provide evidence about
students’ achievement in science. Assessment requires students 
to use some understanding of Disciplinary Core Ideas to 
successfully complete it, and includes Reading and Writing for 
Science and Technical standards. 

3 

G. Assessment requires students to use at least one Science and
Engineering Practice to successfully complete the task. 

3 

H. Assessment requires students to identify and interpret evidence
and engage in scientific reasoning as they make sense of 
phenomena and address problems. 

3 

I. There are varied task types requiring a range of analytical
thinking and cognitive complexity. 

3 

J. Majority of assessment cannot be answered without information
from tasks or items, nor can the majority of the assessment’s 
items be answered successfully by using rote knowledge. 

3 

26



HEALTH & WELLNESS 

FINDINGS 

£° Driver’s Education and IH Driver’s Education artifacts all received E/I�
ratings. Most artifacts were short-answer or selected-response heavy,�
which may mirror the item variety present in the Illinois learner’s permit�
exam. There may be opportunities to include more writing prompts, so�
that students can continue to hone their writing skills in DE and IH DE.

Ó° The two IH Health / Wellness common interim assessments contained�
various item types, including selected response and short answer, and�
opportunities to populate a table. Students were required to read graphs�
and perform mathematical calculations. Illinois PE standards were stated�
and were aligned to the scope and sequence for the class. It is noted,�
however, that all the common interims for the class contain the same�
standards.
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WORLD LANGUAGES 

For all eleven World Languages (Spanish I or IH Spanish I) artifacts, Insight 
adapted the EQuIP Task Review Rubric, also used by ISBE. It assesses 
standard alignment, attention to reading and writing, and attention to 
speaking and listening. Insight rated these artifacts with the following 
descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 

Descriptor 
Number of 

Artifacts 

E: Most criteria checked 8 

E/I: Many criteria checked but could use minor improvements 3 

R: Some criteria checked 0 

N: Task not recommended for instruction 0 
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WORLD LANGUAGES 

FINDINGS 

£° The common interims for both courses feature ACTFL standards on�
interpersonal and cultural communication. The English and Writing�
standards (at at least the 9-10 level) also feature, especially when students�
are asked to cite evidence from text. These assessments feature two�texts, 
one dialogue and the other from another genre.

Ó° Formative assessments analyzed show alignment to standards, and items�
within the context of a story. Texts for some assessments provide�
opportunities to build knowledge while reading and practicing. Others�
show a variety of task types, including multiple-select Selected Response.
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Sample unit plans across the mathematics, English, science, and social 
studies content areas, when available, were analyzed according to criteria 
derived from the analysis tools noted. 

Sample unit plans in wellness and world languages contain general notes 
on standards alignment (when applicable or appropriate) and usability. 

MATHEMATICS 

Rubric for Lessons & Units: Math (from EQuIP Rubric) 

I: Alignment to the Depth of the CCSS. Does the unit 
target a set of grade-level Illinois State math standards? 

Are the SMPs central to the lessons identified, handled in 
a grade-level appropriate away, and connected to the 
content being addressed? Is there a balance of rigor 

(procedures and conceptual understanding) appropriate 
for the standards being taught? 

II: Key Shifts of the CCSS: Is the unit focused on 
the parts of it that constitute major work of the 

grade standards? Does content build on previous 
understandings, and are there opportunities for 

students to connect knowledge and skills 
vertically and horizontally? Is there opportunity 

for the appropriate balance of application, 
conceptual understanding, and procedural skill 

and fluency relative to the standards being 
taught? 

AP Calculus AB, 
Unit 6, The 
Definite 
Integral 

Lists standards. Chapter 6 of book. SMPs are also listed. 
Unclear how the listing of standards and SMPs drives the 
user of this plan to integrate them in lessons. Rigor 
balance not explained in this unit nor referred to; will need 
to look at lesson-level documentation and/or instruction. 

Yes. Definite integral is major part of AB. 
Coherence opportunities and rigor balance will 
need to be examined at the lesson level. Unit 
plan does not mention these things as drivers of 
the unit. 

Integrated 
Math I, Unit 2: 
Linear 
Equations 

Standards listed in unit plan do not list all the standards in 
the curriculum map for this unit. Standards on unit plan do 
represent a balance of conceptual understanding and 
procedural skill. 

Insufficient information about evidence of key 
shifts in materials and instruction methods, 
instructional supports, and assessments (not sure 
which summative is connected to this unit, if a 
Common Interim or curriculum-embedded 
assessment). 

IH Integrated 
Math I, Unit 5: 

Standards as listed in unit would yield a balance of 
conceptual and procedural. There is a focus on priority 

Focus and rigor assumed by list of standards. 
Across-grade level and vertical coherence unclear 

UNIT PLAN ANALYSIS 

30



Linear Systems 
and Piecewise 
Defined 
Functions 

standards listed in Chapters 11-13. Unclear whether math 
practices are prioritized as connections (even ones stated 
in textbook materials) aren't explicitly highlighted in the 
unit plan. 

as opportunities to highlight those connections 
aren't listed in plan. 

Integrated 
Math I 
Instructional 

Nothing specific to Instructional sections. Curriculum survey results only have one Instructional teacher 
responding (IM III Instructional). Instructional teachers are expected to modify the core course(s). Unit plans 

for those core courses contain key vocabulary, some general strategies and graphic organizers, but lack 
content-specific accommodations and modifications documented and used in the unit plans. 

Integrated 
Math III, Unit 4: 
Rational/Radical 
Equations 

Standards listed in unit are priority standard in syllabus 
(REI.A.2) and other standards listed in curriculum map. RST 
standards also listed. Envision chapters noted. Unit plan 
standards, essential questions, and learning targets should 
be parsed out over the 4 weeks with base materials listed. 
Connection to SMPs not apparent/highlighted in unit plan, 
nor are balance of conceptual and procedural. 

Focus on just some of the standards. References 
to coherence (prior knowledge, etc.) lacking. 
Connect application/concept to procedural 
(which RST standards apply where?). 
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MATHEMATICS (cont.) 

Rubric for Lessons & Units: Math (from EQuIP Rubric) 

III: Instructional Supports: Is the unit plan easy to 
understand and use? Does the unit use and encourage 
precise use of mathematics, terminology, and academic 

language? Does it provide all students (with scaffolding if 
necessary) with multiple opportunities to engage with 

problems and tasks that stimulate mathematical thinking? 
Does it integrate appropriate supports for students who 

are EL, have disabilities, or operate well below grade 
level? 

IV: Assessment: Does the unit regularly assess 
whether students are mastering standards-based 

content and skills using varied modes of 
curriculum-embedded pre-, formative, 

summative, and self-assessments? Do the 
assessments elicit direct, observable evidence of 
the degree to which students can independently 

demonstrate the major targeted grade-level 
standards? 

AP Calculus AB, 
Unit 6, The 
Definite 
Integral 

May not be easily usable to some teachers without clear recommended sequence of lessons, texts, and 
assessments. 

Integrated 
Math I, Unit 2: 
Linear 
Equations 

There is no guidance about how to use the resources listed 
(most especially, the Envision 2019 textbook, only saying 
the unit aligns to Topic 2). 

Insufficient information about evidence of key 
shifts in materials and instruction methods, 
instructional supports, and assessments (not sure 
which summative is connected to this unit, if a 
Common Interim or curriculum-embedded 
assessment). 

IH Integrated 
Math I, Unit 5: 
Linear Systems 
and Piecewise 
Defined 
Functions 

Instructional supports towards specific topics aren't listed; 
only global literacy strategies listed at beginning of unit. 

No clear assessment(s) for the unit. 

Integrated 
Math I 
Instructional 

Nothing specific to Instructional sections. Curriculum survey results only have one Instructional teacher 
responding (IM III Instructional). Instructional teachers are expected to modify the core course(s). Unit plans 

for those core courses contain key vocabulary, some general strategies and graphic organizers, but lack 
content-specific accommodations and modifications documented and used in the unit plans. 

Integrated 
Math III, Unit 4: 
Rational/Radical 
Equations Instructional supports listed globally but not specific. 

Assessments listed, but formatives and overall 
summative assessment limited in scope to just 
priority standard(s). 
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ENGLISH 

Rubric for Lessons & Units: ELA (from EQuIP Rubric) 

I: Alignment to the Depth of the CCSS. Does the 
unit target a set of grade-level Illinois State 

ELA/Literacy standards? Does it include a clear 
and explicity purpose for instruction, and feature 

texts that measure within the grade-level text 
complexity band and are of sufficient quality for 

the stated purpose? 

II: Key Shifts of the CCSS: Does the unit feature close 
reading, a focus on text-based evidence, writing from 
sources, and academic vocabulary? Do the unit's texts 
build disciplinary knowledge, increase in complexity, 
and represent a balance of literary and informational? 
Is there a balance of on-demand and process writing? 
Is there evidence of short, focused research project(s)? 

AP Language and 
Composition, Unit 
7: Qualifying/ 
Counterarguments, 
Multiculturality 

Mentions texts from Bedford Reader, unclear 
which ones and thus how complex. Clear focus on 
multiculturality. Targets set of standards from 
College Board Unit 7. 

Unclear, resources mentioned but not specific. Lessons 
themselves may include close reading, text-based 
evidence, writing from sources, but those are 
unavailable. 

English I, Unit 3: 
Short Story RL.1, RL.2, RL.3, and writing informative. 

Many texts, assessment types, and graphic and other 
organizers are mentioned. Need to go into the lesson 
and instructional level to see if close reading, text-
based evidence, and writing from sources is a focus. 
Academic vocabulary mentioned at end of unit but 
how it fits in comes down to the lesson level. 

English I EL 

Nothing specific to EL. English I EL sent English Resources folder; resources are general ed and must still 
be accommodated for English Learners. Curriculum survey results indicate EL teachers must modify the 

core course themselves. 

IH Survey of 
Literature, Unit 5: 
Making a 
Difference 

RL.6, RL.2, writing process, writing over extended 
time. There is a clear theme--making a difference. 
The texts are Lizzie Bright recommended for 10-

12 years old. I Have a Dream--lexile 930 (5th 
grade) and themes 6-8th grade. 

Academic vocabulary is listed. Unit mentions skills to 
find main idea with strategies to use to find text-based 

evidence. Balance of literary and ifnormational text. 
Need to get to lesson level to determine how much 

these shifts are apparent day-to-day. 

English II, Unit 6: 
Cultural 
Differences 

RL.1, RL.6, L.1, L.4 Writing argumentative. 
Thematic unit on cultural differences. Texts are of 
appropriate complexity and publishable quality. 

Lacking specifics on exactly how listed templates, 
strategies, and assignments will lead to student 
mastery. May not be easily usable to some teachers 
without clear recommended sequence of lessons, 
texts, and assessments. 

IH World 
Literature, Unit 7: 
Modern Age - 
Looking Up 

Writing organization, RI.2, RL.2, RL.3. Topical unit 
on renaissance lit with themes on modernization. 
Recommends teachers "select a Shakespeare 
play." 

Lacking specifics on exactly how listed templates, 
strategies, and assignments will lead to student 
mastery. May not be easily usable to some teachers 
without clear recommended sequence of lessons, 
texts, and assessments. No formatives listed, 
summative assessments listed as what exists in 
Schoology. 
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ENGLISH (cont.) 

Rubric for Lessons & Units: ELA (from EQuIP Rubric) 

III: Instructional Supports: Is the unit plan easy to 
understand and use? Does the unit cultivate 

student interest in reading, writing, and speaking 
about the texts? Does it provide all students (with 

scaffolding if necessary) with multiple opportunities 
to engage with text of appropriate complexity for 

the grade level? Does it integrate appropriate 
supports for students who are EL, have disabilities, 

or read well below grade level? 

IV: Assessment: Does the unit regularly assess 
whether students are mastering standards-based 

content and skills? Do the assessments elicit 
direct, observable evidence of the degree to 

which students can independently demonstrate 
the major targeted grade-level standards with 

appropriately complex text? 

AP Language and 
Composition, Unit 
7: Qualifying/ 
Counterarguments, 
Multiculturality 

Need to see resources. Unclear how EL, students 
with disabilities, and students unable to access texts 
without supports will be supported. 

Common Interims provide lengthy grade-level 
texts. Is the amount of writing compared to 
selected response proportional to actual AP test? 

English I, Unit 3: 
Short Story 

Many graphic and other organizers are mentioned. 
Separate standards for EL students re: certain texts, 
are linked. 

Many assessments are mentioned. The order in 
which they're given, and why, should be explained. 

English I EL 

Nothing specific to EL. English I EL sent English Resources folder; resources are general ed and must still 
be accommodated for English Learners. Curriculum survey results indicate EL teachers must modify the 

core course themselves. 

IH Survey of 
Literature, Unit 5: 
Making a 
Difference 

Instructional supports listed, but lacking specifics on 
exactly how listed templates and assignments will 
lead to student mastery. May not be easily usable 

to some teachers without clear recommended 
sequence of lessons, texts, and assessments. 

Assessments are listed, unclear which order they 
should be administered. 

English II, Unit 6: 
Cultural 
Differences 

Lacking specifics on exactly how listed templates, strategies, and assignments will lead to student 
mastery. May not be easily usable to some teachers without clear recommended sequence of lessons, 
texts, and assessments. 

IH World 
Literature, Unit 7: 
Modern Age - 
Looking Up 

Lacking specifics on exactly how listed templates, strategies, and assignments will lead to student 
mastery. May not be easily usable to some teachers without clear recommended sequence of lessons, 
texts, and assessments. No formatives listed, summative assessments listed as what exists in Schoology. 
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SCIENCE 

EQuIP Rubric for Lessons & Units: Science 
Category I: NGSS Design 

A: Does making sense of 
phenomena and/or designing 
solutions to a problem drive 
student learning in the unit? 

B: Does the unit build understanding of 
multiple grade-appropriate elements of 

the SEPs, DCIs, and CCCs by developing 
and using them? 

C: Does the integration 
of CCCs, SEPs, and DCIs 

drive student 
performances? 

Biology, Unit 1: 
Metabolism 

Somewhat. Description says 
students will explain and 
model to understand 
photosynthesis and respiration 
(supporting them in sense-
making), but lacks explanation 
of how the essential questions 
tap into prior knowledge. 

Somewhat. The DCI of Life Science is 
inherent in the standards, but references 
to SEPs and CCCs are oblique: one of the 
learning intentions is for students to 
construct a model to show how 
photosynthesis and cellular respiration 
use organic molecules to store energy. 
Labs are mentioned as formatives. 
However, no essential questions explicitly 
stated in the unit drive the teaching or 
selection of materials that are listed. What 
patterns should students notice? It is 
assumed that structure and function CCC 
will be addressed through creation of 
photosynthesis models. 

Unclear. Some formatives 
list labs but no essential 
questions guide them. 

IH Biology, Unit 4: 
Genetics 

Verbs in the objectives are 
mostly explain, describe, 
identify, and summarize. 
These do not explicitly 
evidence sense-making in the 
ways that the essential 
questions listed in the unit do. 
How do the essential 
questions translate to the 
ways that students will make 
sense of the phenomena (by 
discussing, arguing, 
comparing/contrasting, 
relating, etc.)? 

Assessments for all 4 sections mention 
labs and some written products. Models 
and structure and function are assumed 
when dealing with DNA and genetic 
processes. Arguing from evidence 
possible when discussing GMOs. Need 
more clarity about how the integration of 
these dimensions will drive the unit. See B. 

Chemistry, Unit 3: 
Periodic Trends 

Students use structure of the 
PT to make sense of the PT's 
organization and effects on 
element behavior. Unit plan 
lists labs, CERs, model-
building. Mentions relying on 
previous understandings 

Graphing, recognizing patterns, use of 
math, applies the concepts of stability and 
change and energy and matter (per the 
activities listed). 

Depending on content of 
labs, yes. Need more 
information about the 
nature of the summative 
questions guiding the 
creation of projects, the 
questions guiding the 
completion of labs, and 
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(including graphing) to make 
sense. 

the specific questions 
driving the CERs. 
Including these in the unit 
plan is helpful to read for 
someone who is 
backwards planning. 

IH Chemistry, Unit 12: 
Solutions and 
Reactions in Solutions 

No. Essential questions are 
"what" questions and there 
are no learning targets or 
objectives different from the 
academic standards. 

Listed assessments include a Titration Lab 
and Report. Assumptions of measurement 
and analyzing and interpreting data. 
Other than that, no mention of how 
teaching and learning elsewhere will be 
driven by how concepts will cut across 
other concepts, and/or by how students 
will use science and engineering practices 
to understand the DCIs. POGILs listed as 
resources/activities but nothing listed in 
unit plan about what guides them. 

Listed assessments 
include a Titration Lab 
and Report. Assumptions 
of measurement and 
analyzing and interpreting 
data. 
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SCIENCE (cont.) 

EQuIP Rubric for Lessons & Units: Science 
Category I: NGSS Design 

D: Do the lessons fit together to target a 
set of performance expectations? Do 

they build on prior lessons? 

E: Are there opportunities, 
where appropriate, to link 

life, physical, and 
earth/space science? 

F: Are there connections 
to Math and/or ELA? 

Biology, Unit 1: 
Metabolism 

Unclear. Resources are listed but 
sequence of lessons and their intentions 
is unclear or up to the teacher. 

Unclear. If they are 
embedded in materials or 
specific lessons, these 
linkages do not drive the 
overall direction of the 
unit. 

Yes. Standards are listed 
in conjunction with the 
creation of lab reports. 

IH Biology, Unit 4: 
Genetics 

The four components of the unit have 
vocabulary words and essential questions 
that fit a sequence. However, the 
performance expectations seem to 
remain as a list of assessements/evidence 
that do not change from component to 
component. Stays in Life Science. 

ELA standards listed, and 
math inherent in study of 
allelle distribution. 

Chemistry, Unit 3: 
Periodic Trends 

Specific lessons aren't mentioned. The 
topics and sequence of questions cohere, 
and there are mentions of concepts 
building based on prior knowledge, but 
gradations aren't lesson by lesson. This 
trajectory would be helpful to understand 
how students are expected to build 
knowledge and when. 

There are articles and 
videos. If linkages are 
discussed there, they can 
be mentioned in the unit 
plan so as to elevate those 
linkages to someone using 
this Unit Plan to highlight 
them in discussion or 
assessment. 

ELA standards listed, and 
math assumed in labs. 

IH Chemistry, Unit 12: 
Solutions and Reactions 
in Solutions 

Standards are listed including the mass 
conservation standard, which requires 
knowledge of atoms. No mention of 
coherence elsewhere. 

Unless mentioned in 
materials and lab, no 
evidence in unit plan 
mentioning these linkages 
specifically. 

ELA standards listed, and 
math assumed if there is a 
titration lab. 
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SOCIAL STUDIES 

Rubric for Lessons & Units: Social Studies (from Washington Quality Review Rubric, adapted from EQuIP 
Rubrics) 

A: Alignment to Standards: Does the unit target a 
set of grade-level standards in the Illinois Learning 
Standards in one or more of the following areas: 

Geography, Civics, Economics and Financial 
Literacy, History, or K-12 Inquiry Skills? Does it 

integrate social studies content knowledge with 
reading, writing, speaking, and listening skills as 
outlined in the ELA and Literacy in History/Social 

Studies Standards? 

B: Teaching Strategies: Does the unit integrate 
content and skills, contain inquiry-sparking 

questions, and encourage the 6Cs in 21st century 
learning? Does it incorporate good literacy practices 

with increasingly complex text? 

US History, Unit 
7: The 1920s 

History standards noted, R.HST standards assumed. 
Should it contain EC standards as well to account 
for inequality? 

Texts noted through textbook and some linked 
resourced. Essential questions are inquiry-sparking--
does the unit require that they be asked as noted in 
the assessments? 

IH US History, 
Unit 2: 
American 
Revolution and 
Early Republic 

History standards noted both primary and 
supporting, R.HST standards assumed. 

Texts noted through textbook and some linked 
resourced. Essential questions are inquiry-sparking--
does the unit require that they be asked as noted in 
the assessments? 

IH Global 
Studies, PMSA 
Syllabus 

IH Global Studies not located in Sharepoint; using 
only PMSA Syllabus for purposes of Audit: 

Textbook used is Ways of the World, 2nd ed., 
Strayer (2013). 

Syllabus encourages students to use Historical 
Reasoning Skills (Contextualization, Comparison, 
Causation, Continuity and Change Over Time) as 
defined by the College Board. 

No units located in Sharepoint in order to examine 
integration of content and skills, inquiry-sparking 
essential questions, and incorporation of literacy 
strategies with complext text. 

38



SOCIAL STUDIES (cont.) 

Rubric for Lessons & Units: Social Studies (from Washington Quality Review Rubric, adapted from 
EQuIP Rubrics) 

C: Instructional Supports: Is 
the unit responsive to varied 

student learning needs 
(including but not limited to 

tech, engagement, prior 
learning, support with CER, 

etc.)? 

D: Assessment: Do all assessments in the unit elicit evidence that 
a student can independently demonstrate that they can meet 

the targeted standard(s) identified in it? Are there varied 
assessment types throughout the unit? 

US History, Unit 7: The 
1920s 

Links graphic organizers to 
support CER. Lists different assessment types. 

IH US History, Unit 2: 
American Revolution and 
Early Republic 

Links graphic organizers to 
support CER, argumentative 
writing template. Lists different assessment types. 

IH Global Studies, PMSA 
Syllabus 

No units located in Sharepoint 
to determine this. 

Potential assignments in syllabus listed: interactive notebooks, 
class discussions, textbook-based assignments, academic and 
historical vocabulary, individual and group activities, digital 
resource projects, student use of technology, map exercises, 
major projects, writing exercises (including SAQs, DBQs, and 
Long Essay Qs), unit tests. 

No units or curriculum map located in Sharepoint to see cadence 
and frequency of assignments/assessments. 
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WELLNESS 

Driver’s 
Education 

Unit 2: Being a Responsible Driver 

Standards and Resources are stated. Unit mentions IL's Rules of the Road book, from which 
requirements of this class must be based. 

Overall, unit should have a clear trajectory/arc explaining how the resources and texts will 
build within the unit towards culminating questions. Resources included are helpful, but 
sequencing is necessary to build a story, clear use of how essential questions will drive daily 
activities and discussions, and how final summative assessments will influence the formative 
assessments before it. 

IH Driver’s 
Education 

Unit 1: Permit Information and the Driving Task 

Standards and Resources are stated. Unit mentions IL's Rules of the Road book, from which 
requirements of this class must be based. 

Overall, unit should have a clear trajectory/arc explaining how the resources and texts will 
build within the unit towards culminating questions. Resources included are helpful, but 
sequencing is necessary to build a story, clear use of how essential questions will drive daily 
activities and discussions, and how final summative assessments will influence the formative 
assessments before it. 

Sophomore 
PE 

Fitness Unit. 

Unit has IL state standards, national health standards, and writing standards cross-walked 
with one another. Additionally, RST and WHST standards are aligned below. Unit 
components and subheadings include component-specific vocabulary. 

Unit, unit should have a clear trajectory/arc explaining how the resources and activities will 
build within the unit towards some overall assessment marking the end of the unit. Activities 
included are helpful, but sequencing is necessary to ensure enough time is given to each 
component within the four weeks of the unit. 

IH Health & 
Wellness II 

Unit 1. 

Unit has IL state standards, national health standards, and writing standards cross-walked 
with one another. Additionally, RST and WHST standards are aligned below. Unit 
components and subheadings include component-specific vocabulary. 

Unit should have a clear trajectory/arc explaining how the resources and activities will build 
within the unit towards some overall assessment marking the end of the unit. Activities 
included are helpful, but sequencing is necessary to ensure enough time is given to each 
component within the four weeks of the unit. 
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WORLD LANGUAGES 

Spanish I 

Saludos (2A) 

Unit contains essential questions, essential vocab, resources, and literacy targets addressed in 
the unit. 

Unit should have a clear trajectory/arc explaining how the resources and texts will build within 
the unit towards culminating assessment(s). Resources included are helpful but sequencing is 
necessary to ensure explicit inclusion of prior knowledge, clear use of how essential questions 
will drive daily activities and discussions, and how final summative assessments will influence 
the formative assessments before it. 

IH Spanish I 

Mi Familia (3A) 

Unit contains essential questions, essential vocab, resources, and literacy targets addressed in 
the unit. 

Unit should have a clear trajectory/arc explaining how the resources and texts will build within 
the unit towards culminating assessment(s). Resources included are helpful but sequencing is 
necessary to ensure explicit inclusion of prior knowledge, clear use of how essential questions 
will drive daily activities and discussions, and how final summative assessments will influence 
the formative assessments before it. 
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The following are notes regarding Scopes and Sequences, and/or 
Curriculum Maps, for the analyzed courses. 

MATHEMATICS 

AP Calculus 
AB 

Units 2-7 sequence general�y follows the 8 2020 College Board units (with Unit 8 being review 
of year and Unit 1 being review of prior learning). 

Integrated 
Math I 

Missing standards: HSN-Q.A.2, HSA-SSE.A.1, HSA-REI.D.10, HSF-IF.B.6, HSF-IF.C.9, HSF-
BF.A.1, HSF.LE.A.3, HSF.LE.B.5, HSS-ID.C8, HSS-ID.C9, HSG-CO.A.2, HSG-CO.A.3, HSG-
CO.A.4, HSG-CO.A.5, HSG-CO.B.6, HSG-CO.B.7, HSG-CO.D.13, HSG-GPE.B.4, HSG-GPE.B.7. 

Standards on scope and sequence that are not addressed in IM I list of Standards: HSA-REI.B.4, 
HSN-RN.A.1, HSN-RN.A.2, HSA-SSE.B.3.C, HSF-BF.A.2, HSG-CO.C.9 (H), HSG-GPE.B.6, HSG-
CO.C.10 

Textbook in use is Savvas IM I: Green on both alignment and usability on EdReports. 

IH 
Integrated 
Math I 

Missing standards: HSF-IF.B.5 

Standards on scope and sequence that are not addressed in IM I list of Standards: A-SSE.B.3c, 
F-IF.C.8b, G-CO.C.9, G-MG.A.1, G-MG.A.3, G-CO.C.10, G-CO.C.9, G-MG.A.3, G-SRT.B.5, G-
CO.C.10, G-CO.C.11, G-SRT.B.5. 

Textbook in use is HMH Integrated Math I (2015). Red on alignment and not rated on usability 
on EdReports. CID is missing. All the common interims the same. Same standards, same 
structure, same kind of "create a system of equations" short answer/OR. 

Integrated 
Math I 
Instructional 

Nothing specific to Instructional sections. Curriculum survey results only have one Instructional 
teacher responding (IM III Instructional). Instructional teachers are expected to modify the core 
course(s). 

Integrated 
Math III 

Missing standards: HSS.IC.A.1, HSS.IC.A.2, HSS.IC.B.3, HSS.IC.B.4, HSS.IC.B.5, HSS.IC.B.6, 
HSS.MD.B.6, HSS.MD.B.7, HSN.CN.C.8, HSN.CN.C.9, HSA-SSE.B.4, HSA-APR.A.1, HSA-
APR.B.2, HSA-APR.C.4, HSA-APR.C.5, HSA-REI.D.11, HSG-SRT-D.9, HSG-SRT-D.10, HSG-SRT-
D.11, HSF-IF.B.4, HSF-IF.B.5, HSF-IF.C.8, HSF-IF.C.9, HSF-BF.A.1, HSF-BF.B.3, HSF-BF.B.4, 
HSF-LE.A.4, HSG-GMD.B.4, HSG-MG.A.1, HSG-MG.A.2, HSG-MG.A.3, HSA-CED.A.4 

CURRICULUM MAP / 
SCOPE AND SEQUENCE 
NOTES 
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Standards on scope and sequence that are not addressed in IM III list of Standards: 
HSA.SSE.B.3, HSA.CED.A.2, HSA.REI.D.10, HSS.ID.B.6, HSN.RN.A.2, HSS.ID.B.5, HSS.CP.A.1, 
HSS.CP.B.7, HSS.CP.B.8, HSS.CP.A.4, HSS.ID.A.3, HSG.GPE.B.4, HSN.Q.A.2, HSG.GPE.B.5, 
HSG.GPE.B.7, HSG.C.A.2, HSG.GPE.A.1, HSG.C.B.5, HSG.C.A.3, HSG.SRT.C.8, HSF.TF.A.3. 

Priority standards schedule for 8 units lists mostly priority standards for the IM III course, with 
the exception of Unit 6 and ID.B.5 in Unit 5. 

Syllabus mentions Envision textbook (assuming Integrated Math) and IXL. 

Unit plans list which Envision chapters align to units. Syllabus mentions summative assessments 
and grading policy for them based on mastery based learning. However, the summative 
assessments are each based on one priority standard. The priority standard is then subdivided 
into 8 categories, and continued mastery of this yield the grade for the entire unit. The priority 
standard should not constitute the entire summative and thus the grade (based on MBL) for the 
entire unit, as there are other standards. 
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ENGLISH 

AP Language 
and 
Composition 

follows AP scope and sequence 

Is the AP Lang and Composition test required testing for students in that class? If so, does the 
grade figure in to the class as a final exam?  

English I focus on R.1-2 throughout, attached texts show commitment to reading complex texts 

if L1, 2, and 4, include W4-6 as focus; where are R.5-6 (evidence of author’s purpose/POV and 
how author uses rhetoric/language to develop it)?; where is R/W standard 9—linking texts and 
alluding to other texts? 

Holt McDougal Literature is partially meets for 9-10, does not meet for 11-12, according to 
EdReports.com 

Each unit requires texts from different sources. Teachers and staff report resources are 
inconsistently accessible, leading to (or coincidental with) inconsistent expectations about 
minimum usage. 

Holt McDougal Literature textbook either partially or does not meet expectations, according 
to EdReports. A high-quality, all-inclusive textbook will provide the resources needed that will 
ensure grade level standards are taught with enough coverage and review because texts and 
associated prompts and projects are designed with the skills and practices of the grade level 
in mind, building over course of the entire year. 

English I EL Nothing specific to EL. English I EL sent English Resources folder; resources are general ed 
and must still be accommodated for English Learners. Curriculum survey results indicate EL 
teachers must modify the core course themselves. 

IH Survey of 
Literature 

RL.1 not listed in scope but likely should be (citing evidence in fictional texts). RI/HST.1 and 
W.1 should also be listed in scope.

where is R/W standard 9—linking texts and alluding to other texts? 

L.2 not listed nor SL.2, .3, .5, .6.

English II focus on R.1-2 throughout, attached texts show commitment to reading complex texts 

if L1, 2, and 4, include W4-6 as focus; where are R.5-6 (evidence of author’s purpose/POV and 
how author uses rhetoric/language to develop it)?; where is R/W standard 9—linking texts and 
alluding to other texts? 

Holt McDougal Literature is partially meets for 9-10, does not meet for 11-12, according to 
EdReports.com 

Each unit requires texts from different sources. Teachers and staff report resources are 
inconsistently accessible, leading to (or coincidental with) inconsistent expectations about 
minimum usage. 
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Holt McDougal Literature textbook either partially or does not meet expectations, according 
to EdReports. A high-quality, all-inclusive textbook will provide the resources needed that will 
ensure grade level standards are taught with enough coverage and review because texts and 
associated prompts and projects are designed with the skills and practices of the grade level 
in mind, building over course of the entire year. 

IH World 
Literature 

RL.1 not listed in scope but likely should be (citing evidence in fictional texts). 

where is R/W standard 9—linking texts and alluding to other texts? 

L.2 not listed nor SL.2, .3, .5, .6.
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SCIENCE 

Biology 

Both curriculum map and scope and sequence both essential provide the same information: 
standards associated with each of the five units. The curriculum map provides resources links, 
and the S and S show the length of time recommended for each standard. 

Since some lessons will integrate many standards, scope and sequence should reconsider 
blocking amounts of time to only one standard. If scope and sequence would more clearly 
list which materials will drive lessons, and those materials are aligned with the NGSS 3D 
Design approach, then the unit can have a base of standards integration from which to 
iterate if the teacher wishes. 

IH Biology 

Curriculum Map includes 8 units, standards per unit, and target timeframes. Resources are 
not listed. In unit plans, resources are listed but not in any particular order. 

Additionally, unit plans do mention essential questions, but end of unit assessments that 
should drive the unit are not explicitly noted. This information should appear in at least one 
of the documents (curriculum map/scope and sequence or unit plan(s)). Additionally, all of 
the common interims mainly assess one SEP and have the same cadence of questions 
(reading text, determining independent or dependent variable). The common assessments 
individually are strong. Do they drive the content and approach of the class? 

Chemistry 

Curriculum Map includes 8 units, with standards and SEPs per unit + target timeframes. 
Many resources listed. Scope and sequence includes timeframes for each unit plus whether 
standards are SOS. 

IH Chemistry 

Curriculum Map includes 15 units, standards per unit, and target timeframes. Resources are 
not listed. In unit plans, resources are listed but not in any particular order. Additionally, unit 
plans do mention essential questions, but end of unit assessments that should drive the unit 
are not explicitly noted. This information should appear in at least one of the documents 
(curriculum map/scope and sequence or unit plan(s)). 
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SOCIAL STUDIES 

US History 

Curriculum Map includes 13 units, with standards per unit + target timeframes. Textbook 
resource is only one listed. Scope and sequence includes timeframes for each unit plus 
whether standards are SOS. 

In unit plans, resources are listed but not in any particular order. Additionally, unit plans do 
mention essential questions, but end of unit assessments that should drive the unit are not 
explicitly noted. This information should appear in at least one of the documents (curriculum 
map/scope and sequence or unit plan(s)). 

IH US History 

Curriculum Map includes 13 units, with standards per unit + target timeframes. Textbook 
resource is only one listed. Scope and sequence includes timeframes for each unit plus 
whether standards are SOS. 

In unit plans, resources are listed but not in any particular order. Additionally, unit plans do 
mention essential questions, but end of unit assessments that should drive the unit are not 
explicitly noted. This information should appear in at least one of the documents (curriculum 
map/scope and sequence or unit plan(s)). 

This document is the same as the non-IH US History course above. Curriculum Handbook says 
IH Courses "are designed to further prepare students for more rigorous academic work and 
assessments. IH courses focus on in-depth exploration of themes and topics in the various 
academic areas, are student-centered, and include project-based experiential learning 
components. Additionally, these courses are developed with an emphasis on global 
awareness and international mindedness." Scope and sequence and curriculum map should 
reflect these additions. 

IH Global 
Studies, 
PMSA 
Syllabus 

IH Global Studies not located in Sharepoint; using only PMSA Syllabus for purposes of Audit. 

Textbook used is Ways of the World, 2nd ed., Strayer (2013). 
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WELLNESS 

Driver’s 
Education 

Curriculum Map and Scope and sequence contain three units. Standards listed along with 
Reading and Writing standards. Standards from American Driver and Traffic Safety Education 
Association Novice Driver Education Curriculum Standards. 

Does the map and S&S meet this requirement from ilsos.gov: Section 27-24.2 mandates that 
all public schools must include the content of Chapters 11, 12, 13, 15, and 16 of the Illinois 
Vehicle Code, the administrative rules adopted pursuant to those chapters insofar as they 
pertain to the operation of motor vehicles, and the portions of the Litter Control Act [415 
ILCS 105/1 et seq.] relating to the operation of motor vehicles. The Illinois Secretary of State 
produces the publication The Rules of the Road to inform potential drivers of all pertinent 
laws in Illinois. 

IH Driver’s 
Education 

Curriculum Map and Scope and sequence contain three units. Standards listed along with 
Reading and Writing standards. Standards from American Driver and Traffic Safety Education 
Association Novice Driver Education Curriculum Standards.  

Does the map and S&S meet this requirement from ilsos.gov: Section 27-24.2 mandates that 
all public schools must include the content of Chapters 11, 12, 13, 15, and 16 of the Illinois 
Vehicle Code, the administrative rules adopted pursuant to those chapters insofar as they 
pertain to the operation of motor vehicles, and the portions of the Litter Control Act [415 
ILCS 105/1 et seq.] relating to the operation of motor vehicles. The Illinois Secretary of State 
produces the publication The Rules of the Road to inform potential drivers of all pertinent 
laws in Illinois. 

Sophomore 
PE 

Curriculum map with 5 units. Scope and sequence empty but checklist provides crosswalk of 
unit characteristics, Illinois State PE standards 19-24, and RST and WHST standards. 

IH Health & 
Wellness II 

Curriculum map with 7 units. Scope and sequence has standards indicated SOS. Illinois State 
PE standards 19-21, along with RST and WHST standards. Differs from Sophomore PE in that 
it spends more time on fitness monitoring, discussion on healthy living and lifestyles, and 
fitness goals. 

In terms of common interims, CIA, CIB, and CIC are the same. 
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WORLD LANGUAGES 

Spanish I 

Curriculum Map has 8 units, 4 units divided into A/B. Scope and sequence contains SOS 
standards, chapters in textbook, and ACTFL standards alongside ELA Reading and Writing 
standards. Timeframes included in S&S. 

IH Spanish I 

Curriculum Map has 8 units, 4 units divided into A/B. Scope and sequence contains SOS 
standards, chapters in textbook, and ACTFL standards alongside ELA Reading and Writing 
standards. Timeframes included in S&S. 

Materials here seem identical to Spanish I. Curriculum Handbook says IH Courses "are 
designed to further prepare students for more rigorous academic work and assessments. IH 
courses focus on in-depth exploration of themes and topics in the various academic areas, are 
student-centered, and include project-based experiential learning components. Additionally, 
these courses are developed with an emphasis on global awareness and international 
mindedness." Scope and sequence and curriculum map should reflect these additions. 

49



/�i� �>«� Ƃ�>�ÞÃ�Ã� «�>Ãi� >��Ã� Ì�� Õ�`iÀÃÌ>�`� Ì�i� L>ÀÀ�iÀÃ� LiÌÜii�� Ì�i� VÕÀÀi�Ì� V��`�Ì���Ã�
>�`� Ì�i� �`i>�� �ÕÌV��iÃ°

/��Ã�«�>Ãi�V��Ã�ÃÌi`��v�ÌÜi�Ûi���ÕÀÃ��v���ÌiÀÛ�iÜÃ�Ü�Ì��ÌÜi�Ûi�`�vviÀi�Ì�}À�Õ«Ã��v�ÃÌ>�i���`iÀÃ°�
��Ã�}�Ì��>�>�Þâi`�Ì�i�V��ÌÀ�LÕÌ���Ã��v�«>ÀÌ�V�«>�ÌÃ�v�À�V������ÌÀi�`Ã�Ì�>Ì�Ü�Õ�`�Þ�i�`�«À��À�ÌÞ�
>VÌ���Ã�Ì�i�`�ÃÌÀ�VÌ�Ã��Õ�`�Õ�`iÀÌ>�i�Ì����«À�Ûi�VÕÀÀ�VÕ�Õ�°

���>��Þ]� Ì�i� `>Ì>� >�`� iÛ�`i�Vi� }>Ì�iÀi`� vÀ��� 
ÕÀÀ�VÕ�Õ�� ,iÛ�iÜ� >�`� �>«�
Ƃ�>�ÞÃ�Ã� ÜiÀi� ÕÃi`� Ì��}i�iÀ>Ìi� Ì�i� Ìi�� ÃÕ}}iÃÌi`� �iÝÌ� ÃÌi«Ã� ��� Ì��Ã� Ài«�ÀÌ°

7i� ��«i� Ì�i� v��`��}Ã� >�`� ÀiV���i�`>Ì���Ã� ��� Ì��Ã� Ài«�ÀÌ� V>��ÃiÀÛi�>Ã� >� Ã«À��}L�>À`� Ì�� Ì�i�
«�>����}� «�>Ãi°� 7i� >Ài� Ã�� }À>ÌivÕ�� v�À� Ì�i� �««�ÀÌÕ��ÌÞ� Ì�� «>ÀÌ�iÀ� Ü�Ì�� Þ�Õ� >�`� �����
v�ÀÜ>À`� Ì��ÃÕ««�ÀÌ��}� Þ�Õ� ��� Ì��Ã� ��ÕÀ�iÞ� ��� ÃiÀÛ�Vi� �v�ÃÌÕ`i�ÌÃ°

�>«�Ƃ�>�ÞÃ�Ã�>�`�ƂVÌ����*�>��v�À�
*À��À�ÌÞ���«À�Ûi�i�Ì����Ì�>Ì�ÛiÃ

50



�"
1-��,"1*-

/�� ���Õ���>Ìi� L�Ì�� VÕÀÀi�Ì�Þ� ÃÕVViÃÃvÕ�� «À>VÌ�ViÃ� Ì�� Li� Ài«��V>Ìi`]� >Ã� Üi��� >Ã� �`i�Ì�vÞ�

«>��� «���ÌÃ]� ÌÜi�Ûi� }À�Õ«Ã��v�ÃÌ>�i���`iÀÃ� ÜiÀi� ��Û�Ìi`� Ì��«>ÀÌ�V�«>Ìi� ��� ��ÕÀ����}�

v�VÕÃ� }À�Õ«�V��ÛiÀÃ>Ì���Ã°�/�i�v�VÕÃ�}À�Õ«Ã�ÜiÀi\

• �>Ì��Ìi>V�iÀÃ
• Ã�V�>��ÃÌÕ`�iÃ�Ìi>V�iÀÃ
• �}��Ã��Ìi>V�iÀÃ
• ÃV�i�Vi�Ìi>V�iÀÃ
• �i>�Ì�ÉÜi���iÃÃ�Ìi>V�iÀÃ
• Ü�À�`��>�}Õ>}iÃ�Ìi>V�iÀÃ
• `�ÃÌÀ�VÌ�V��À`��>Ì�ÀÃ�Î�}À�Õ«Ã®
• «À��V�«>�Ã
• }À>`i��iÛi��«À��V�«>�Ã
• ÃÌÕ`i�ÌÃ

���`��}Ã�vÀ���Ì�iÃi�v�VÕÃ�}À�Õ«Ã�Ü����Li���V�Õ`i`����Ì�i�,iV���i�`i`� iÝÌ�-Ìi«Ã�
ÃiVÌ�����v�Ì��Ã�Ài«�ÀÌ°

��Ã�}�Ì�Ì�>��Ã�>���«>ÀÌ�V�«>�ÌÃ�v�À�Ì�i�À�Ì��i�>�`�Û>�Õ>L�i���«ÕÌ�`ÕÀ��}�Ì�i�«À�ViÃÃ°

51



£��-ÌÀi>����i�
�ÕÀÃi�
>Ì>��}�LÞ�*À��À�Ì�â��}�
�Ài��À>`Õ>Ì����
,iµÕ�Ài�i�ÌÃ�

�Ì��Ã�ÀiV���i�`i`�Ì�>Ì�Ì�i�`�ÃÌÀ�VÌ�VÀi>Ìi���Ài�Ã«>Vi����ÃV�����ÃV�i`Õ�iÃ�v�À�V�Ài�
V�ÕÀÃiÃ��ii`i`�v�À�}À>`Õ>Ì���]�iÃ«iV�>��Þ�V�ÕÀÃiÃ�>Ì�Ì�i�vÀiÃ��>��>�`�Ã�«����Ài�
�iÛi�°�/�i�`�ÃÌÀ�VÌ�Ã��Õ�`�>Õ`�Ì�Ì�i�V�ÕÀÃi�V>Ì>��}�v�À��««�ÀÌÕ��Ì�iÃ�Ì��V��`i�Ãi��À�
i�����>Ìi�Ã«iV�>�ÌÞ�V�>ÃÃiÃ����v>Û�À��v�Ì�iÃi�V�Ài�V�ÕÀÃiÃ°�ÃÃi�Ì�>��Þ]��>Û��}�viÜiÀ�
V�ÕÀÃiÃ�V��Vi�ÌÀ>ÌiÃ�Ì�i�`�ÃÌÀ�VÌ¿Ã�VÕÀÀ�VÕ�Õ����«À�Ûi�i�Ì�ivv�ÀÌÃ�>�`�>���ÜÃ�
}Ài>ÌiÀ�Û�Ã�L���ÌÞ���Ì�]�>�`�ÃÕ««�ÀÌ�v�À]�Ì�i�V�Ài�V�ÕÀÃiÃ��iViÃÃ>ÀÞ�v�À�«À�}ÀiÃÃ����
Ì�À�Õ}��Ì�i���}��ÃV�����}À>`iÃ��i>`��}�Ì��}À>`Õ>ÌiÃ�Ài>`Þ�Ì��Ì>V��i�Ó£ÃÌ�Vi�ÌÕÀÞ�
V���i}i�>�`�V>ÀiiÀ°

��Ài�ÃiVÌ���Ã��v�ÀiµÕ�Ài`�V�ÕÀÃiÃ�V��Vi�ÌÀ>ÌiÃ�Ì�i�`�ÃÌÀ�VÌ¿Ã�ÀiÃ�ÕÀViÃ�>�`�ÃÌ>vv�
Ì�Ü>À`Ã�Ì�i�v�Õ�`>Ì���Ã�ÀiµÕ�Ài`�v�À�ÃÌÕ`i�Ì�ÃÕVViÃÃ°�ƂVV�À`��}�Ì��>�v�VÕÃ�}À�Õ«�
«>ÀÌ�V�«>�Ì]�¸Ì�i�Õ�`iÀ�Þ��}�Ì���}��Ã�iµÕ�ÌÞ°�7i��>Ûi�Ã���>�Þ�V�>ÃÃiÃ�Ì�>Ì�ÃÌ>ÀÌ�Ü�Ì��
Îx�ÃÌÕ`i�ÌÃ]�>�`����>�Ã«iV�>�ÌÞ�V�>ÃÃ]�Üi��>Ûi�££°�����iVi�LiÀ]�Üi�v�}ÕÀi`��ÕÌ�Ì�>Ì�
>�V�>ÃÃ��>`�âiÀ��ÃÌÕ`i�ÌÃ°�-��Ì�>Ì�Ìi>V�iÀ��>`�âiÀ��ÃÌÕ`i�ÌÃ�Ì�i�Ü���i�Ãi�iÃÌiÀ�v�À�
Ì�>Ì�«iÀ��`°¸�/�i�`�ÃÌÀ�VÌ�Ã��Õ�`�iÝ>���i�Ü�iÌ�iÀ�`�ÃÌÀ�VÌ�vÕ�`Ã�>�`�Ã«>Vi�V�Õ�`�
Li�>���V>Ìi`���Ài�Ì�Ü>À`Ã�V�Ài�V�ÕÀÃiÃÆ���Ã�>���V>Ì����>Ü>Þ�vÀ���V�Ài�vÀiÃ��>��
V�ÕÀÃiÃ�Ã��Õ�`���Ì�V��ÌÀ�LÕÌi�Ì��Ì�i�VÕÀÀi�Ì�Þ�Ç{¯����ÌÀ>V��À>Ìi��v�vÀiÃ��i�°


��Vi�ÌÀ>Ì��}�Ì�i�`�ÃÌÀ�VÌ¿Ã�ÀiÃ�ÕÀViÃ����V�Ài�V�ÕÀÃiÃ�`iVÀi>ÃiÃ�Ì�i��Õ�LiÀ��v�
ÃÌÕ`i�ÌÃ�«iÀ�ÃiVÌ���°�/i>�Ã��v�Ìi>V�iÀÃ�Ü�Ì����Ài�V��Ã�ÃÌi�Ì�V�ÕÀÃi���>`Ã�>Ài�>L�i�
Ì��V���>L�À>Ìi���Ài����Ã����>À�V��Ìi�Ì]�>�`�VÀi>Ìi���Ài��««�ÀÌÕ��ÌÞ�Ì��
V���>L�À>Ì�Ûi�Þ�«À�L�i��Ã��Ûi��À�«À�Û�`i���ÌiÀÛi�Ì���Ã�Ì��}À�Õ«Ã��v�ÃÌÕ`i�ÌÃ�ÛÃ°�
«�>����}��À�Ìi>V���}��Ì�iÀ�«Ài«Ã®°

"�i�v�VÕÃ�}À�Õ«�«>ÀÌ�V�«>�Ì���Ìi`�>��>``�Ì���>��«�Ìi�Ì�>��Li�iv�Ì�Ì��`�ÛiÀÃi�
�i>À�iÀÃ�Ì�À�Õ}��ÕÌ�Ì�i�`�ÃÌÀ�VÌ\�viÜiÀ�V�ÕÀÃiÃ�v�À�Ü��V��Ì��«À�Û�`i���`�v�V>Ì���Ã�
>�`�>VV����`>Ì���Ã��i>�Ã���Ài�V��Vi�ÌÀ>Ìi`�>L���ÌÞ�Ì��«À�Û�`i�ÃiÀÛ�ViÃ�Ì��
ÃÌÕ`i�ÌÃ�Ü���ÀiµÕ�Ài�Ì�i�]�>Ã�Üi���>Ã�«�>��Ì�i�V�ÕÀÃi¿Ã�`�ÀiVÌ����V��Ã�`iÀ��}�Ì�i�
�ii`Ã��v�>���ÃÌÕ`i�ÌÃ����V��Ì>Õ}�Ì�V�>ÃÃiÃ°

/��Ã�V�>�}i�Ü�Õ�`���Ì�ÀiµÕ�Ài���À��}��iÜ�Ìi>V�iÀÃ]�LÕÌ�À>Ì�iÀ]�>�Ài>��}��i�Ì��v�Ì�i�
V�ÕÀÃiÃ�Ì>Õ}�Ì�LÞ�VÕÀÀi�Ì�*À�Û�Ã��ÃÌ>vv°�Ƃ``�Ì���>��Þ]�>�Ã�>��iÀ��Õ�LiÀ��v�V�ÕÀÃiÃ�
i>ÃiÃ�Ì�i�LÕÀ`i�����ÃV������i>`iÀÃ�>�`�ÃV�����V�Õ�Ãi��ÀÃ�Ü����ÕÃÌ�i�ÃÕÀi�Ì�>Ì�
«ÀiÀiµÕ�Ã�ÌiÃ�>Ài��iÌ�>�`�V�>ÃÃ�Ã�âiÃ�Ài�>����>�>}i>L�i°

/�i�`�ÃÌÀ�VÌ�Ã��Õ�`�>�Ã��iÝ«��Ài�V�ÕÀÃiÃ�Ì�>Ì�V>��Li�V��L��i`�Ü�Ì��VÕÀÀi�Ì�Þ�
iÝ�ÃÌ��}�V�ÕÀÃiÃ]�����À`iÀ�Ì��LiV��i�>�Õ��Ì��À�ÃiVÌ����Ü�Ì����Ì�>Ì�V�ÕÀÃi°

,
"�� ��� 8/�-/*-

52



Ó���VÀi>Ãi�-V�����	>Ãi`���ÃÌÀÕVÌ���>��-Õ««�ÀÌ�v�À�/i>V�iÀÃ

Ƃ���V��Ìi�Ì�>Ài>���VÕÃ��À�Õ«Ã]�>�`���ÃÌ�V��À`��>Ì�À�>�`�ÃV������i>`iÀÃ�}À�Õ«Ã]�
�i�Ì���i`�Ì�i��ii`�v�À�ÃV�����L>Ãi`�V��Ìi�Ì��i>`Ã°�/��Ã�«iÀÃ����>Þ��>Ûi�L�Ì��
Ìi>V���}�>�`�V��Ìi�Ì��i>`�`ÕÌ�iÃ°

�À�Õ«Ã��v�Ìi>V�iÀÃ�VÀ�Ì�V�âi`�Ì�i��>V���v�>���>�Ã���LiÌÜii��Ìi>V�iÀ�}À�Õ«Ã�>�`�
ÃV�����>�`�`�ÃÌÀ�VÌ��i>`iÀÃ��«]�>Ã�Üi���>Ã�Ì�i��>V���v�>�v�}ÕÀi�i>`�Ü�Ì��L�Ì��
V��Ìi�Ì�iÝ«iÀÌ�Ãi�>�`�`iV�Ã�����>���}��>Ì�ÌÕ`i���Ì�Ì���i�Ì���]�Ì��i����Ì�i�À�
ÃV�i`Õ�iÃ�Ì��«À�Û�`i�Ì�>Ì�ÃÕ««�ÀÌ�Ì��Ì�i�À�V���i>}ÕiÃ®°�"�i�«>ÀÌ�V�«>�Ì���Ìi`]�¸��
�>Ûi���Ü�iÀi�Ì��}�¸�v�À��i�«�Ü�Ì��V��Ìi�Ì°�Ƃ��Ì�iÀ���Ìi`�Ì�>Ì]����Ì�i�>LÃi�Vi�
�v�>�v�}ÕÀi�i>`]�Ìi>V�iÀÃ���������i�Ì�iÞ¿Ài�¸}���}�À�}Õi]¸�LÕÌ�Ì�i�Ài>��ÌÞ��Ã�Ì�>Ì�
Ì�iÞ�`����Ì��>Ûi�`�ÀiVÌ�����À�}Õ�`>�Vi°�¸Ƃ�À�����v�iµÕ>�Ã��Ã���Ì�Ì�i�Ü>Þ�Ì��
��Ûi�Ì���}Ã�v�ÀÜ>À`]¸���Ìi`���i�«>ÀÌ�V�«>�Ì°

�ÕÀ��}�Ì�i��VV>Ã����Ì�>Ì�Ìi>V�iÀÃ��v�Ì�i�Ã>�i�V�ÕÀÃi��À�V��Ìi�Ì��>Ûi�V������
«�>����}�Ì��i]�Ì�i��ii`�v�À�>�V��Ìi�Ì��i>`�Ì���i>`�V��ÛiÀÃ>Ì���Ã�>L�ÕÌ�`>Ì>]�
«ÕÃ��v�ÀÜ>À`�V��ÛiÀÃ>Ì���Ã�>L�ÕÌ��«iÀ>Ì���Ã]�>�`�}i�iÀ>��Þ�«ÕÃ��v�ÀÜ>À`�ÃV�����
�À�`�ÃÌÀ�VÌ�«À��À�Ì�iÃ�>À�Õ�`�«À�viÃÃ���>��`iÛi��«�i�Ì]��Ã�>««>Ài�Ì°�7�Ì��ÕÌ��Ì]�
��i�«>ÀÌ�V�«>�Ì���Ìi`]�¸Üi¿Ài��ÕÃÌ�}���}�Ì��Li�`���}��ÕÀ��Ü����`�Û�`Õ>��Ü�À�°¸


��Ìi�Ì��i>`Ã��>Þ�«À�Û�`i�`�ÀiVÌ�>�ÃÜiÀÃ�>�`�ÃÜ�vÌiÀ�V���Õ��V>Ì���]�Ü��V��
�>�Þ�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ü>Ã�>�«À�L�i�°�"�i�«>ÀÌ�V�«>�Ì���Ìi`�Ì�>Ì�Ì�iÀi��Ã�¸���
Ài��>L�i�V�>����v�V���>�`¸�>�`�Ü�Ì��ÕÌ�Ì��Ã]�¸Ì�iÀi��Ã����v����Ü�Ì�À�Õ}�°¸�
-iÛiÀ>��«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�i��>V���v�v����Ü�Ì�À�Õ}�����Û>À��ÕÃ�Ì���}Ã����i�
�>ÌiÀ�>�Ã�>Û>��>L���ÌÞ�>�`�V���Õ��V>Ì����VÀi>Ìi`�>��iÀ�Ã�����v�ÌÀÕÃÌ����Ì�i�i�Ì�Ài�
ÃÞÃÌi�°

/�i�`�ÃÌÀ�VÌ�Ã��Õ�`�V��Ã�`iÀ�ÃÕ««�ÀÌ��}�V��Ìi�Ì��i>`Ã�>VÀ�ÃÃ�Ì�i�V>�«ÕÃiÃ]����
�À`iÀ�Ì��«À�Û�`i�Ìi>V�iÀÃ�Ì�i��i>`iÀÃ��«�>�`�ÃÕ««�ÀÌ�Ì�iÞ�vii��Ü�Õ�`�ÃÌÀi�}Ì�i��
>V>`i��V�VÕ�ÌÕÀi�>Ì�*/�-��Óä�°

,
"�� ��� 8/�-/*-
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Î�*À��À�Ì�âi�-«>Vi����-V�����-V�i`Õ�i�v�À�
���>L�À>Ì�Ûi�*�>����}�/��i

ƂÃ����Ì�i�«ÀiÛ��ÕÃ� iÝÌ�-Ìi«]�>���«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�i��ii`�v�À���Ài�ÃÌÀÕVÌÕÀi`�
V���>L�À>Ì���� Ì��i� >���}� Ìi>V�iÀÃ°� �Ì� �Ã� ÀiV���i�`i`� Ì�>Ì� Ì�i� `�ÃÌÀ�VÌ� �>Ûi� *�
�
ÃÌÀÕVÌÕÀiÃ�Ì�>Ì�iÃÌ>L��Ã��V�i>À�ÃÌÕ`i�Ì�Vi�ÌiÀi`��ÕÌV��iÃ]��iiÌ�Ài}Õ�>À�Þ]�>�`�Ü��Ãi�
«À�`ÕVÌÃ�>Ài�V���iVÌi`�Ì��ÃV������>�`�`�ÃÌÀ�VÌ�Ü�`i�}�>�Ã°

ƂÃ���VÕÃ��À�Õ«Ã�`�ÃVÕÃÃi`��>ÌiÀ�>�Ã�V��Ã�ÃÌi�VÞ�>�`�>Û>��>L���ÌÞ]��Ì�LiV>�i�V�i>À�Ì�>Ì�
�>V���v�V���>L�À>Ì����Ì��i�>���}�Ìi>V�iÀÃ��>Þ��i>`�Ì���iÃÃ�VÕÀÀ�VÕ�Õ��V��Ã�ÃÌi�VÞ�
�ÛiÀ>��°�Ƃ``�Ì���>��Þ]�Ã��i�«>ÀÌ�V�«>�ÌÃ�vi�Ì����i�Ì�iÞ�ÜiÀi���ÃÃ��}��««�ÀÌÕ��Ì�iÃ�Ì��
ÃÌÀi�}Ì�i��Ì�i��ÛiÀ>���VÕÀÀ�VÕ�Õ��LÞ���Ì�V���>L�À>Ì��}°�-iÛiÀ>��}À�Õ«Ã���Ìi`�Ì�i�
Üi>�iÀ�ÛiÀÌ�V>��>��}��i�Ì�>���}�V�ÕÀÃiÃ����Ì�i�Ã>�i�`i«>ÀÌ�i�Ì]�LiV>ÕÃi�Ì�iÀi��Ã�
���Ì��i�Ì��V��«>Ài�VÕÀÀ�VÕ�Õ���>«Ã�>�`��Ì�iÀ����}�ÌiÀ��«�>����}�`�VÕ�i�ÌÃ®�Ü�Ì��
�i�LiÀÃ��v�Ì�i�À��Ü��`i«>ÀÌ�i�ÌÃ°�¸�v�Üi�`��¿Ì�}iÌ�Ì�}iÌ�iÀ�Ü�Ì��i>V���Ì�iÀ]�>�`�
Ài>��Þ�Ü�À�����VÕÀÀ�VÕ�Õ�]�Üi�`��¿Ì��>Ûi�VÕÀÀ�VÕ�Õ�]¸���i�«>ÀÌ�V�«>�Ì�Ã>�`°�Ƃ��Ì�iÀ�
«>ÀÌ�V�«>�Ì���Ìi`]�¸�ÕÀ�VÕÀÀ�VÕ�Õ����£Ó��>Ã�Lii��«�iVi�i>�����Ì�i�`i«>ÀÌ�i�Ì]�
LiV>ÕÃi�Üi�VÀi>Ìi`��Ì��ÛiÀ�Þi>ÀÃ�>�`�Ì�iÀi¿Ã�Lii�����Ì��i�Ì��Ã�Ì�>�`������>Ì��Ì°¸

7�Ì��ÕÌ�Ì��Ã�Ì��i]�«>ÀÌ�V�«>�ÌÃ��>À}i�Þ�Ài«�ÀÌ�vii���}����Ì�i�À��Ü�°�¸���vÌi��V>�¿Ì�v��`�
>�ÞÌ���}]�>�`��¿���ÕV�Þ��Þ�V���i>}ÕiÃ��i�«��i�>�`�>Ài�>L�i�Ì��Ã�>Ài�ÀiÃ�ÕÀViÃ�Ü�Ì��
�i°�	iV>ÕÃi��Ì�iÀÜ�Ãi]�Ì�iÀi¿Ã���Ì���}°�7i�`��¿Ì��>Ûi�Ì��i�Ì��Ã�Ì�Ì�}iÌ�iÀ�>�`�Ì>���
>L�ÕÌ�VÕÀÀ�VÕ�Õ�]�LiV>ÕÃi�Üi¿Ài��ÕÃÌ�Ã��LÕÃÞ�>�`�ÀÕ����}�>vÌiÀ�ÃÌÕvv°¸

��À�V��Ì>Õ}�Ì�V�ÕÀÃiÃ]�«>ÀÌ�V�«>�ÌÃ�Ài«�ÀÌ�>�`iv�V�Ì����Ì��i�v�À�V��Ìi>V�iÀÃ�Ì��«�>��Ü�Ì��
Ì�i�À�}i�iÀ>��i`ÕV>Ì����V�Õ�ÌiÀ«>ÀÌÃ°��v�Ì�iÞ�¸`��¿Ì��>Ûi�Ì��i�Ì��Ã�Ì�Ì�}iÌ�iÀ�>�`�«�>��
�ÛiÀ�Ü�>Ì�Ü����Li�«ÀiÃi�Ìi`�Ì��ÃÌÕ`i�ÌÃ]�ÃÌÕ`i�ÌÃ�`��¿Ì�ÀiVi�Ûi���`�v�i`�VÕÀÀ�VÕ�Õ�°¸

-��i�}À�Õ«Ã��i�Ì���i`�Ü>�Ì��}���Ài�Ì��i�Ì��V���>L�À>Ìi�>VÀ�ÃÃ�ÃV����Ã°�"�i�
«>ÀÌ�V�«>�Ì�Ã>�`]�¸Üi��ii`�Ì��Ã�Ì�`�Ü��>Ã�>�}À�Õ«�>�`�}iÌ�V�i>À����Ü�>Ì�Ì�i�V�>ÃÃiÃ�
v�À��ÕÀ�V��Ìi�Ì���������i°�7i��ÕÃÌ��>Ûi����Ì��i�Ì��`��Ì�>Ì°���Ì�����Üi�>Ài�`i`�V>Ìi`�
Ìi>V�iÀÃ�Ü���Ü�Õ�`�Li�V����ÌÌi`�Ì��`���}�Ì�>Ì]�LÕÌ�Ì�iÀi¿Ã����Ì��i�`ÕÀ��}�Ì�i�`>Þ�
�À�����««�ÀÌÕ��Ì�iÃ�Ì��`��Ã�°¸�	��V�Ã��v�Ì��i�`ÕÀ��}�*À�viÃÃ���>���iÛi��«�i�Ì�`>ÞÃ�
Ü>Ã�ÃÕ}}iÃÌi`�>Ã�>���««�ÀÌÕ��ÌÞ�v�À�VÀ�ÃÃ�ÃV�����V���>L�À>Ì���°

*>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�i��i�«vÕ��iÃÃ��v�«>ÃÌ��««�ÀÌÕ��Ì�iÃ�Ì��i�}>}i����ÃÕ��iÀ�
«�>����}°�-Ì�«i�`Ã��>`�Lii���vviÀi`����Ì�i�«>ÃÌÆ��>�Þ�«>ÀÌ�V�«>�ÌÃ�Üi�V��i`�Ì�i�
�`i>��v�Ã«i�`��}�Ã��i�`>ÞÃ�LiÌÜii��ÃV�����Þi>ÀÃ�ÛiÌÌ��}�>�`���`�vÞ��}���}��
µÕ>��ÌÞ�VÕÀÀ�VÕ�>À�ÀiÃ�ÕÀViÃ���V�Õ`��}�>ÃÃiÃÃ�i�ÌÃ®�À>Ì�iÀ�Ì�>��Ã«i�`��}�Ì��i�ÜÀ�Ì��}�
>ÃÃiÃÃ�i�ÌÃ°

,
"�� ��� 8/�-/*-
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{���«�i�i�Ì���ÃÌÀÕVÌ���>���i>`iÀÃ��«�/i>��-ÌÀÕVÌÕÀi

	>Ãi`����Ì�i���VÕÃ��À�Õ«Ã]���Ã�}�Ì�`iÌiÀ���i`�Ì�iÀi��Ã�>���««�ÀÌÕ��ÌÞ�>Ì�i>V��
ÃV�����Ì���>Ûi���ÃÌÀÕVÌ���>���i>`iÀÃ��«�Ìi>�Ã�V��Ã�ÃÌ��}��v�Ì�i�«À��V�«>�]���*Ã]�>�`�
Ài«ÀiÃi�Ì>Ì�ÛiÃ�vÀ���`�vviÀi�Ì�V��Ìi�ÌÃ�>�`�}À>`i��iÛi�Ã°

/�i�Ã>�«�i���`i��Li��Ü�Ã��ÜÃ���Ü��i>`iÀÃ��«�Ìi>�Ã��`i�Ì�vÞ��}���}���iÛiÀ�
���Ì�>Ì�ÛiÃ�V>���i>`�Ì��ÃÌÕ`i�Ì�ÃÕVViÃÃ�>�`�iÝiVÕÌi�Ì��Ãi����Ì�>Ì�ÛiÃ�Ü�Ì��v�VÕÃ]�
`�ÃV�«���i�>�`�>VV�Õ�Ì>L���ÌÞ]�>Ã���ÃÌÀÕVÌ���>���i>`iÀÃ��«�/i>�Ã���/Ã®�¸��Ûi�Ì�i�
}i>ÀÃ¸��v�V�>V���}�>�`�*�
Ã�Ì��`À�Ûi�v�ÀÜ>À`����Ì�>Ì�ÛiÃ°�	Þ���ÃÌ�ÌÕÌ��}���ÃÌÀÕVÌ���>��
�i>`iÀÃ��«�/i>�Ã]�V>�«ÕÃ��i>`iÀÃ��«�Ìi>�Ã�V>��Ài�>���v�VÕÃi`]��>�i�ÃÕÀi�>���
���Ì�>Ì�ÛiÃ�>Ài����ÌÀ>V�]�Ã��Ûi��ÃÃÕiÃ]�>�`�V���Õ��V>Ìi�����À`iÀ�Ì��}>���ÌÀ>VÌ����
Ì�Ü>À`�>ÌÌ>���i�Ì��v�}�>�Ã°

-��i�«>ÀÌ�V�«>�ÌÃ�>Ài�iÝ«iÀ��i�Ì��}�Ü�Ì��Ì��Ã�ÃÌÀÕVÌÕÀi�>�Ài>`Þ]�>�`�Ài«�ÀÌ�
Li�iv�ÌÃ��v�v�VÕÃ]�Ã�>Ài`�Û�Ã���]�>�`�>VV�Õ�Ì>L���ÌÞ����Ì��ÕÃÌ�Ü�Ì��VÕÀÀ�VÕ�Õ��
Ài�>Ìi`��>ÌÌiÀÃ°�¸7i�Ü�À�����*�
Ã�>�`�`iÛi��«��}�V������>ÃÃiÃÃ�i�ÌÃ°�/�i��
Üi���ÌÀ�`ÕVi��ÕÀ�Ü�À��Ì��iÛiÀÞ��i�>Ì�ÃÌ>vv��iiÌ��}]�>�`�Ì�i��`ÕÀ��}�Ì�i�Üii��
`ÕÀ��}�«�>����}�«iÀ��`Ã°��i«>ÀÌ�i�Ì��À�V��Ìi�Ì�>Ài>�Ìi>�Ã�Ü�À��Ì��V>ÀÀÞ�Ì��Ãi�
>VÌ�����Ìi�Ã��ÕÌ�Ì��Ì�i�À�}À�Õ«Ã°¸

/�i�����Ì��}�v>VÌ�À�Ài�>��Ã�Ì��i]�>Ã���ÃÌÀÕVÌ���>���i>`iÀÃ��«�/i>����/®��i�LiÀÃ�
�ÕÃÌ��iiÌ�Liv�Ài��À�>vÌiÀ�ÃV����°�

,
"�� ��� 8/�-/*-
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x�ÃÌ>L��Ã��
ÕÀÀ�VÕ�Õ��Ƃ`�«Ì����-ÌiiÀ��}�
����ÌÌii�Ì��

Ài>Ìi�-V�i`Õ�i�v�À��>ÌiÀ�>�Ã�Ƃ`�«Ì���Ã�>�`�ƂÃÃ�V�>Ìi`�
*À�viÃÃ���>���i>À���}

"�i��v�Ì�i�LiÃÌ�Ü>ÞÃ�Ì��`À>�>Ì�V>��Þ���«À�Ûi�ÃÌÕ`i�Ì��i>À���}�>�`�
i�}>}i�i�Ì��Ã�Ì��}�Ûi�Ìi>V�iÀÃ�>VViÃÃ�Ì����}��µÕ>��ÌÞ���ÃÌÀÕVÌ���>���>ÌiÀ�>�Ã�
�+��®�>�`�Ì�i�ÃÕ««�ÀÌ�Ì�iÞ��ii`�Ì��ÕÃi�Ì��Ãi�ÀiÃ�ÕÀViÃ�
��ivÃ�v�À�
�>�}i]�
Óä£n®°�
ÕÀÀ�VÕ�Õ��ÃÕÀÛiÞÃ]�v�VÕÃ�}À�Õ«Ã]�>�`�VÕÀÀ�VÕ�Õ��ÀiÛ�iÜ��v�Õ��Ì�«�>�Ã�
>�`�>ÀÌ�v>VÌÃ�ÀiÛi>��Ì�i��ii`�v�À�V��Ã�ÃÌi�Ì]���}��µÕ>��ÌÞ���ÃÌÀÕVÌ���>��
�>ÌiÀ�>�Ã�Ì��Li�>`�«Ìi`�>�`��>`i�>Û>��>L�i�>VÀ�ÃÃ�Ì�i�`�ÃÌÀ�VÌ°

Ƃ���v�VÕÃ�}À�Õ«Ã�iÝ«ÀiÃÃi`�>�`iÃ�Ài�v�À���Ài�V��Ã�ÃÌi�VÞ��v�V�ÕÀÃi�ÃV�«i]�>Ã�
Üi���>Ã�>Û>��>L���ÌÞ�>�`�ÕÃi��v���}��µÕ>��ÌÞ���ÃÌÀÕVÌ���>���>ÌiÀ�>�Ã°

/i>V�iÀÃ���Ìi`�Ì�i��ii`�v�À�Ìi>V�iÀ�¸V���Vi�>�`�Û��Vi¸����Ì�i��>ÌÌiÀ\�
Ìi>V�iÀÃ��ii`�Ì��Li�Ì�i���ÃÌ�VÀ�Ì�V>��Û��Vi����Ì�i�V��ÛiÀÃ>Ì����Ü�i���Ì�V��iÃ�
Ì��V���Ã��}��>ÌiÀ�>�Ã�Ì�>Ì�Ü�Õ�`�Li�V��Ãi��>Ã�L>Ãi��>ÌiÀ�>�Ã�v�À�V�ÕÀÃiÃ°�¸��
Ì������v�Üi�ÜiÀi�>L�i�Ì��}�Ûi��ÕÀ��«�����Ã�>�`��������Ì���Ì��ÕÀÃi�ÛiÃ]�Ì�iÀi¿Ã�>�
LiÌÌiÀ�V�>�Vi��Ì�Ü����Li�ÀiVi�Ûi`�«�Ã�Ì�Ûi�Þ]¸���i�«>ÀÌ�V�«>�Ì�Ã>�`°

��Ã�}�Ì�ÀiV���i�`Ã�iÃÌ>L��Ã���}�>�`�ÃÌÀ�VÌ�VÕÀÀ�VÕ�Õ��>`�«Ì����ÃÌiiÀ��}�
V����ÌÌii�Ì�>Ì�Ü����`iÌiÀ���i�Ì�i�ÃV�i`Õ�i�v�À��>ÌiÀ�>�Ã�>`�«Ì���Ã]�>Ã�Üi���>Ã�
`iÌiÀ���i�Ì�i�µÕ>��ÌÞ�>�`�ÃV�«i��v�«À�viÃÃ���>��`iÛi��«�i�Ì�Ì���i�«��>Õ�V�]�
}Õ�`i�>�`�ÃÕVViÃÃvÕ��Þ���«�i�i�Ì�>�Þ��iÜ�VÕÀÀ�VÕ�Õ�°

Ƃ``�Ì���>��Þ]�Ã�>��iÀ�V��Ìi�Ì�VÕÀÀ�VÕ�Õ��Ìi>�Ã�Ã��Õ�`�Li�iÃÌ>L��Ã�i`�Ì��ÛiÌ�
�>ÌiÀ�>�Ã]�>V��iÛi�`�ÃÌÀ�VÌ�Ü�`i�V��Ãi�ÃÕÃ�>�`�V���Õ��V>Ì���]�>�`�iÛi�ÌÕ>��Þ�
Li�Ã«��iÃ«i�«�i�v�À�Ì�i�>`�«Ì����>�`�ÃÕVViÃÃvÕ����«�i�i�Ì>Ì�����v�Ì�i�
VÕÀÀ�VÕ�Õ��>Ì�Ì�i�À�ÃV����Ã°���VÕÃ�}À�Õ«�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�i��ii`�Ì��Li}���
Ì�i�v�VÕÃ�������Ì��}À>`i�V�Ài�V�ÕÀÃiÃ]�Ü��V��Àiv�iVÌÃ�Ì�i�v�ÀÃÌ�,iV���i�`i`�
 iÝÌ�-Ìi«����Ì��Ã�Ài«�ÀÌ°

"�i�«>ÀÌ�V�«>�Ì���ÌiÃ]�¸Ì�iÀi¿Ã�Ü>Þ�Ì����ÕV��Üi���ÀiÃi>ÀV�i`]�Ài��>L�i�
�>ÌiÀ�>���ÕÌ�Ì�iÀi°���`��¿Ì�Ü>�Ì�ÕÃ�Ì��VÀi>Ìi�Ì�i�Ü�ii��>}>��°¸��>�Þ�
«>ÀÌ�V�«>�ÌÃ�Ài�>À�i`�Ì�>Ì�«ÕÀV�>Ãi`]���}��µÕ>��ÌÞ�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�>Ài�>�
¸Ì��i�Ã>ÛiÀ]¸�>�`�>�¸Ü>Þ�Ì��Ü�À��Ã�>ÀÌiÀ]���Ì��>À`iÀ°¸

/�i�`�ÃÌÀ�VÌ�Ã��Õ�`���Ìi�Ì�>Ì]����>``�Ì����Ì��ÃiVÕÀ��}�Ìi>V�iÀ�LÕÞ���]�
VÕÀÀ�VÕ�Õ����«�i�i�Ì>Ì����ÀiµÕ�ÀiÃ�Ì�i�ivv�ÀÌ��v�>�Ã����ÛiÃÌ��}����«À�viÃÃ���>��
`iÛi��«�i�Ì�Ì��ÃÕ««�ÀÌ��Ì°��v�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�>`�«Ì�����Ã�>�«�ÃÃ�L���ÌÞ�v�À�
Ì�i�ÃÌ>ÀÌ��v�¿ÓÎ�¿Ó{]�Ì�i�`�ÃÌÀ�VÌ�Ã��Õ�`�V��Ã�`iÀ�>ÃÃi�L���}�ÃÌiiÀ��}�
V����ÌÌiiÃ�>Ã�Ã����>Ã�«�ÃÃ�L�i°�
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È��iÌiÀ���i���ÃÌÀ�VÌ�7�`i�
��Ã�ÃÌi�VÞ����1��Ì�*�>��
��Ìi�Ì�>�`�
��À�>Ì

�>�Þ�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�>Ì�Õ��Ì�«�>�Ã����Ì�i�À�VÕÀÀi�Ì�v�À�>Ì�`����Ì�«À�Û�`i�
Ì�i��ii`i`�}Õ�`>�Vi�v�À�ÃÕÃÌ>��i`�v�ÀÜ>À`�«�>����}�>�`�V��iÃ����>VÀ�ÃÃ�
V��Ìi�Ì��À�}À>`i��iÛi�°�


ÕÀÀ�VÕ�Õ��,iÛ�iÜ��v�Õ��Ì�«�>�Ã�>�Ã��ÀiÛi>�i`�Ì�i��««�ÀÌÕ��ÌÞ�v�À��>�Þ�«�>�Ã�Ì��
�>Ûi���Ài�V��VÀiÌi���v�À�>Ì����>L�ÕÌ��>ÌiÀ�>�Ã�Ì��ÕÃi]�>�`�ÃiµÕi�Vi�Ì��v����Ü]�
>���}Ã�`i�Ì�i�ÕÃÕ>��Þ�ÃÌ>Ìi`�Ì��i�vÀ>�iÃ°

/�i�Õ��Ì�>�`��iÃÃ���«�>��>�>�ÞÃ�Ã�Ì���Ã�ÕÃi`���Ìi`�Ì�i���«�ÀÌ>�Vi��v�ÕÃ>L���ÌÞ°�
�>�Þ�«>ÀÌ�V�«>�ÌÃ�Ài�i�LiÀi`�Ì�i�À�iÝ«iÀ�i�ViÃ�>Ã�v�ÀÃÌ�Þi>À�Ìi>V�iÀÃ]�Ü���
i�Ì�iÀ�ÜiÀi]��À�Ü�Õ�`��>Ûi�Lii�]��i�«i`�LÞ�Õ��Ì�«�>��v�À�>ÌÃ�Ì�>Ì�V��Ì>��i`�
��v�À�>Ì����Ì�>Ì�Ã>Ûi`�Ì�i��vÀ���Ã«i�`��}�Ì�i�i�iÀ}Þ�>�`�Ì��i�VÀi>Ì��}°�

ÕÀÀi�Ì�Þ]�Ì�iÀi�>Ài�Ìi>V�iÀÃ�>Ì�*À�Û�Ã��Ü���Ài«�ÀÌ�ÃÌ>ÀÌ��}�Ì�i�Li}�����}��v�Ì�i�
Þi>À��À���`�Þi>À®�>�`��>Û��}�Ì��`��iÝ>VÌ�Þ�Ì�>Ì����«À�Û�Ãi]�VÀi>Ìi]��À�>Ã���i�
«>ÀÌ�V�«>�Ì���Ìi`]�¸}��L>V��Ì��Ã��iÌ���}�v>����>À]¸�LiV>ÕÃi�Ì�iÀi��Ã���Ì�i��Õ}��
}Õ�`>�Vi����Ì�i�1��Ì�*�>��`�VÕ�i�ÌÃ°

/�i�`�ÃÌÀ�VÌ�Ã��Õ�`�LÕ��`����Ì�i�V�Õ�Ì�iÃÃ���ÕÀÃ��v�Ü�À��>�Ài>`Þ�«�ÕÀi`����Ì��Ì�i�
VÕÀÀi�Ì�Õ��Ì�«�>�Ã°��>�Þ�«�>�Ã�V��Ì>���«�Ã�Ì�Ûi�>Ã«iVÌÃ�>Ã���Ìi`����Ì�i�

ÕÀÀ�VÕ�Õ��,iÛ�iÜ�ÃiVÌ�����v�Ì��Ã�Ài«�ÀÌ°���Ã�}�Ì�ÀiV���i�`Ã�Ì�i�`�ÃÌÀ�VÌ�
iÃÌ>L��Ã��>�Ìi>���v���ÌiÀ�V��Ìi�Ì��i�LiÀÃ�Ì��`iÌiÀ���i�Ì�i��iÛi���v�}À>�Õ�>À�ÌÞ�
Ì�>Ì�Ü�Õ�`�Ài�`iÀ�Ì�i�Õ��Ì�«�>�Ã���Ài�ÕÃ>L�i�Ì��>���iÃ«iV�>��Þ��iÜ�Ìi>V�iÀÃ®�>�`�
>��}�i`�Ì��iÝ«iVÌ>Ì���Ã�Àiv�iVÌi`����Ì�i�>�>�ÞÃ�Ã�Ì���Ã����Ì��Ã�Ài«�ÀÌ]�>���Ü��}�v�À�
Ì�i����`��v�>ÕÌ����Þ�Ì�>Ì��>�Þ�«>ÀÌ�V�«>�ÌÃ�Ã>�`�Ì�iÞ�>�`�Ì�i�À
V���i>}ÕiÃ�Ü�Õ�`����i�Ì��ÀiÌ>��°

,
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Ç�
��Vi�ÌÀ>Ìi�*À�viÃÃ���>���i>À���}����-ÌÀi�}Ì�i���}�
>«>V�ÌÞ�Ì��
/i>V�iÀ�
���i}i��>�`�
>ÀiiÀ�,i>`Þ�-Ì>�`>À`Ã

-ÌÕ`i�Ì�v�VÕÃ�}À�Õ«�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�>Ì�Ì�i���ÃÌ�V�>��i�}��}]�ÀiÜ>À`��}]�>�`�
vÕ�v�����}�V�>ÃÃiÃ�Ì�iÞ�>ÌÌi�`�¸Àiv�iVÌ�V���i}i��>ÌiÀ�>�]¸�¸��«À�Ûi��Þ����Ü�i`}i�>�`�
«À�L�i��Ã��Û��}�Ã����Ã]¸�>�`�¸�i�«��i�Ì���������Þ�viiÌ°¸�
��ÛiÀÃi�Þ]�ÃÌÕ`i�ÌÃ����
Ì�i�}À�Õ«�VÀ�Ì�V�âi�V�>ÃÃiÃ����Ü��V��Ì�iÞ�`��¸LÕÃÞ�Ü�À�]¸�¸`��>ÃÃ�}��i�Ì�>vÌiÀ�
>ÃÃ�}��i�Ì��v��ÕÃÌ�`À�����}�ÕÃ¸�>�`�¸�i��À�â��}]¸�>�`�V�>ÃÃiÃ����Ü��V��¸Ì�i�
Ìi>V�iÀÃ�Ì>���Ì�i�Ü���i�Ì��i��À�Ü�iÀi�Üi��ÕÃÌ�Ü>ÌV��>�Û�`i�°¸�*>ÀÌ�V�«>�ÌÃ���Ìi`�
Ì�>Ì�Ì�iÞ�Ü>�Ìi`�Ì�i�À�V�>ÃÃiÃ�>Ì�*À�Û�Ã��Ì��ÀiÃi�L�i�V���i}i��iÛi��>VÌ�Û�Ì�iÃ\�Ì�iÞ�
Ü>�Ì�Ì��¸`����Ài�`iL>ÌiÃ]¸�LÕÌ�>�Ã��¸}�����i�>�`�ÃÌÕ`Þ��ÕÃÌ����i����V���i}i°¸


ÕÀÀ�VÕ�Õ��ÀiÛ�iÜ�ÀiÛi>�i`��>�Þ�>ÀÌ�v>VÌÃ�Ì�>Ì�ÜiÀi��i��À�â>Ì����>�`�ÀiV>���ÌÞ«i�
>ÃÃ�}��i�ÌÃ°�/�i��������Ã��i>À���}�-Ì>�`>À`Ã�i�V�ÕÀ>}i�ÃV�i�Vi�>�`�i�}��iiÀ��}�
«À>VÌ�ViÃ]�>À}Õ�i�Ì>Ì����>�`�V�Ì��}�ÌiÝÌÕ>��iÛ�`i�Vi]�ÃÞ�Ì�iÃ�â��}�«À��>ÀÞ�Ã�ÕÀViÃ�
>�`��Ì�iÀ�ÌiÝÌÃ]�>�`��Ì�iÀ�Ó£ÃÌ�Vi�ÌÕÀÞ��i>À���}�Ã����Ã�Ì�>Ì�*À�Û�Ã�¿Ã�ÃÌÕ`i�ÌÃ��ii`�
����À`iÀ�Ì��Li�V��«iÌ�Ì�Ûi°�/��Ã��i>`Ã�Ì��Ì�i�ÀiV���i�`>Ì����Ì�>Ì�*À�Û�Ã����ÛiÃÌ�
`�ÀiVÌ���]�Ì��i]�>�`�ivv�ÀÌ����«À�Û�`��}�ÃÕÃÌ>��i`�«À�viÃÃ���>��`iÛi��«�i�Ì����
ÃÌÀi�}Ì�i���}�Ìi>V�iÀÃ¿�V>«>V�ÌÞ�Ì��Ìi>V��Ì��V���i}i��>�`�V>ÀiiÀ�Ài>`Þ�ÃÌ>�`>À`Ã°�
/��Ã��Ã�Ì�i�ÛiÀÞ�iÃÃi�Vi��v���>�Ã�Ó�>�`�{�ƂV>`i��V�ƂV��iÛi�i�Ì�>�`�/>�i�Ì�
�iÛi��«�i�Ì®����Ì�i�`�ÃÌÀ�VÌ¿Ã�ÃÌÀ>Ìi}�V�«�>�°

*>ÀÌ�V�«>�ÌÃ����v�VÕÃ�}À�Õ«Ã�ÃÌ>Ìi`�Ì�i�À]�>�`�Ì�i�À�V���i>}ÕiÃ¿]�`iÃ�Ài�v�À�
«À�viÃÃ���>��`iÛi��«�i�Ì�Ü�Õ�`�«ÕÃ��Ì�i�À�Ìi>V���}�Ì����V�À«�À>Ìi�Ì�iÃi�Ã����Ã°���À�
iÝ>�«�i]�Ã��i�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�>Ì�Ì�iÞ��>`�ÞiÌ�Ì��ÀiVi�Ûi�>�Þ�ÌÀ>����}����Ì�i�
 �--� iÜ��i�iÀ>Ì����-V�i�Vi�-Ì>�`>À`Ã®]�>�`�Ì�>Ì�>�Þ�ÌÀ>����}�Ì�iÞ��>`�ÀiVi�Ûi`�
Ü>Ã�`��i��v�Ì�i�À��Ü��Û���Ì���°

"Ì�iÀÃ���Ìi`�Ì�>Ì�VÕÀÀi�Ì�VÕÀÀ�VÕ�Õ��`�VÕ�i�ÌÃ�Ã��Ü�>���LÃ��iÌi�v�VÕÃ����
���Ü��}�v>VÌÃ�>�`�V��Ìi�Ì�v�À�V��Ìi�Ì¿Ã�Ã>�i]�À>Ì�iÀ�Ì�>��Ãii��}�Ì�i�VÕÀÀ�VÕ�Õ��>Ã�
>���««�ÀÌÕ��ÌÞ�Ì��LÕ��`�Ì�i�Ã����Ã�Àiv�iVÌi`����Ì�i��Ƃ�>�`�,i>`��}�>�`�7À�Ì��}�v�À�
-V�i�Vi�>�`���ÃÌ�ÀÞ�ÃÌ>�`>À`Ã°�����}�Ì�i�Ü�À���v�ÀiÛ>�«��}�Õ��Ì�«�>�Ã]�>Ã�Üi���>Ã�
V��Ã�`iÀ��}�>`�«Ì�����v���}��µÕ>��ÌÞ�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã]�ÀiµÕ�ÀiÃ�Ì�>Ì�Ìi>V�iÀÃ�Li�
ÃÕ««�ÀÌi`�Ì����«�i�i�Ì�Ì��Ãi�«�>�Ã�>�`��>ÌiÀ�>�Ã�Ü�Ì��µÕ>��ÌÞ�«À�viÃÃ���>��
`iÛi��«�i�Ì�>���}�Ì�i�Ü>Þ°��i>`iÀÃ��«�>Ì�ÃV����Ã�V�>À}i`�Ü�Ì��ÃÕ««�ÀÌ��}�Ì��Ãi�
Ìi>V�iÀÃ�Ì��LÕ��`]�ÃÌÀi�}Ì�i�]�>�`�Õ�`iÀÃÌ>�`�Ì�i�À�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�Ì��Àiv�iVÌ�
V���i}i��>�`�V>ÀiiÀ�Ài>`Þ�ÃÌ>�`>À`Ã�Ã��Õ�`��>Ûi�>�L>Ãi���i�Õ�`iÀÃÌ>�`��}��v�Ì�iÃi�
iÝ«iVÌ>Ì���Ã�>Ã�>�Ü>Þ�Ì��ÃÌÀi�}Ì�i��Ì�i�À��Ü����ÃÌÀÕVÌ���>���i>`iÀÃ��«°

,
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n�ƂVV�Õ�Ì���À]�>�`�"À}>��âi]�Ƃ���*�ÞÃ�V>��>�`���}�Ì>��,iÃ�ÕÀViÃ

ƂÃ�«ÀiÛ��ÕÃ�Þ���Ìi`����ÃÕÀÛiÞ�`>Ì>]�Ì�iÀi��Ã�>��ii`�v�À�Ì�i�`�ÃÌÀ�VÌ�Ì��>VV�Õ�Ì�v�À�
>�`��À}>��âi�>���«�ÞÃ�V>��>�`�`�}�Ì>��ÀiÃ�ÕÀViÃ°�	>Ã�V>��Þ\�Ü�>Ì��Ã��ÕÌ�Ì�iÀi¶�7���
�>Ã��Ì]��À�Ü�iÀi��Ã��Ì¶�Ƃ�`�Ü�>Ì��Ã�Ì�i�ÃÞÃÌi��v�À�`�ÃÌÀ�LÕÌ��}��Ì]�LÕÞ��}��Ì]�>�`�
�ii«��}�Ì>LÃ�����Ì¶

�>�Þ�«>ÀÌ�V�«>�ÌÃ���Ìi�Ì�>Ì�Ì�i�«�ÞÃ�V>��ÀiÃ�ÕÀViÃ�Ì�>Ì�`��iÝ�ÃÌ�>Ài��LÃ��iÌi]�>�`�
������}iÀ�v�Ì�v�À�Ìi>V���}�Ì�i�V��Ìi�Ì����Ì�i�V�>ÃÃ�i°}°]��ÕÌ`>Ìi`�ÌiÝÌL���Ã®°�
"Ì�iÀÃ���Ìi�Ì�i�À�Ü�ÀÀÞ�Ì�>Ì�V�ÕÀÃiÃ�>Ài�i�À���i`�Ü�Ì��ÃÌÕ`i�ÌÃ�Ü�Ì��Ì�i����Ü�i`}i�
Ì�>Ì�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�v�À�Ì��Ãi�V�ÕÀÃiÃ�i�Ì�iÀ�`����Ì�iÝ�ÃÌ��À�Ü����>ÀÀ�Ûi�Ì����>Ìi�
�iViÃÃ�Ì>Ì��}�Ìi>V�iÀ�VÀi>Ì�����À�«À�VÕÀ��}��v��Ì�iÀ�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�Õ�Ì���Ì�i�
>ÀÀ�Û>���v�«ÀiÛ��ÕÃ�Þ�«À���Ãi`��>ÌiÀ�>�Ã®°�Ƃ``�Ì���>��Þ]�«>ÀÌ�V�«>�ÌÃ���Ìi�Ì�>Ì�Ì�iÀi�
>Ài�«À�`ÕVÌÃ��v����}�Ü�À��ÃiÃÃ���Ã�Ì�>Ì��>Þ�Li�«�ÞÃ�V>��Þ�ÃÌ�Ài`�Ã��iÜ�iÀi]��À�
Ü��Ãi�`�}�Ì>��v��iÃ�>Ài���ÃÃ��}��À���Ûi`°

���>��Þ]�«>ÀÌ�V�«>�ÌÃ���Ìi`�Ì�>Ì�Ì�i�>LÃi�Vi��v�V��Ã�ÃÌi�VÞ�Ü�i���Ì�V��iÃ�Ì��
VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã���}�ÃÌ�VÃ��>Ã�>���Ài��iv>À��ÕÃ�ivviVÌ\�Ì�i�iÀ�Ã�����v�ÌÀÕÃÌ����Ì�i�
*À�Û�Ã��ÃÞÃÌi��>Ã�>�Ü���i°�"�i�«>ÀÌ�V�«>�Ì���Ìi`]�¸�Ì¿Ã�>L�ÕÌ�v����Ü�Ì�À�Õ}�°���
Ü>�Ì�`�ÀiVÌ�>�ÃÜiÀÃ°���Ü>�Ì�9iÃ]��À� ���>Ài�Üi�}iÌÌ��}�Ì��Ã�L�����À���Ì¶¸�"Ì�iÀÃ�
��Ìi`�Ì�i�ÃÌÀiÃÃ��v���Ì��>Û��}��À���Ì����Ü��}�Ü�iÀi��>ÌiÀ�>�Ã�>Ài��>Ã�À�««�i�
ivviVÌÃ����«Ài«>À>Ì����>�`���ÛiÃÌ�i�Ì°�¸�v������Ü�Ü�iÀi�Ì���}Ã�>Ài�Liv�Ài�Ì�i�i�`�
�v�Ì�i�Þi>À]���V>��«Ài«>Ài��ÛiÀ�Ì�i�ÃÕ��iÀ]�«Ài«>Ài��ÞÃi�v]�v��`�>���Ì�i�Ì���}Ã���
�ii`°�/�i���ÃÌ�L>Ã�V��ii`Ã°��v���Ì]�Ì�i��Þ�Õ¿Ài���Ì��iiÌ��}�Ì�i���iÀ>ÀV�Þ��v�
�ii`Ã°¸

	iv�Ài]��À�V��VÕÀÀi�Ì]�Ü�Ì��Ì�i�iÃÌ>L��Ã��i�Ì��v�
ÕÀÀ�VÕ�Õ��Ƃ`�«Ì����-ÌiiÀ��}�

����ÌÌiiÃ]��Ì��Ã�ÀiV���i�`i`�Ì�>Ì�*À�Û�Ã��iÃÌ>L��Ã��Ã����>À�Ü�À���}�}À�Õ«Ã�Ì��
i�L>À�����>��>Õ`�Ì��v�«�ÞÃ�V>��>�`�`�}�Ì>���>ÌiÀ�>�Ã]�ÃÌ>ÀÌ��}�Ü�Ì��Ì�i�V�ÕÀÃiÃ�
Ü��Ãi�VÕÀÀ�VÕ�Õ���>ÌiÀ�>�Ã�>Ài���}�iÃÌ�«À��À�ÌÞ�Ì��ÀiÛ>�«°��v�Ìi>V�iÀ�Ìi>�Ã��À�
�Ì�iÀ�V��Ìi�Ì�Ìi>�Ã�>VÀ�ÃÃ�Ì�i�`�ÃÌÀ�VÌ�>Ài�Ü�����}�Ì��>ÃÃ�ÃÌ����Ì�iÃi�ivv�ÀÌÃ]�*À�Û�Ã��
Ã��Õ�`�V��Ã�`iÀ�i���ÃÌ��}�Ì�i�À��i�«°

,
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As mentioned previously, the Curriculum Management Audit focused on a 
limited number of courses throughout the district. Teachers were randomly 
selected to contribute to the overall curriculum picture at PTHS D209 by 
providing artifacts for one of the courses in the Audit. 

The courses, per school, were: 

Math English Science Social 
Studies 

Health / 
Wellness 

World 
Languages 

Proviso 
East AP Calculus AB, 

Integrated Math I 
(2 classrooms), 

Integrated Math III 

AP English 
Language and 
Composition, 

English I (2 
classrooms), 

English II 

Biology (2 
classrooms), 
Chemistry 

(2 
classrooms) 

US History 
(2 

classrooms), 
IH Global 
Studies 

Driver’s 
Education, 
Sophomore 

PE 

Spanish I 

Proviso 
West 

Integrated Math I 
(2 classrooms), 

Integrated Math III 

AP English 
Language and 
Composition, 

English I (2 
classrooms), 

English II 

Biology (2 
classrooms), 
Chemistry 

(2 
classrooms) 

US History 
(2 

classrooms), 
IH Global 
Studies 

Driver’s 
Education, 
Sophomore 

PE 

Spanish I 

PMSA 

AP Calculus AB, IH 
Integrated Math I 

(2 classrooms) 

AP English 
Language and 
Composition, 
IH Survey of 
Literature (2 

classrooms), IH 
World Literature 

IH 
Chemistry, 
IH Biology 

IH US 
History, IH 

Global 
Studies 

IH Driver’s 
Ed, IH 

Health & 
Wellness II 

IH Spanish I 

DETAILED ARTIFACT 
ANALYSIS 

61



MATHEMATICS 

Insight used criteria derived from leading assessment evaluation tools and 
appropriate for the purposes of this Audit, to assess math assessments on 
a 3-point scale. Evaluation tools of origin are linked. 

Five Math Assessment Criteria and 3-point scale 
A. The set of items is clearly consistent with the most important content of the

identified standard, and items should be designed to elicit direct, observable
evidence of a student’s ability to independently demonstrate competency (from
EQuIP Rubric, achieve.org)

B. Item set is consistent with the standards’ primary aspect of rigor (conceptual,
procedural, and/or application) (from Criteria for Procuring and Evaluating High-
Quality Assessments, CCSSO)

C. Assessments should contain a variety of item types (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

D. Assessment should demonstrate authentic connections between the content
standards and the eight Standards for Mathematical Practices (from Assessment
Evaluation Tool, achievethecore.org)

E. Majority of items on the assessment come from major work of the grade (priority
standards) (from Assessment Evaluation Tool, achievethecore.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight used the EQuIP Task Review Rubric for 
Mathematics, also used by ISBE. It assesses alignment to standards, 
attention to the instructional shifts in the standards, and implementation 
support. Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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MATHEMATICS 

The following tables show artifact numbers (assigned by the order in which 
they were analyzed) and their 1-3 ratings on Criteria A-F on the math 
assessment criteria, or E-N ratings on the adapted EQuIP task rubric. 

Artifact number 

Criterion 1 2 3 4 5 6 7 8 64 65 

A 3 3 2 2 3 3 2 3 2 2 

B 3 3 3 2 2 2 2 2 2 2 

C 2 2 1 2 2 2 1 2 3 3 

D 2 2 1 2 2 2 2 2 2 1 

E 3 2 2 3 2 2 2 1 3 3 

Criterion 66 67 68 69 70 71 84 92 93 94 

A 2 2 3 3 E E 1 E E E/I 

B 2 2 3 3 1 

C 1 1 2 2 2 

D 1 1 3 3 1 

E 1 1 1 1 1 

Criterion 96 97 99 107 110 

A 

R R 

1 

R 

2 

B 3 3 

C 2 2 

D 1 3 

E 1 2 
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MATHEMATICS 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

1 IM 1 unit assessment. Envision/Savvas. Good variety. Standards 
appropriate. Needs open response. 

2 IM 1. See #1. Includes 7th and 8th grade standards. 
3 IM 1 unit assessment. Only one standard: is this quiz or test? Tests 

strategies vs. allowing students to choose. Little item variety. 
4 IM 1 unit assessment. #5-10 do not ask why rational or irrational. Needs 

open response. Sharepoint 
5 IM 1 Instructional course unit assessment. From Kuta. Needs some Selected 

Response. 
6 IM 1 Instructional course unit assessment. From Kuta. Has a scaffolded open 

response. Needs some Selected Response. 
7 IM 1 Final. No item type variety. From Quizizz. No congruence/geometry. 

Should there be (is this semester or year final)? 

8 IM 1 Final (Instructional). Good item variety, needs Open Response. All 8th 
grade or REI, SSE, CED. Should there be fewer of these and more of 
congruence/geometry, functions, SP, etc (is this semester or year final)? 

64 AP Calc AB CIA. 48% SR, 52% Open Response (50/50 on AP test). (need 
rubric references to AP mathematical practices and percentage grading breakdown for 
Selected Response and Open Response). 

65 AP Calc AB CIE. 48% SR, 52% Open Response (50/50 on AP test). need rubric 
references to AP mathematical practices and percentage grading breakdown for Selected 
Response and Open Response). Also, by CIE, exam should be closer to length of AP exam, 
with more than 1 Open Response 

66 IH IM 1 CIC. 2 ID’ed standards, 7-8 Selected Response items each. Mostly 
procedural. Mostly Selected Response and no short answer. Long form 
problem should be a short answer. Mostly procedural not many attempts to 
use SMPs. Only two ID’ed standards and mostly Selected Response, so 
short on major work of the grade for a common interim. Other common 
interims are the same standards. 

67 IH IM 1 CIA. 2 ID’ed standards, 7-8 Selected Response items each. Mostly 
procedural. Mostly Selected Response and no short answer. Long form 
problem should be a short answer. Mostly procedural not many attempts to 
use SMPs. Only two ID’ed standards and mostly Selected Response, so 

64



short on major work of the grade for a common interim. Other common 
interims are the same standards. 

68 IM 3 Standard 6, summative assessment 1 and 2. HSE-GPE.B.4 is an IM 1 
standard. The entire exam is built from it. The summative assessment is only 
on one standard. Exam is lengthy, contains item variety (except Open 
Response) and has balance of rigor. However, it is a summative assessment 
and only contains mostly one standard. 

69 IM 3 Standard 2, summative assessment 1 and 2. HSE-CED.A.2 is an IM 3 
standard. The entire exam is built from it. The summative assessment is only 
on one priority standard. Exam is lengthy, contains item variety (except 
Open Response) and has balance of rigor. However, it is a summative 
assessment and only contains mostly one standard. 

70 AP Calc formative. Study guide. Aligned to standards. Students apply 
procedural knowledge on concavity, increase/decrease, rel min/max, but 
also conceptual understanding to explain why some rel min/max don’t exist. 
Task addresses critical content of differentiation. Questions written to 
pinpoint student understandings. Task asks students to analyze one 
function’s attributes. 

71 IH IM I formative. Systems of Equations substitution exploration. Aligned to 
standards. Students explore by first using prerequisite knowledge with 
substitution with single variable equation, students asked to explain why, 
explain their rationale, check for reasonableness, package procedure in 
their own words, then solve. Comprehensive, and on two pages. 

84 IM 3 formative 1 standard 1. A-SSE.A.2. Does not assess the identified 
standards. All matching, substitution, and expression simplification, rather 
than rewriting expressions by using its structure. No open response. All 
procedural or identification. 

92 IM 1, formative. HW from Envision. Aligned to standards, students use 
SMPs of looking for structure and making use of it (slope/intercept). Task 
has balance of rigor (application and procedural), and requires they 
integrate both. Items connect to observable parts of the standard. 
Accommodations for all learners should be examined at the lesson level. 

93 IM 1, formative. HW from Envision. Aligned to standards, students use 
SMPs of looking for structure and making use of it (slope/intercept). Task 
has balance of rigor (application and procedural), and requires they 
integrate both. Items connect to observable parts of the standard. 
Accommodations for all learners should be examined at the lesson level. 

94 IM 1, formative, quiz. HW from Envision. Aligned to standards, students use 
SMPs of looking for structure and making use of it (slope/intercept). Task 

65



has mostly procedural and needs short answer/open response. Has a multi-
select SR. Items connect to observable parts of the standard. 
Accommodations for all learners should be examined at the lesson level. 

96 IM 1 Instructional, formative. Students need to use understanding of solving 
equations, no SMPs. Procedural only. Task can be used to support a critical 
grade level process. As this is instructional course, what are the supports 
included to give students opportunity to use SMPs, write, explain, etc 
(examine this at the lesson level)? 

97 IM 1 Instructional, formative. Students need to use understanding of solving 
equations, no SMPs. Procedural only. Task can be used to support a critical 
grade level process. As this is instructional course, what are the supports 
included to give students opportunity to use SMPs, write, explain, etc 
(examine this at the lesson level)? 

99 IM3 formative. Items aren’t consistent with the standard, much of it is 
middle school level. Item set is consistent in that it’s mostly procedural. 
There is a variety of item types, but no Open Response. No SMPs. Not 
major work of IM3. 

107 IM I Instructional, formative. Students need to use understanding of solving 
equations, no SMPs. Procedural only. Task can be used to support a critical 
grade level process. As this is instructional course, what are the supports 
included to give students opportunity to use SMPs, write, explain, etc. 
(examine this at the lesson level)? 

110 IM 3 formative 2 for standard 6. Long formative, exam-length. Half is 
content from standard (or other GPE standards), half is middle school. Asks 
students to show evidence of independent competency by showing work. 
Item set consistent with primary aspect of procedural and conceptual. 
Variety of item types but no Open Response. SMPs used when proving and 
making use of structures. Half comes from major work, other half is 
prerequisites. 

THEMATICS 
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ENGLISH 

Insight used criteria derived from leading assessment evaluation tools and 
appropriate for the purposes of this Audit, to assess English assessments 
on a 3-point scale. Evaluation tools of origin are linked. 

Five English Assessment Criteria and 3-point scale 
A. Texts are worth reading. Should include high quality texts at appropriate lexile

and qualitative complexity (from Criteria for Procuring and Evaluating High-
Quality Assessments, CCSSO)

B. Balance of genres when appropriate; reflect demands of shifts (citing evidence,
building knowledge, text complexity) and standards (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

C. Assessments and tasks should include purposefully linked passages or questions
that allude to other accessible texts or passages according to RI/RL.9 (from
Assessment Evaluation Tool, achievethecore.org)

D. Variety of item types to accurately assess a standard. Students should have the
opportunity to write in response to high-quality texts (from Criteria for Procuring
and Evaluating High-Quality Assessments, CCSSO)

E. Items should be designed to elicit direct, observable evidence of the degree to
which a student can independently demonstrate the key understandings of the
text relative to the demands of the standard (from EQuIP rubric, achieve.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight used the EQuIP Task Review Rubric for ELA, 
also used by ISBE. It assesses standard alignment, attention to text 
complexity and the shifts in the standards, and implementation support. 
Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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ENGLISH 

The following tables show artifact numbers (assigned by the order in which 
they were analyzed) and their 1-3 ratings on Criteria A-F on the English 
assessment criteria, or E-N ratings on the adapted EQuIP task rubric. 

Artifact number 

Criterion 26 40 41 42 43 44 59 60 61 62 

A 3 3 3 3 3 3 3 1 3 1 

B 1 1 1 2 2 2 2 2 2 1 

C 1 1 1 1 1 1 1 1 1 1 

D 1 1 1 1 1 3 3 3 3 3 

E 3 3 3 3 3 2 2 2 2 2 

Criterion 63 82 104 105 

A 1 

E/I E/I R 

B 1 

C 1 

D 3 

E 2 
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ENGLISH 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

26 AP Lang and Comp Common Interim A. No writing passages. One reading 
passage. Should increase cognitive complexity of added multiple choice 
question. Mostly Selected Response when it should only be 45%. 

40 AP Lang and Comp Common Interim E. No writing passages. One reading 
passage. Should increase cognitive complexity of added multiple choice 
question. Mostly Selected Response when it should only be 45%. 

41 AP Lang and Comp Common Interim D. No writing passages. One reading 
passage. Should increase cognitive complexity of added multiple choice 
question. Mostly Selected Response when it should only be 45%. 

42 English I CIE. Lexile appropriate, texts worth reading. One fic one nonfic. 14 
Selected Response. RI/RL .1 and .2. No linked passages. No writing. 

43 English I CIC. Lexile appropriate, texts worth reading. One fic two nonfic. 14 
Selected Response. RI/RL .1 and .2. No linked passages. No writing. 

44 English II CIA. Has 30 pt writing prompt. Text worth reading. Long nonfic. 15 
Selected Responses, variety of standards yet only 1 standard tagged in answer 
key. 

59 English II CIE. Has 30 pt writing prompt. Text worth reading. Long nonfic. 15 
Selected Responses, variety of standards. Might the interim include references 
to texts already read during unit of study (per standard 9)? Only standards 
Reading standards 1 and 3 assessed (or tagged) 

60 IH Survey of Literature CIB. 5th grade lexile text, themes and content 6-8th 
grade. Only R.1 standard tagged. Has writing prompt and 12 Selected 
Responses. No references to other text, only 1 genre of text. 

61 IH Survey of Literature CID. Lexile and themes appropriate to 9th grade. Only 
R.1 standard tagged to items. Has writing prompt and 12 Selected Responses.
No references to other text, only 1 genre of text. 

62 IH World Literature CIB. No text to read or react to. Only L.1 and RL.2, but 
there is no text. Has writing prompt and 12 Selected Responses. No references 
to any texts. 

63 IH World Literature CID. No text to read or react to. Only L.1 and RL.2, but 
there is no text. Has writing prompt and 12 Selected Responses. No references 
to any texts. 
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82 English I formative. 810-1000L puts it at ~4th grade. WaPo OpEd = relevant 
themes. Task aligns with CCSS expectations for grade level and questions 
worth answering. Evidence-based writing, attention to key ideas and details, 
and structure of the argument. Builds disciplinary knowledge. E/I—most things 
checked, minor improvements may include bolstering text complexity with an 
excerpt from the Tech Times article. 

104 English I, formative. Genocide Research project. The question or topic is one 
worth answering/exploring—genocide and its consequences. Needs explicit 
connection to anchor text, so not sure of grade-level appropriateness. The task 
is not specific about which texts to read/research, and expectations for scope, 
length, information source. No rubric attached to provide students with 
learning targets. 

105 English I formative. Reading Check, Act 3, R & J. Stays within content of CCSS 
RL. Text is appropriate. The questions are recall and do not go deep into the 
themes, students not asked to evaluate or argue. Does not involve rich and 
rigorous speaking and/or writing. If using this quality text, enrich the prompts 
with argument and evidence. 
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SCIENCE 

Insight used criteria derived from various EQuIP/NGSS science rubrics 
from Achieve and appropriate for the purposes of this Audit, to assess 
science assessments on a 3-point scale.  

Five Science Assessment Criteria and 3-point scale 
A. Assesses state science standards to provide evidence about students’

achievement in science. Assessment requires students to use some
understanding of Disciplinary Core Ideas to successfully complete it, and
includes Reading and Writing for Science and Technical standards.

B. Assessment requires students to use at least one Science and Engineering
Practice to successfully complete the task.

C. Assessment requires students to identify and interpret evidence and engage in
scientific reasoning as they make sense of phenomena and address problems.

D. There are varied task types requiring a range of analytical thinking and cognitive
complexity.

E. Majority of assessment cannot be answered without information from tasks or
items, nor can the majority of the assessment’s items be answered successfully
by using rote knowledge.

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For labs or shorter artifacts, Insight adapted the EQuIP Task Review 
Rubrics, also used by ISBE. This rubric assesses standard alignment, 
attention cross-cutting concepts and science and engineering practices, 
and implementation support. Insight rated these artifacts with the 
following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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SCIENCE 

The following tables show artifact numbers (assigned by the order in which 
they were analyzed) and their 1-3 ratings on Criteria A-F on the science 
assessment criteria, or E-N ratings on the adapted EQuIP task rubric. 

Artifact number 

Criterion 20 22 23 24 27 28 29 30 31 32 

A 3 2 2 3 2 2 2 2 2 2 

B 3 3 2 3 3 1 1 3 3 1 

C 2 2 2 3 1 1 1 1 1 1 

D 3 3 3 3 1 2 2 2 1 2 

E 2 1 2 3 1 1 1 2 2 2 

Criterion 36 37 38 39 45 46 47 48 49 50 

A 2 2 2 2 2 2 2 2 2 2 

B 1 1 1 1 1 1 2 2 2 3 

C 1 1 1 1 2 1 1 1 1 2 

D 2 1 1 1 1 1 1 1 1 3 

E 1 1 1 1 1 1 1 1 1 3 
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Criterion 51 52 73 74 75 76 77 85 88 89 

A 2 2 

E/I E/I E 

2 2 

R 

2 2 

B 1 1 3 3 3 3 

C 1 1 3 3 2 2 

D 1 1 3 3 3 1 

E 1 1 3 3 3 3 

Criterion 90 91 95 98 102 103 

A 2 3 2 2 

E N 

B 3 3 1 3 

C 1 2 1 1 

D 1 2 1 2 

E 3 3 1 3 
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SCIENCE 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

20 Bio. Variety of item types and requires analysis of info provided by food webs. 
More than half is Selected Response, success for which would come from 
memorizing/content study vs. application. Open Response contains WHST and 
RI push to cite evidence. 

22 Chemistry stoichiometry test. Driven by one lab and inclusive of many item 
types and SEPs. Gives step-by-step directions which may limit critical thinking 
and problem solving. 

23 Bio cell test. Varied item types, includes Open Response. Mostly Selected 
Response and fill-in-the-blank. Open Response section 1 is strongest as it asks 
students “why” questions but before fill-in-the-blank section 2. Needs more 
writing but length is appropriate.  

24 Chemistry density test. Item variety includes Open Response. Writing, graph 
reading, use of graphs and figures. Short Answers require problem solving 
using data presented. 

27 Chemistry Unit II test. All Selected Response, no Open Response à no 
synthesis of dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing.  

28 Chemistry ch I and II test. Open Response choice does not require reasoning 
and does not require citing from text evidence or use of sources.  No use of 
SEPs.  

29 Same artifact as #28 
30 IH Chem unit 4. 15 Selected Response, 4 Short Answer and 6 matching. No 

Open Response. Most is from memorization/study. No significant 
reading/writing.  

31 IH Chem Gas Laws Unit exam. 15 Selected Response. No Open Response. 
32 Chem exam chapters 5-A. 27 SR. No Open Response à no synthesis of 

dimensions or crosscutting, no reading or writing. Some Selected Responses 
require distractor analysis. Use of graphics to answer questions. 

36 Biology cell bio unit test A. Lengthy at 57 questions. 47 Selected Response, 6 
matching, 4 Short Answer with some “why” prompting. No Open Response à 
no synthesis of dimensions or crosscutting, no reading or writing. No SEPs. 
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37 Bio. All Selected Response, no Open Response à no synthesis of dimensions 
or crosscutting, no reading or writing. Can succeed by studying/memorizing. 
Some use of graphs/charts/tables (nutrition label) 

38 Bio, All Selected Response, no Open Response à no synthesis of dimensions 
or crosscutting, no reading or writing. Can succeed by studying/memorizing. 

39 Bio, All Selected Response, no Open Response à no synthesis of dimensions 
or crosscutting, no reading or writing. Can succeed by studying/memorizing. 

45 Biology Final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing. Some critical analysis when referring to figures. 

46 Biology final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing.  

47 IH Chem final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing. Some math. 

48 Chem final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing. Some math. 

49 Chem final. See #48. 
50 Chem final. Strong variety. Many tandem items. No Open Response. Much of 

Selected Response is labeling. Some Selected Response is text-heavy (which is 
good). 

51 Bio final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing. 

52 Bio final. All Selected Response, no Open Response à no synthesis of 
dimensions or crosscutting, no reading or writing. Can succeed by 
studying/memorizing. 

73 IH Biology formative. Bellringer? To strengthen recall question #1, have 
students explain why the checks in the table should be where they are. This 
incorporates more SEPs and integrates the two questions. 

74 IH Biology formative. Onion osmosis lab. Directions are simple and leave more 
room for exploration. Prompts encourage observation at first, “draw what you 
observe.” Strengthen the culminating question by more directly connecting 
what is happening in observation to science terms being studied (e.g., osmosis) 
or asking students to explain why the cell structures behave the way they did 
using CER. 
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75 IH Biology formative. Microscope lab. Comprehensive. Instruction on use of 
hardware and why. Instruction on hardware connected to actual observations 
aligned with expectations of NGSS. Using SEPs and CCC between physical and 
life sciences. Post-lab questions ask students to argue using evidence. 

76 IH Biology CIB. Lots of grade-level reading, problem-solving, and SEPs/CCCs. 
Selected Response and major Open Response/writing component. Taps into 
knowledge of ecosystems (Disciplinary Core Instruction). Needs to state which 
life science and other DCI standards this assesses. 

77 IH Biology CID. Lots of grade-level reading, problem-solving, and SEPs/CCCs. 
SR and major OR/writing component. Taps into knowledge of ecosystems 
(Disciplinary Core Iinstruction). Needs to state which life science and other DCI 
standards this assesses. 

85 Chemistry formative. Requires some understanding of chemistry DCI. No 
reading and writing standards used. No SEPs. No need to interpret evidence 
and engage in reasoning to solve problems—all ID’ing, defining, Selected 
Response. All short-answer task types. All can be answered without information 
provided by the task itself.  

88 IH Chem, formative. Task is about understanding gas laws. Need more info 
about how their finding and then demonstrating an example of the gas law at 
work shows true understanding of, to quote the task, how “factors that affect 
the behavior of gases” interact. Biggest point total is explaining these factors: 
perhaps clarify that earning those points requires clear explanation of each 
variable and its expression in the example, why the formula divides, multiplies, 
adds, etc. Students perform several SEPs. Task pushes students to engage in 
scientific reasoning. Task types could vary (calculation, writing, explaining)—be 
clearer in the rubric what you want to see. Task results are dependent on 
information gleaned during the task. 

89 IH Chem, formative. Students use understanding of moles and molar mass to 
complete. All calculations, no reading/writing. Yes SEPs (math). Less having to 
interpret evidence and reason, more calculation and use of formula (no having 
to answer why, or reasonableness, etc.). All calculation and showing work, 
without having to explain or make connections. Students need the info in the 
task to complete it. 

90 Chem, formative. Students display understanding of molar mass formula. No 
reading/writing. Yes SEPs (math). No needing to interpret evidence, only 
applying calculation to formula. No varied task types. Need the information on 
the task to complete it. 

91 Bio, formative. Lab. Students use understanding of macromolecule function. 
Students write to complete lab. Students analyze data, argue from evidence, 
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and draw conclusions. They engage with evidence, questions are designed to 
lead them to reasoning. Questions are sequenced in a way that decreases 
student cognitive load. Most of the assessment can’t be answered without info 
from the task. 

95 IH Chem, formative. Students use understanding of nonpolar and polar 
covalent bonds, and their shapes. No writing. Little in the form of SEPs, 
reasoning, or interpreting evidence. All recall/short answer. Assessment can be 
answered without info from the task (recall). 

98 Bio, formative. Tests understanding of scientific method, experimental design, 
graphing. No writing. Students use models and analyze/interpret data. 
Reasoning and sense-making less used than recall and identifying. Some 
variation in Selected Resopnse/match/order, no writing. Need the distractors to 
answer the questions 

102 Chemistry, formative. As an ET, does it incorporate reading and writing, and an 
understanding of the Core Ideas? Yes. The SEP of supporting from evidence, 
yes. Interpreting evidence and engaging in scientific reasoning, yes. 
Appropriate analytical thinking and cognitive complexity for an ET. Needs the 
assessment info to complete it. Yes. 

103 Bio, formative. Quiz. Some understanding of DCIs, no writing or reading 
necessary. No SEPs. No reasoning and not addressing a problem. All recall. All 
rote knowledge. 
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SOCIAL STUDIES 

Insight used criteria derived from leading assessment evaluation tools, and 
appropriate for the purposes of this Audit, to assess social studies 
assessments on a 3-point scale. Evaluation tools of origin are linked. 

Five Social Studies Assessment Criteria and 3-point scale 
A. Texts, including primary sources, are worth reading. Texts reflect the quality of

writing that is produced by authorities in the social sciences (from Criteria for
Procuring and Evaluating High-Quality Assessments, CCSSO).

B. Informational texts and tasks associated with them reflect demands of shifts
(citing evidence, building knowledge, text complexity) and standards (from
Criteria for Procuring and Evaluating High-Quality Assessments, CCSSO)

C. Assessments and tasks should include purposefully linked passages or questions
that allude to other accessible historical texts or sources (from Assessment
Evaluation Tool, achievethecore.org)

D. Variety of item types to accurately assess a standard. Students should have the
opportunity to write in response to high-quality texts and primary sources (from
Criteria for Procuring and Evaluating High-Quality Assessments, CCSSO)

E. Items should be designed to elicit direct, observable evidence of the degree to
which a student can independently demonstrate the key understandings relative
to the demands of the social studies standard(s) (from EQuIP rubric, achieve.org)

3 a significant majority or all aspects of the criterion 
2 some aspects of the criterion 
1 none or nearly none of the aspects of the criterion 

For shorter artifacts, Insight adapted the EQuIP Task Review Rubrics, also 
used by ISBE. This rubric assesses standard alignment, attention to 
teaching strategies and literacy strategies, and implementation support. 
Insight rated these artifacts with the following descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 
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SOCIAL STUDIES 

The following tables show artifact numbers (assigned by the order in which 
they were analyzed) and their 1-3 ratings on Criteria A-F on the social 
studies assessment criteria, or E-N ratings on the adapted EQuIP task 
rubric. 

Artifact number 

Criterion 16 17 18 19 21 25 53 54 56 72 

A 3 1 1 x x 3 3 1 3 n/a 

B 2 1 1 2 2 2 2 1 2 

C x x x x x x x x x 

D 3 1 1 1 1 3 1 1 3 

E 2 1 1 3 3 2 1 1 2 

Criterion 83 86 87 111 

A 

R N N 

1 

B 1 

C x 

D 2 

E 2 
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SOCIAL STUDIES 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

16 USH Common Interim A. Lexile appropriate. Worth reading (nonfic). Only 1 
reading passage, is there room for a short primary source? 

17 USH interim from West. No texts. All Selected Response. All fact recall. No 
writing. 

18 See #18. 
19 IH USH unit test. No texts within the assessment. Mostly Selected Response 

(some matching). Selected Responses contain some graphs and some short 
primary source documents. Textbook is United States History from Prentice 
Hall 2013. Unclear lexile level.  

21 IH USH unit test. See #19 
25 USH common interim. See #16 
53 IH USH final. Some map and graph reading. Read and respond to two texts, 

one lexile appropriate, the other 3-4th grade but primary source memoirs. 
No writing/essays. 

54 USH final. 12 items, all Short Answer. No items gather evidence that a 
student can independently demonstrate key understanding of US History. 

56 USH Common Interim F. Lexile appropriate. Worth reading (nonfic). Only 1 
reading passage, is there room for a short primary source? Writing prompt 
“describe what happened” needs scope narrowed and greater specificity. 

72 IH Global Studies formative. Graphic organizer to collect thoughts on 3 
most important learnings, 2 questions needing answers, 1 connection with 
prior knowledge. No rating. 

83 USH formative. Questions ask students to write arguments for or against. 
Good why questions. Text is below grade level and packaged by teacher, 
rather than primary source document. 

86 USH bellringer (formative). Task aligns with History standards but doesn’t 
require analysis of text to answer. Recall questions. No challenging reading 
or writing. As bellringer—activation of current lesson nor connection to past 
lessons not apparent. 

87 USH bellringer (formative). Task aligns with History standards but doesn’t 
require analysis of text to answer. Recall questions. No challenging reading 
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or writing. As bellringer—activation of current lesson nor connection to past 
lessons not apparent. 

111 IH Global Studies, semester one final. 60 points. Half are Selected 
Response and facts/recall. Other half is choice of one of three essays. No 
texts in the assessment. Assessment does not reflect shifts in the standards 
except for directions to cite evidence (no text from which to cite it). 
Students can allude to other texts, but no opportunity to write in response 
to explicitly stated high-quality texts. Selected Response items elicit direct 
understanding relative to demands of the standard, but without a text, the 
students respond to the Open Responses based on memorized knowledge 
only. 
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HEALTH & WELLNESS 

With the exception of two IH Health/Wellness common interims, Insight 
adapted the EQuIP Task Review Rubrics, also used by ISBE, to assess the 
remaining nine Health/Wellness artifacts, which were all from Driver’s 
Education or IH Driver’s Education. This rubric assesses standard 
alignment, attention to teaching strategies and literacy strategies, and 
implementation support. Insight rated these artifacts with the following 
descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 

Two IH Health/Wellness assessments were rated on the five science 
Assessment Criteria: 

A. Assesses state science standards to provide evidence about students’
achievement in science. Assessment requires students to use some
understanding of Disciplinary Core Ideas to successfully complete it, and
includes Reading and Writing for Science and Technical standards.

B. Assessment requires students to use at least one Science and Engineering
Practice to successfully complete the task.

C. Assessment requires students to identify and interpret evidence and engage in
scientific reasoning as they make sense of phenomena and address problems.

D. There are varied task types requiring a range of analytical thinking and cognitive
complexity.

E. Majority of assessment cannot be answered without information from tasks or
items, nor can the majority of the assessment’s items be answered successfully
by using rote knowledge.
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HEALTH & WELLNESS 

The following tables show artifact numbers (assigned by the order in which 
they were analyzed) and their 1-3 ratings on Criteria A-F on the social 
science criteria, or E-N ratings on the adapted EQuIP task rubric. 

Artifact number 

Criterion 9 10 11 12 55 57 80 81 100 101 109 

A E/I E/I E/I E/I E/I E/I 3 3 E/I E/I E/I 

B 3 3 

C 3 3 

D 3 3 

E 3 3 
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HEALTH & WELLNESS 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

9 IH DE Test. All from Rules of the Road. 
10 IH DE formative assessments. From required chapters of Rules of the Road. 
11 DE formative assessments 
12 DE formative assessments. See #11. 
55 DE Final, west. All from Rules of the Road. 
57 IH DE final. All from Rules of the Road. 
80 
(using 
science 
criteria) 

CIA IH Health/Wellness II. Multiple choice and populate a table. Read 
graphs and use mathematics to solve problems. 2 IL PE standards. (19-24 
are covered in this class, according to S&S). CIA, CIB, and CIC are the 
same. 

81 
(using 
science 
criteria) 

CIC IH Health/Wellness II. See #80. CIA, CIB, and CIC are the same. 

100 DE formative. Lots of short answer, content and answer format matches the 
permit test and content of Rules of the Road? 

101 DE formative. Lots of short answer, content and answer format matches the 
permit test and content of Rules of the Road? 

109 DE. Study guide. Lots of short answer, content and answer format matches 
the permit test and content of Rules of the Road? 
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WORLD LANGUAGES 

For all eleven World Languages (Spanish I or IH Spanish I) artifacts, Insight 
adapted the EQuIP Task Review Rubric, also used by ISBE. It assesses 
standard alignment, attention to reading and writing, and attention to 
speaking and listening. Insight rated these artifacts with the following 
descriptors:  

E Most criteria checked 
E/I Many criteria checked but could use minor improvements 
R Some criteria checked 
N Task not recommended for instruction 

The following table shows artifact numbers (assigned by the order in which 
they were analyzed) and their E-N ratings on the adapted EQuIP task 
rubric. 

Artifact number 

13 14 15 33 34 35 58 78 79 106 108 

Rating E E E/I E/I E/I E E E E E E 
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WORLD LANGUAGES 

The following short descriptions, by artifact number, provide additional 
information on the artifacts above. 

13 Spanish I common interim E. ACTFL standards on interpersonal and cultural 
communication. English and Writing standards on citing evidence from text. 
Two texts, one dialogue and other written comm. 

14 IH Spanish I project (formative). Dream House project. Not sure if text/video is 
grade level. Assuming it is, this formative contains balance of modalities, 
variety of ways to assess (speaking and creating) and allows for direct 
observable evidence of key understandings relative to speaking/listening and 
writing standards. 

15 Spanish I Final conference. Clear and coherent writing standards + speaking 
and listening standards. At the end of Saludos Unit (1). Contains all but 
practicing of the verb ser. 

33 Spanish I test. Has text (dialog with greetings) worth reading. All matching, fill 
in the blank, and SR. No OR/writing. Mixes real world content with fictional 
dialog. Uses figures and pictures. 

34 See #33. 
35 IH Spanish I project (formative). Mi familia project. this formative contains 

balance of modalities, variety of ways to assess (speaking and creating) and 
allows for direct observable evidence of key understandings relative to 
speaking/listening and writing standards. 

58 Spanish I final. Item variety, different genres of text. 
78 IH Spanish I CIB. See #13 
79 IH Spanish I CID. See #13 
106 Spanish I formative. Verbs quiz. Task aligns with standards, subject-verb 

alignment is within the context of a story/paragraph. Story/paragraph provides 
opportunities to build knowledge while practicing. Variety of task types. 

108 Spanish I formative. Question words quiz. Task aligns with standards, question 
words choices within the context of a story/paragraph. Story/paragraph 
provides opportunities to build knowledge while practicing. Variety of task 
types, including multiple-select Selected Response. 
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�° EQuIP Rubric for Lessons and Units – ELA (achieve.org)
��° EQuIP Task Review Rubric – ELA (achieve.org)
���° Assessment Evaluation Tool – ELA (achievethecore.org)

*Non-negotiables 1 and 2 only. Remainder of tool can be found
at https://achievethecore.org/page/1825/assessment-evaluation-
tool

�6° EQuIP Rubric for Lessons and Units – Mathematics (achieve.org)
6° EQuIP Task Review Rubric – Mathematics (achieve.org)
6�° Assessment Evaluation Tool – Mathematics (achievethecore.org)

*Non-negotiables 1 to 3 only. Remainder of tool can be found at
https://achievethecore.org/page/1825/assessment-evaluation-
tool

6��° EQuIP Rubric for Lessons and Units – Science (achieve.org)
I
>Ìi}�ÀÞ��\� �--�Î���iÃ�}�����Þ°�,i�>��`iÀ��v�Ì����V>��Li
v�Õ�`�>Ì��ÌÌ«Ã\ÉÉÜÜÜ°�iÝÌ}i�ÃV�i�Vi°�À}ÉÀiÃ�ÕÀViÃÉiµÕ�«�ÀÕLÀ�V�
ÃV�i�Vi

6���° NGSS Science Task Prescreen (nextgenscience.org)
�8° Criteria for Procuring and Evaluating High-Quality and Aligned

Science Summative Assessments (nextgenscience.org)
*Overview of science alignment criteria only. Remainder of tool
can be found at
https://www.nextgenscience.org/resources/criteria-procuring-
and-evaluating-high-quality-and-aligned-summative-science-
assessments

8° Washington Quality Review Rubric for Social Studies Lessons and
Units (setda.org)

8�° Council of Chief State School Officers – Criteria for Procuring and
Evaluating High-Quality Assessments (ccsso.rg)

UNIT AND TASK ANALYSIS 
DOCUMENTS 
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EQ
uIP R

ubric for Lessons &
 U

nits: ELA
/Literacy (G

rades 3-5) and ELA
 (G

rades 6-12) 
 G

rade: 
 Literacy Lesson/U

nit Title:     
O

verall R
ating: 

The EQ
uIP rubric is derived from

 the Tri-State Rubric and the collaborative developm
ent process led by M

assachusetts, N
ew

 York, and Rhode Island and facilitated by Achieve. 
This version of the EQ

uIP rubric is current as of 06-24-13.  
View

 Creative Com
m

ons Attribution 3.0 U
nported License at http://creativecom

m
ons.org/licenses/by/3.0/. Educators m

ay use or adapt. If m
odified, please attribute EQ

uIP and re-title. 
  

I.Alignm
ent to the Depth of the CCSS

II.Key Shifts in the CCSS
III.Instructional Supports

IV.Assessm
ent

The lesson/unit aligns w
ith the letter and 

spirit of the CCSS: 
o

Targets a set of grade-level CCSS
ELA/Literacy standards.

o
Includes a clear and explicit purpose
for instruction.

o
Selects text(s) that m

easure w
ithin

the grade-level text com
plexity band

and are of sufficient quality and scope
for the stated purpose
(e.g., presents vocabulary, syntax, text
structures, levels of
m

eaning/purpose, and other
qualitative characteristics sim

ilar to
CCSS grade-level exem

plars in
Appendices A &

 B).
A unit or longer lesson should: 
o

Integrate reading, w
riting, speaking

and listening so that students apply
and synthesize advancing literacy
skills.

o
(Grades 3-5) �ƵŝůĚ�ƐƚƵĚĞŶƚƐ͛�ĐŽŶƚĞŶƚ
know

ledge and their understanding of
reading and w

riting in social studies,
the arts, science or technical subjects
through the coherent selection of
texts.

The lesson/unit addresses key shifts in the CCSS: 
o

Reading Text Closely: M
akes reading text(s) closely, exam

ining
textual evidence, and discerning deep m

eaning a central focus of
instruction.

o
Text-Based Evidence: Facilitates rich and rigorous evidence-based
discussions and w

riting about com
m

on texts through a sequence of
specific, thought-provoking, and text-dependent questions
(including, w

hen applicable, questions about illustrations, charts,
diagram

s, audio/video, and m
edia).

o
W

riting from
 Sources: Routinely expects that students draw

evidence from
 texts to produce clear and coherent w

riting that
inform

s, explains, or m
akes an argum

ent in various w
ritten form

s
(e.g., notes, sum

m
aries, short responses, or form

al essays).
o

Academ
ic Vocabulary: &ŽĐƵƐĞƐ�ŽŶ�ďƵŝůĚŝŶŐ�ƐƚƵĚĞŶƚƐ͛�ĂĐĂĚĞŵ

ŝĐ
vocabulary in context throughout instruction.

A unit or longer lesson should: 
o

Increasing Text Com
plexity: Focus students on reading a progression

of com
plex texts draw

n from
 the grade-level band. Provide text-

centered learning that is sequenced, scaffolded and supported to
advance students tow

ard independent reading of com
plex texts at

the CCR level.
o

Building D
isciplinary Know

ledge:  Provide opportunities for students
to build know

ledge about a topic or subject through analysis of a
coherent selection of strategically sequenced, discipline-specific
texts.

o
Balance of Texts: W

ithin a collection of grade-level units a balance of
inform

ational and literary texts is included according to guidelines in
the CCSS (p. 5).

o
Balance of W

riting: Include a balance of on-dem
and and process

w
riting (e.g., m

ultiple drafts and revisions over tim
e) and short,

focused research projects, incorporating digital texts w
here

appropriate.

The lesson/unit is responsive to varied student learning needs: 
o

Cultivates student interest and engagem
ent in reading, w

riting and
speaking about texts.

o
Addresses instructional expectations and is easy to understand and use.

o
Provides all students w

ith m
ultiple opportunities to engage w

ith text of
appropriate com

plexity for the grade level; includes appropriate
scaffolding so that students directly experience the com

plexity of the
text.

o
Focuses on challenging sections of text(s) and engages students in a
productive struggle through discussion questions and other supports that
build tow

ard independence.
o

Integrates appropriate supports in reading, w
riting, listening and speaking

for students w
ho are ELL, have disabilities, or read w

ell below
 the grade

level text band.
o

Provides extensions and/or m
ore advanced text for students w

ho read w
ell 

above the grade level text band.
A unit or longer lesson should: 
o

Include a progression of learning w
here concepts and skills advance and

deepen over tim
e (m

ay be m
ore applicable across the year or several

units).
o

Gradually rem
ove supports, requiring students to dem

onstrate their
independent capacities (m

ay be m
ore applicable across the year or several

units).
o

Provide for authentic learning, application of literacy skills, student-
directed inquiry, analysis, evaluation and/or reflection.

o
Integrate targeted instruction in such areas as gram

m
ar and conventions,

w
riting strategies, discussion rules and all aspects of foundational reading

for grades 3-5.
o

Indicate how
 students are accountable for independent reading based on

student choice and interest to build stam
ina, confidence and m

otivation
(m

ay be m
ore applicable across the year or several units).

o
U

se technology and m
edia to deepen learning and draw

 attention to
evidence and texts as appropriate.

The lesson/unit regularly 
assesses w

hether students 
are m

astering standards-
based content and skills:  
o

Elicits direct, observable
evidence of the degree
to w

hich a student can
independently
dem

onstrate the m
ajor

targeted grade-level
CCSS standards w

ith
appropriately com

plex
text(s).

o
Assesses student
proficiency using
m

ethods that are
unbiased and accessible
to all students.

o
Includes aligned rubrics
or assessm

ent guidelines
that provide sufficient
guidance for interpreting
student perform

ance.
A unit or longer lesson 
should: 
o

U
se varied m

odes of
assessm

ent, including a
range of pre-, form

ative,
sum

m
ative and self-

assessm
ent m

easures.

Rating:    3  
 2  

  1 
 0 

Rating:    3  
 2  

  1  
 0 

Rating:    3  
 2  

  1  
 0 

Rating:    3  
 2  

  1  
 0 
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EQ
uIP R

ubric for Lessons &
 U

nits: ELA
/Literacy (G

rades 3-5) and ELA
 (G

rades 6-12) 

Directions:  The Q
uality Review

 Rubric provides criteria to determ
ine the quality and alignm

ent of lessons and units to the Com
m

on Core StĂƚĞ�^ƚĂŶĚĂƌĚƐ�;��^^Ϳ�ŝŶ�ŽƌĚĞƌ�ƚŽ͗�;ϭͿ�/ĚĞŶƚŝĨǇ�ĞǆĞŵ
ƉůĂƌƐͬ�ŵ

ŽĚĞůƐ�ĨŽƌ�ƚĞĂĐŚĞƌƐ͛�ƵƐĞ�
w

ithin and across states; (2) provide constructive criteria-based feedback to developers; and (3) review
 existing instructional m

aterials to determ
ine w

hat revisions are needed.  
Step 1 ʹ Review

 M
aterials 

�
Record the grade and title of the lesson/unit on the recording form

.
�

Scan to see w
hat the lesson/unit contains and how

 it is organized.
�

Read key m
aterials related to instruction, assessm

ent and teacher guidance.
�

Study and m
easure the text(s) that serves as the centerpiece for the lesson/unit, analyzing text com

plexity, quality, scope, and relationship to instruction.
Step 2 ʹ Apply Criteria in Dim

ension I: Alignm
ent 

�
Identify the grade-level CCSS that the lesson/unit targets.

�
�ůŽƐĞůǇ�ĞǆĂŵ

ŝŶĞ�ƚŚĞ�ŵ
ĂƚĞƌŝĂůƐ�ƚŚƌŽƵŐŚ�ƚŚĞ�͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ�ĐƌŝƚĞƌŝŽŶ.

�
Individually check each criterion for w

hich clear and substantial evidence is found.
�

Identify and record input on specific im
provem

ents that m
ight be m

ade to m
eet criteria or strengthen alignm

ent.
�

Enter your rating 0 ʹ 3 for Dim
ension I: Alignm

ent
N

ote: Dim
ension I is non-negotiable.  In order for the review

 to continue, a rating of 2 or 3 is required. If the review
 is discontinued, consider general feedback that m

ight be given to developers/teachers regarding next steps. 
Step 3 ʹ Apply Criteria in Dim

ensions II ʹ IV  
�

Closely exam
ine the lesson/unit thƌŽƵŐŚ�ƚŚĞ�͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ�ĐƌŝƚĞƌŝŽŶ.

�
Record com

m
ents on criteria m

et, im
provem

ents needed and then rate 0 ʹ 3.
W

hen w
orking in a group, individuals m

ay choose to com
pare ratings after each dim

ension or delay conversation until each person has rated and recorded their input for the rem
aining Dim

ensions II ʹ IV. 
Step 4 ʹ Apply an O

verall Rating and Provide Sum
m

ary Com
m

ents  
�

Review
 ratings for Dim

ensions I ʹ IV adding/clarifying com
m

ents as needed.
�

W
rite sum

m
ary com

m
ents for your overall rating on your recording sheet.

�
Total dim

ension ratings and record overall rating E, E/I, R, N
 ʹ adjust as necessary.

If w
orking in a group, individuals should record their overall rating prior to conversation. 

Step 5 ʹ Com
pare O

verall Ratings and Determ
ine N

ext Steps  
�

N
ote the evidence cited to arrive at final ratings, sum

m
ary com

m
ents and sim

ilarities and differences am
ong raters. Recom

m
end next steps for the lesson/unit and provide recom

m
endations for im

provem
ent and/or

ratings to developers/teachers.
Additional G

uidance for ELA/Literacy ʹ W
hen selecting text(s) that m

easure w
ithin the grade-level text com

plexity band and are of sufficient quality and scope for the stated purpose, see The Com
m

on Core State Standards in 
English Language Arts/Literacy at w

w
w

.corestandards.org/ELA-Literacy; and the Supplem
ent for Appendix A: N

ew
 Research on Text Com

plexity as w
ell as Q

uantitative and Q
ualitative M

easures at 
w

w
w

.achievethecore.org/steal-these-tools/text-com
plexity.  See The WƵďůŝƐŚĞƌƐ͛��ƌŝƚĞria for Grades K-2 and the sam

e for Grades 3-12 at w
w

w
.achievethecore.org/steal-these-tools. 

Rating Scales  
N

ote:  Rating for Dim
ension I: Alignm

ent is non-negotiable and requires a rating of 2 or 3.  If rating is 0 or 1 then the review
 does not continue. 

Rating Scale for Dim
ensions I, II, III, IV:  

3: M
eets m

ost to all of the criteria in the dim
ension 

2: M
eets m

any of the criteria in the dim
ension  

1: M
eets som

e of the criteria in the dim
ension 

0: Does not m
eet the criteria in the dim

ension 

O
verall Rating for the Lesson/U

nit:  
E: Exem

plar ʹ Aligned and m
eets m

ost to all of the criteria in dim
ensions II, III, IV  (total 11 ʹ 12) 

E/I: Exem
plar if Im

proved ʹ Aligned and needs som
e im

provem
ent in one or m

ore dim
ensions (total 8 ʹ 10) 

R: Revision N
eeded ʹ Aligned partially and needs significant revision in one or m

ore dim
ensions (total 3 ʹ 7) 

N
: N

ot Ready to Review
 ʹ N

ot aligned and does not m
eet criteria (total 0 ʹ 2) 

Descriptors for Dim
ensions I, II, III, IV:  

3: Exem
plifies CCSS Q

uality ʹ m
eets the standard described by criteria in the dim

ension, as explained in 
criterion-based observations.  
2: Approaching CCSS Q

uality ʹ m
eets m

any criteria but w
ill benefit from

 revision in others, as suggested in 
criterion-based observations.  
1: Developing tow

ard CCSS Q
uality ʹ needs significant revision, as suggested in criterion-based 

observations.  
0: N

ot representing CCSS Q
uality ʹ does not address the criteria in the dim

ension.  

Descriptors for O
verall Rating: 

E: Exem
plifies CCSS Q

uality ʹ Aligned and exem
plifies the quality standard and exem

plifies m
ost of the criteria across Dim

ensions II, III, IV of 
the rubric.  
E/I: Approaching CCSS Q

uality ʹ Aligned and exem
plifies the quality standard in som

e dim
ensions but w

ill benefit from
 som

e revision in 
others.  
R: Developing tow

ard CCSS Q
uality ʹ Aligned partially and approaches the quality standard in som

e dim
ensions and needs significant revision 

in others.  
N

: N
ot representing CCSS Q

uality ʹ N
ot aligned and does not address criteria. 
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EQuIP Task Review Rubric – ELA 

Task Title___________________________________ Grade ______ Date_________________ Rating: 

Targeted Standards_____________________________________________________ 

I. Alignment to the CCSS II. Attention to Text Complexity & the Instructional Shifts
The task clearly aligns with one or more CCSS. 
� The task directly aligns with the content and

expectations of one or more CCSS.
� The task addresses a question worth

answering and requires analysis of a grade-
level text and/or topic.

� Selects text(s) that measure within the grade-
level text complexity band.

The task supports the key shifts that are reflected in the CCSS. 
� The task involves reading grade-level texts closely, attending to

key ideas and details, language, and/or craft and structure.
� The task involves rich and rigorous evidence-based speaking

and/or writing.
� The task provides opportunities to build important disciplinary

knowledge and vocabulary.

Notes and observations regarding alignment and attention to the instructional shifts of the CCSS: 

III. Support for Implementation
The task includes relevant supporting information or materials that ensure effective administration of the task and 
evaluation of student thinking. 
� The task can be used to elicit direct, observable evidence of the degree to which each student can demonstrate the

skills and knowledge addressed in the targeted CCSS.
� Supporting materials include answer keys, rubrics, and/or scoring guidelines that are clearly connected to the targeted

CCSS and provide sufficient guidance for interpreting student performance.
� The task’s prompts and directions provide sufficient guidance for the teacher to administer it effectively and for the

students to complete it successfully.
� The task is accessible to and appropriate for all learners, including students who are English language learners or are

working below or above grade level.
� The task cultivates student interest and/or engagement in reading, writing, and speaking about text.
Notes and observations regarding support features that may be required for effective administration of the task: 

Rating Descriptors: 
E:    Most criteria are checked, including all three in Dimension I and those that are appropriate for the task’s purpose in Dimension II and 

III. The task is likely to promote successful learning and/or assessment of the skills and knowledge required in the targeted CCSS.
E/I: Many criteria are checked. The task is aligned to the CCSS and has potential but could benefit from some minor improvements. 
R:   Some criteria are checked. The task has potential but needs significant revision to be considered effective. 
N:   The task is not recommended for instruction and/or assessment of the CCSS. 
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Assessm
ent  

Evaluation Tool (AET)
ELA/Literacy, G

rades 3–12
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The IM
ET w

as developed by Student Achievem
ent Partners. Educators m

ay use or adapt. 
http://creativecom

m
o ns.org/licenses/by/3.0/

2
Dow

nload this tool at http://achievethecore.org/AET

This ELA/literacy AET is designed to help educators determ
ine w

hether 
or not assessm

ents and sets of assessm
ents are aligned to the Shifts 

and m
ajor features of the Com

m
on Core State Standards (CCSS). 

The substantial instructional Shifts (http://w
w

w.corestandards.org/
other-resources/key-shifts-in-english-language-arts/) at the heart of the 
Com

m
on Core State Standards are:

C
om

plexity: Regular practice w
ith com

plex text and its
academ

ic language

Evidence: Reading, w
riting, and speaking grounded in

evidence from
 text, both literary and inform

ational

Know
ledge: Building know

ledge through content-rich
UVU�ÄJ[PVU

The AET draw
s directly from

 the follow
ing docum

ents:

VT*
T
VU�*VYL�:[H[L�:[HUKHYKZ�MVY�,UNSPZO�3HUN\HNL�(Y[Z�

Literacy in History/Social Studies, Science, and Technical Subjects
(http://w

w
w.corestandards.org/ELA-Literacy/)

ISPZOLYZ»�*YP[LYPH�MVY�[OL�*VT\7
T
VU�*VYL�:[H[L�:[HUKHYKZ�PU�,3(�

Literacy grades 3 – 12 (http://corestandards.org/assets/
7\ISPZOLYZF*YP[LYPHFMVYF�����WKM�

WWSLT\:
LU[�[V�(WWLUKP_�(�VM�[OL�*VT

T
VU�*VYL�:[H[L�:[HUKHYKZ

for ELA/Literacy: New
 Research on Text Com

plexity (w
w

w.
JVYLZ[HUKHYKZ�VYN�HZZL[Z�,����F(WWLUKP_F(F5L^

F9LZLHYJOFVUF
;L_[F*VT

WSL_P[
�̀WKM�

Assessm
ent Evaluation Tool

ELA/Literacy, G
rades 3–12 

W
hen to use the AET
��7\YJOHZPUN�HZZLZZT

LU[Z!�4
HU`�MHJ[VYZ�NV�PU[V�SVJHS

purchasing decisions. Alignm
ent to the Standards is a critical

factor to consider. The AET is designed to evaluate alignm
ent of

    assessm
ents and sets of assessm

ents to the Shifts and the 
    m

ajor features of the C
C

SS. It also provides suggestions of 
    additional indicators to consider in the assessm

ent evaluation 
    and purchasing process. 

2.Evaluating assessm
ents in use: The AET can be used to analyze

the degree of alignm
ent of existing assessm

ents and sets of
HZZLZZT

LU[Z�HUK�OLSW�[V�OPNOSPNO[�ZWLJPÄJ��JVUJYL[L�ÅH^
Z�PU

alignm
ent. Even w

here assessm
ents currently in use fail to m

eet
one or m

ore of these criteria, the pattern of failure is likely to be
inform

ative. States and districts can use the evaluation to create
a thoughtful plan to m

odify assessm
ents and sets of

assessm
ents in such a w

ay that they better m
eet the

requirem
ents of the Standards.

3.Developing assessm
ents: This tool can be used to provide

guidance for and evaluation of alignm
ent for creating locally

developed assessm
ents and sets of assessm

ents. Those
developing new

 aligned assessm
ents should use the criteria

w
ithin the AET to guide test blueprint construction, item

ZWLJPÄJH[PVUZ�KL]LSVWT
LU[��HUK�P[LT

�L]HS\H[PVU�WYVJLK\YLZ�

W
ho U

ses the AET
The AET is designed for use by educators and adm

inistrators including 
content specialists, assessm

ent specialists, adm
inistrators and 

educators at the school, district or state level. Evaluating assessm
ents 

and sets of assessm
ents requires both subject-m

atter and technical 
expertise. Evaluators should be w

ell versed in the Standards (http://w
w

w.
corestandards.org/ELA-Literacy/) for all grades in w

hich assessm
ents are 

being evaluated. Evaluators also should be fam
iliar w

ith the substantial 
instructional Shifts (http://w

w
w.corestandards.org/other-resources/

key-shifts-in-english-language-arts/) of Com
plexity, Evidence and 

Know
ledge that are listed above. If possible, it w

ould be helpful if at 
least one m

em
ber of the evaluation team

 is w
ell versed in ELA/literacy 

assessm
ent.
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The IM
ET w

as developed by Student Achievem
ent Partners. Educators m

ay use or adapt. 
http://creativecom

m
ons.org/licenses/by/3.0/

3
Dow

nload this tool at http://achievethecore.org/AET

Navigating the Tool
The AET contains criteria for five ELA/literacy dom

ains: Reading, W
riting, 

Language, and Speaking and Listening. Assessm
ents do not have to contain 

all of the ELA/literacy dom
ains in order to be evaluated w

ith the AET or to align 
w

ith the CCSS. Choose the Non-Negotiables and/or Alignm
ent Criteria that 

apply to the assessm
ents being evaluated.

If reading is being assessed*, begin w
ith Section 1: Non-Negotiable 

Alignm
ent Criteria (p. 4). 

OL�5VU�5LNV[PHISL�(SPNUT;�
LU[�*YP[LYPH�T

\Z[�LHJO�IL�T
L[�PU�M\SS�MVY�

reading assessm
ents to be considered aligned to the Shifts and the

m
ajor features of the Com

m
on Core State Standards. Each Non-

Negotiable Alignm
ent Criterion has three m

etrics associated w
ith it;

every one of these m
etrics m

ust be m
et in order for the criterion as a

w
hole to be m

et.

HT_,�
PUL�[OL�YLSL]HU[�T

H[LYPHSZ�HUK�\ZL�L]PKLUJL�[V�YH[L�[OL�T
H[LYPHSZ�

against each criterion and its associated m
etrics.

^��9LJVYK�HUK�L_WSHPU�[OL�L]PKLUJL�\WVU
OPJO�[OL�YH[PUN�PZ�IHZLK�

G
etting Started

Prior to Evaluation
Assem

ble all of the m
aterials necessary for the evaluation, e.g., test 

form
s, test blueprints, test item

 m
etadata, item

 bank sum
m

aries, sam
ple 

score reports. It is essential to have m
aterials for all grades covered 

by the assessm
ent program

, as som
e criteria cannot be rated w

ithout 
having access to each grade. In addition, each evaluator should have a 
reference copy of the C

om
m

on C
ore State Standards for ELA/Literacy 

HUK�[OL�7\ISPZOLYZ»�*
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�PU�
ELA/Literacy grades 3 – 12.

Sections 1 – 3 below
 should be com

pleted to produce a com
prehensive 

picture of the strengths and w
eaknesses of the assessm

ents under 
evaluation. Inform

ation about areas in need of im
provem

ent should be 
shared w

ith internal and external stakeholders. 

Continue to Section 2: Alignm
ent Criteria (p. 14). 

OL�(SPNUT;�
LU[�*YP[LYPH�MVY�[OL�KVT

HPUZ�JV]LYLK�I`�[OL�HZZLZZT
LU[�

program
 under evaluation m

ust each be m
et for m

aterials to be
considered aligned to the Shifts and the m

ajor features of the Com
m

on
Core State Standards. Each Alignm

ent Criterion has tw
o or m

ore m
etrics

associated w
ith it; a specific num

ber of these m
etrics m

ust be m
et or

partially m
et in order for the criterion as a w

hole to be m
et.

OL�KVT;�
HPUZ�JV]LYLK�

P̂[OPU�[OL�(SPNUT
LU[�*YP[LYPH�ZLJ[PVU�HYL!�9LHKPUN��

W
riting, Language, and/or Speaking and Listening.

HT_,�
PUL�[OL�T

H[LYPHSZ�PU�YLSH[PVU�[V�[OL�YLSL]HU[�JYP[LYPH��HZZPNUPUN�LHJO�
T
L[YPJ�H�WVPU[�]HS\L��9H[L�LHJO�JYP[LYPVU�HZ�¸4

LL[Z¹�VY�¸+VLZ�5V[�4
LL[¹�

based on the num
ber of points assigned. The m

ore points the m
aterials

receive on the alignm
ent criteria, the better they are aligned.

^��9LJVYK�HUK�L_WSHPU�[OL�L]PKLUJL�\WVU
OPJO�[OL�YH[PUN�PZ�IHZLK�

Com
plete Section 3: Evaluation Sum

m
ary (p. 43). 

VT*�
WPSL�HSS�VM�[OL�YLZ\S[Z�MYVT

�:LJ[PVUZ���HUK���[V�KL[LYT
PUL�PM�[OL�

assessm
ents are aligned to the Shifts and m

ajor features of the CCSS.

Proceed to Section 4: Indicators of Q
uality (p. 45).

�0UKPJH[VYZ�VM�8
\HSP[`�HYL�PT

WVY[HU[�JVUZPKLYH[PVUZ�[OH[�
P̂SS�OLSW�L]HS\H[VYZ�

better understand the overall quality of an assessm
ent program

. These
considerations are not criteria for alignm

ent to the CCSS, but they
provide valuable inform

ation about additional program
 characteristics,

such as ensuring accessibility for all students. Evaluators m
ay w

ant to
add their ow

n indicators to the exam
ples provided.

56
;,!�;OL�^

VYK�¸[L_[¹�OHZ�ILLU�\ZLK�[V�HWWS̀�[V�^
YP[[LU��H\KPV��]PKLV��HUK�

quantitative stim
uli. The AET should be applied to non-print m

aterials as 
appropriate.

* It is assum
ed that reading w

ill be a significant com
ponent of m

ost assessm
ent

system
s subject to evaluation. W

hen an assessm
ent does not include Reading,

the Alignm
ent Criteria for the dom

ains being evaluated (W
riting, Language,

Speaking and Listening) should be used.
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
D

irections for N
on-N

egotiable 1
9LHKPUN�¶�*VT

WSL_P[`�HUK�8
\HSP[`�VM�;L_[Z

R
equired M

aterials

OL�[L_[Z�PU�[OL�[LZ[�MVYT;
Z�MVY�LHJO�NYHKL�SL]LS�VY��MVY�HU�P[LT

�IHUR�
a random

 sam
ple of texts for each grade level

4
L[HKH[H�HJJVT

WHU`PUN�[OL�[L_[Z��LZWLJPHSS`�X\HU[P[H[P]L
and qualitative analyses of text com

plexity and copyright
acknow

ledgem
ents

Rating this C
riterion

The assessm
ents should be rated for each of the follow

ing three 
T
L[YPJZ�HZ�4

LL[Z�VY�+VLZ�5V[�4
LL[��0M�HU`�VUL�VM�[OL�T

L[YPJZ�PZ�YH[LK�
HZ�+VLZ�5V[�4

LL[��[OLU�[OL�HZZLZZT
LU[Z�MHPS�5VU�5LNV[PHISL����0M�HSS�

T
L[YPJZ�HYL�YH[LK�HZ�4

LL[Z��[OL�HZZLZZT
LU[Z�WHZZ�[OPZ�5VU�5LNV[PHISL�

>
OL[OLY�[OL�HZZLZZT

LU[Z�HYL�YH[LK�HZ�4
LL[Z�VY�+VLZ�5V[�4

LL[��
provide specific exam

ples of evidence in support of the ratings, 
including evidence of any specific gaps in the assessm

ents. 

N
on-N

egotiable 1: Texts are w
orthy of student tim

e and attention; they have the appropriate level of 
com

plexity for the grade, according to both quantitative and qualitative analyses of text com
plexity.
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 1

9LHKPUN�¶�*VT
WSL_P[`�HUK�8

\HSP[`�VM�;L_[Z

M
eets

D
oes N

ot M
eet

N
N

 M
etric 1A:  

At least 90%
 of texts used for assessm

ent 
are placed w

ithin the grade band indicated 
by a quantitative analysis, w

ith the average 
com

plexity of texts increasing grade-by-
grade. Exceptions—

in w
hich the text is 

placed above the indicated grade band—
are 

usually reserved for literary texts in the upper 
grades. W

hen m
aterials are published, the 

quantitative data accom
pany the m

aterials.

Every text should be accom
panied by 

data from
 at least one research-based 

quantitative tool for grade band placem
ent 

(poetry and dram
a excepted). The sam

e 
tool(s) should be used consistently across 
the grade levels.

If quantitative data is not available, 
evaluators should obtain a Lexile or other 
rating for the text (see http://achievethecore.
org/text-com

plexity).

For each grade, exam
ine the m

etadata or 
other explanatory m

aterials accom
panying 

either the texts on the test form
(s) or a 

representative sam
ple of at least three 

literary and three inform
ational texts from

 the 
item

 bank.

4
HRL�H�SPZ[�VM�LHJO�[L_[�[P[SL�HUK�[OL�NYHKL�[V�

w
hich it has been assigned; group by grade 

band. Note the grade band indicated by 
the quantitative tool(s) and the actual grade 
band placem

ent.

Calculate an overall percentage of the texts 
that have been placed at or below

 the grade 
band indicated by the quantitative data, 
allow

ing exceptions for literary texts as 
appropriate.

M
etric

Procedure for Evaluation
Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 1

9LHKPUN�¶�*VT
WSL_P[`�HUK�8

\HSP[`�VM�;L_[Z

N
N

 M
etric 1B:  

At least 90%
 of texts used for assessm

ent 
are placed w

ithin the grade level indicated 
by a qualitative analysis. W

hen m
aterials 

are published, the qualitative analysis 
accom

panies the m
aterials.

Every text should be accom
panied by a 

qualitative analysis for grade level placem
ent 

(including poetry and dram
a). 

If a qualitative analysis is not available, 
evaluators should do a brief analysis using a 
form

at like the one at http://achievethecore.
org/qualitative-text-analysis.

For each grade, exam
ine the qualitative 

analyses in the m
etadata or other 

explanatory m
aterials accom

panying the 
sam

e texts from
 Non-Negotiable 1A above. 

Note the grade level indicated by the 
qualitative tools and the actual grade level 
placem

ent.

Calculate an overall percentage of the texts 
that have been placed at the grade level 
indicated by the qualitative analysis. 

M
etric

Procedure for Evaluation

M
eets

D
oes N

ot M
eet

Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 1

9LHKPUN�¶�*VT
WSL_P[`�HUK�8

\HSP[`�VM�;L_[Z

N
N

 M
etric 1C

:  
At least 95%

 of texts used for assessm
ent 

are of publishable quality—
preferably 

previously published but at m
inim

um
 edited 

by professional publication editors (not only 
assessm

ent editors). H
istory/social studies 

HUK�ZJPLUJL�[LJOUPJHS�[L_[Z��ZWLJPÄJHSS�̀�
YLÅLJ[�[OL�X\HSP[`�VM�^

YP[PUN�[OH[�PZ�WYVK\JLK�
by authorities in the particular academ

ic 
discipline.

All texts should be high quality and content 
rich—

w
orthy of student attention. Nearly all 

texts should be previously published rather 
[OHU�¸JVT

T
PZZPVULK¹�ILJH\ZL�W\ISPZOLK�

texts have been selected and edited by 
professional publication editors. 

For each grade, exam
ine the m

etadata or 
other explanatory m

aterials accom
panying 

the sam
e texts from

 Non-Negotiable 1A 
above.

Look for an acknow
ledgm

ent line for each 
text (usually found at the front of the test 
booklet or below

 the text), w
hich cites an 

author or publisher and date of publication, 
or look for a statem

ent that the text has been 
edited by a professional publication editor.

Label the texts that are accom
panied by an 

acknow
ledgm

ent line or are show
n to have 

been edited professionally. 

Identify any texts that do not represent 
quality literary or inform

ational w
riting. 

Calculate the percentage of texts that are 
not of publishable quality. 

M
etric

Procedure for Evaluation

M
eets

D
oes N

ot M
eet

Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 1

9LHKPUN�¶�*VT
WSL_P[`�HUK�8

\HSP[`�VM�;L_[Z

Rating for N
on-N

egotiable 1

0M�HSS�[OYLL�T
L[YPJZ�HIV]L�^

LYL�YH[LK�HZ�4
LL[Z��[OLU�YH[L�5VU�5LNV[PHISL���HZ�4

LL[Z��0M�VUL�VY�T
VYL�VM�[OL�T

L[YPJZ�^
LYL�YH[LK�HZ�

+VLZ�5V[�4
LL[��[OLU�YH[L�5VU�5LNV[PHISL���HZ�+VLZ�5V[�4

LL[��*OLJR�[OL�ÄUHS�YH[PUN���

;OLU��IYPLÅ`�KLZJYPIL�[OL�Z[YLUN[OZ�HUK�^
LHRULZZLZ�VM�[OLZL�T

H[LYPHSZ�PU�SPNO[�VM�[OPZ�*YP[LYPVU��

)LMVYL�T
V]PUN�[V�5

VU�5
LNV[PHISL����YLJVYK�[OL�ÄUHS�4

LL[Z�VY�+
VLZ�5

V[�4
LL[�YH[PUN�PU�[OL�,]HS\H[PVU�:\T

T
HY`�VU�7HNL����

N
on-N

egotiable 1: Texts are w
orthy of student tim

e and attention; they have the appropriate level of 
com

plexity for the grade, according to both quantitative and qualitative analyses of text com
plexity.

RatingM
eets

D
oes N

ot M
eet

Strengths / W
eaknesses:
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
D

irections for N
on-N

egotiable 2
9LHKPUN�¶�;L_[�+LWLUKLU[�HUK�:[HUKHYKZ�)HZLK�8

\LZ[PVUZ

R
equired M

aterials

OL�[LZ[�X\LZ[PVUZ�PU�[OL�[LZ[�MVYT;
Z�MVY�LHJO�NYHKL�SL]LS�VY��MVY�HU

item
 bank) a representative sam

ple of test questions

4
L[HKH[H�HJJVT

WHU`PUN�[OL�[LZ[�X\LZ[PVUZ��ZOV^
PUN�[OL�HSPNUT

LU[
of each question to the C

C
SS

Rating this C
riterion

The assessm
ents should be rated for each of the follow

ing three 
T
L[YPJZ�HZ�4

LL[Z�VY�+VLZ�5V[�4
LL[��0M�HU`�VUL�VM�[OL�T

L[YPJZ�PZ�YH[LK�
HZ�+VLZ�5V[�4

LL[��[OLU�[OL�HZZLZZT
LU[Z�MHPS�5VU�5LNV[PHISL����0M�HSS�

T
L[YPJZ�HYL�YH[LK�HZ�4

LL[Z��[OL�HZZLZZT
LU[Z�WHZZ�[OPZ�5VU�5LNV[PHISL�

>
OL[OLY�[OL�HZZLZZT

LU[Z�HYL�YH[LK�HZ�4
LL[Z�VY�+VLZ�5V[�4

LL[��
provide specific exam

ples of evidence in support of the ratings, 
including evidence of any specific gaps in the assessm

ents. 

N
on-N

egotiable 2: H
igh-quality reading test questions are text-dependent and Standards-based; they 

YLX\PYL�Z[\KLU[Z�[V�YLHK�JSVZLS�̀�ÄUK�[OL�HUZ^
LYZ�^

P[OPU�[OL�[L_[��HUK�\ZL�[L_[\HS�L]PKLUJL�[V�Z\WWVY[�
responses.
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 2

9LHKPUN�¶�;L_[�+LWLUKLU[�HUK�:[HUKHYKZ�)HZLK�8
\LZ[PVUZ

N
N

 M
etric 2A:  

At least 90%
 of the questions are text 

dependent: they require close reading and 
analysis of the text, focus on its central 
ideas and im

portant particulars, and require 
answ

ers based on w
hat is in (not outside) 

the text. 

8
\LZ[PVUZ�ZOV\SK�YLX\PYL�[OV\NO[M\S�YLHKPUN�

VM�[OL�[L_[��UV[�Q\Z[�ZRPT
T
PUN�VY�Z\WLYÄJPHS�

consideration. As a set, questions should 
enable students to dem

onstrate deep 
understanding of the unique aspects of the 
text. Students should be able to answ

er the 
questions correctly w

ithout prior know
ledge. 

8
\LZ[PVUZ�ZOV\SK�IL�KLYP]LK�MYVT

�H�YLHKPUN�
[L_[��P�L���UV[�¸Z[HUK�HSVUL¹�X\LZ[PVUZ��

For each grade, exam
ine either the 

test questions on the test form
(s) or a 

representative sam
ple of at least 15 questions 

based on literary texts and 15 based on 
inform

ational texts per grade in the item
 bank.

Identify the questions that do not m
eet this 

m
etric: List the sequence num

bers of any 
questions that do not require close reading 
and analysis, e.g., the questions assess 
sim

ple recall or m
inor textual points. List the 

sequence num
bers of any questions that, 

as a set, focus on peripheral aspects of the 
text, failing to perm

it students to dem
onstrate 

deep understanding of the text. List the 
sequence num

bers of any questions that call 
VU�Z[\KLU[Z»�WYPVY�RUV^

SLKNL�VY�HYL�¸Z[HUK�
HSVUL¹�X\LZ[PVUZ�

Calculate percentages of test questions that 
do not m

eet the m
etric.

M
etric

Procedure for Evaluation

M
eets

D
oes N

ot M
eet

Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 2

9LHKPUN�¶�;L_[�+LWLUKLU[�HUK�:[HUKHYKZ�)HZLK�8
\LZ[PVUZ

N
N

 M
etric 2B:  

([�SLHZ[� ��
�VM�[LZ[�X\LZ[PVUZ�YLÅLJ[�[OL�

range of cognitive dem
and required by the 

Standards.

At every grade level, the Standards should 
IL�HZZLZZLK�^

P[O�P[LT
Z�[OH[�YLÅLJ[�H�YHUNL�

of rigor and cognitive dem
and, depending 

on the requirem
ents of individual Standards. 

8
\LZ[PVUZ�ZOV\SK�YLÅLJ[�[OPZ�YHUNL�H[�LHJO�

grade, alw
ays avoiding sim

ple recall or 
surface analysis. 

For each grade, exam
ine the sam

e test 
questions from

 Non-Negotiable 2A above.

List the sequence num
bers of any questions 

that do not rise to the range of cognitive 
dem

and or rigor required by individual 
Standards.

Calculate a percentage of test questions that 
do not m

eet this m
etric.

M
etric

Procedure for Evaluation

M
eets

D
oes N

ot M
eet

Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 2

9LHKPUN�¶�;L_[�+LWLUKLU[�HUK�:[HUKHYKZ�)HZLK�8
\LZ[PVUZ

N
N

 M
etric 2C

: 
At least 90%

 of test questions assess the 
ZWLJPÄJZ�VM�[OL�:[HUKHYKZ�H[�LHJO�NYHKL�
level (not just the Anchor Standards) and 
KV�UV[�LT

WSV`�¸NLULYPJ¹�HUZ^
LY�JOVPJLZ�

applicable to any text. 

8
\LZ[PVUZ�ZOV\SK�HZZLZZ�[OL�ZWLJPÄJ�

requirem
ents delineated by the Standards. For 

exam
ple, if a Standard requires a focus on tw

o 
central ideas, tw

o ideas should be assessed; 
PM�H�:[HUKHYK�JHSSZ�MVY�[OL�T

LHUPUN�VM�ÄN\YH[P]L�
language, m

eaning should be assessed, not 
literary term

s like m
etaphor or WLYZVUPÄJH[PVU. 

8
\LZ[PVUZ�ZOV\SK�UV[�IL�HSPNULK�VUS̀�[V�(UJOVY�

:[HUKHYKZ��4
\S[PWSL�JOVPJL�VY�[LJOUVSVN`�

LUOHUJLK�P[LT
Z�ZOV\SK�IL�[L_[�ZWLJPÄJ��UV[�

YLS̀PUN�VU�¸NLULYPJ¹�JOVPJLZ��L�N���¸[V�PUMVYT
�¹�

¸[V�WLYZ\HKL�¹�¸[V�LU[LY[HPU¹��[OH[�JV\SK�IL�
used for any text. Not every Standard m

ust be 
assessed w

ith every text. 

For each grade, exam
ine the test questions 

assem
bled under Non-Negotiable 2A above, 

along w
ith their m

etadata. Identify the questions 
that do not m

eet this m
etric: List the sequence 

num
bers of any questions that fail to assess 

[OL�ZWLJPÄJ�YLX\PYLT
LU[Z�VM�[OL�:[HUKHYKZ�H[�

the grade level. List the sequence num
bers 

of any questions that are aligned only to the 
Anchor Standards. List the sequence num

bers 
VM�HU`�X\LZ[PVUZ�[OH[�WYV]PKL�¸NLULYPJ¹�HUZ^

LY�
choices that could be used for any text. 

Calculate percentages of questions that do not 
m

eet the m
etric. 

M
etric

Procedure for Evaluation

M
eets

D
oes N

ot M
eet

Evidence

Rating
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    Assessm
ent Evaluation Tool (AET) 
ELA/Literacy, G

rades 3 -12
N

on-N
egotiable 2

9LHKPUN�¶�;L_[�+LWLUKLU[�HUK�:[HUKHYKZ�)HZLK�8
\LZ[PVUZ

)LMVYL�T
V]PUN�[V�[OL�(SPNUT

LU[�*YP[LYPH��YLJVYK�[OL�ÄUHS�4
LL[Z�VY�+VLZ�5V[�4

LL[�YH[PUN�PU�[OL�,]HS\H[PVU�:\T
T
HY`�VU�7HNL����

Rating for N
on-N

egotiable 2

0M�HSS�[OYLL�T
L[YPJZ�HIV]L�^

LYL�YH[LK�HZ�4
LL[Z��[OLU�YH[L�5VU�5LNV[PHISL���HZ�4

LL[Z��0M�VUL�VY�T
VYL�VM�[OL�T

L[YPJZ�^
LYL�YH[LK�HZ�

+VLZ�5V[�4
LL[��[OLU�YH[L�5VU�5LNV[PHISL���HZ�+VLZ�5V[�4

LL[��*OLJR�[OL�ÄUHS�YH[PUN��

;OLU��IYPLÅ`�KLZJYPIL�[OL�Z[YLUN[OZ�HUK�^
LHRULZZLZ�VM�[OLZL�T

H[LYPHSZ�PU�SPNO[�VM�[OPZ�*YP[LYPVU��

N
on-N

egotiable 2: H
igh-quality reading test questions are text-dependent and Standards-based; they 

YLX\PYL�Z[\KLU[Z�[V�YLHK�JSVZLS�̀�ÄUK�[OL�HUZ^
LYZ�^

P[OPU�[OL�[L_[��HUK�\ZL�[L_[\HS�L]PKLUJL�[V�Z\WWVY[�
responses.

RatingM
eets

D
oes N

ot M
eet

N
ow

 continue by evaluating the Alignm
ent C

riteria 1-4 for R
eading.

Strengths / W
eaknesses:
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EQ
uIP R

ubric for Lessons &
 U

nits: M
athem

atics 
 G

rade: 
 M

athem
atics Lesson/U

nit Title: 
O

verall R
ating: 

 The EQ
uIP rubric is derived from

 the Tri-State Rubric and the collaborative developm
ent process led by M

assachusetts, N
ew

 York, and Rhode Island and facilitated by Achieve. 
This version of the EQ

uIP rubric is current as of 06-15-13.  
View

 Creative Com
m

ons Attribution 3.0 U
nported License at http://creativecom

m
ons.org/licenses/by/3.0/. Educators m

ay use or adapt. If m
odified, please attribute EQ

uIP and re-title. 

I.Alignm
ent to the Depth

of the CCSS 
II.Key Shifts in the CCSS

III.Instructional Supports
IV.Assessm

ent

The lesson/unit aligns w
ith the 

letter and spirit of the CCSS:  

o
Targets a set of grade- 
level CCSS m

athem
atics

standard(s) to the full
depth of the standards for
teaching and learning.

o
Standards for
M

athem
atical Practice

that are central to the
lesson are identified,
handled in a grade-
appropriate w

ay, and w
ell

connected to the content
being addressed.

o
Presents a balance of
m

athem
atical procedures

and deeper conceptual
understanding inherent in
the CCSS.

The lesson/unit reflects evidence of key shifts that are reflected in the 
CCSS: 
o

Focus:  Lessons and units targeting the m
ajor w

ork of the grade
provide an especially in-depth treatm

ent, w
ith especially high

expectations. Lessons and units targeting supporting w
ork of the

grade have visible connection to the m
ajor w

ork of the grade
and are sufficiently brief. Lessons and units do not hold students
responsible for m

aterial from
 later grades.

o
Coherence: The content develops through reasoning about the
new

 concepts on the basis of previous understandings. W
here

appropriate, provides opportunities for students to connect
know

ledge and skills w
ithin or across clusters, dom

ains and
learning progressions.

o
Rigor: Requires students to engage w

ith and dem
onstrate

challenging m
athem

atics w
ith appropriate balance am

ong the
follow

ing:
о

Application: Provides opportunities for students to
independently apply m

athem
atical concepts in real-w

orld
situations and solve challenging problem

s w
ith persistence,

choosing and applying an appropriate m
odel or strategy to

new
 situations.

о
Conceptual U

nderstanding:  �ĞǀĞůŽƉƐ�ƐƚƵĚĞŶƚƐ͛ conceptual
understanding through tasks, brief problem

s, questions,
m

ultiple representations and opportunities for students to
w

rite and speak about their understanding.
о

Procedural Skill and Fluency:  Expects, supports and provides
guidelines for procedural skill and fluency w

ith core
calculations and m

athem
atical procedures (w

hen called for in
the standards for the grade) to be perform

ed quickly and
accurately.

The lesson/unit is responsive to varied student learning needs: 
o

Includes clear and sufficient guidance to support teaching and learning of the
targeted standards, including, w

hen appropriate, the use of technology and
m

edia.
o

U
ses and encourages precise and accurate m

athem
atics, academ

ic language,
term

inology and concrete or abstract representations (e.g., pictures, sym
bols,

expressions, equations, graphics, m
odels) in the discipline.

o
Engages students in productive struggle through relevant, thought-provoking
questions, problem

s and tasks that stim
ulate interest and elicit m

athem
atical

thinking.
o

Addresses instructional expectations and is easy to understand and use.
o

Provides appropriate level and type of scaffolding, differentiation, intervention
and support for a broad range of learners.
о

Supports diverse cultural and linguistic backgrounds, interests and styles.
о

Provides extra supports for students w
orking below

 grade level.
о

Provides extensions for students w
ith high interest or w

orking above
grade level.

A unit or longer lesson should: 
o

Recom
m

end and facilitate a m
ix of instructional approaches for a variety of

learners such as using m
ultiple representations (e.g., including m

odels, using a
range of questions, checking for understanding, flexible grouping, pair-share).

o
Gradually rem

ove supports, requiring students to dem
onstrate their

m
athem

atical understanding independently.
o

Dem
onstrate an effective sequence and a progression of learning w

here the
concepts or skills advance and deepen over tim

e.
o

Expect, support and provide guidelines for procedural skill and fluency w
ith

core calculations and m
athem

atical procedures (w
hen called for in the

standards for the grade) to be perform
ed quickly and accurately.

The lesson/unit regularly assesses 
w

hether students are m
astering 

standards-based content and 
skills: 
o

Is designed to elicit direct,
observable evidence of the
degree to w

hich a student can
independently dem

onstrate
the targeted CCSS.

o
Assesses student proficiency
using m

ethods that are
accessible and unbiased,
including the use of grade-
level language in student
prom

pts.
o

Includes aligned rubrics,
answ

er keys and scoring
guidelines that provide
sufficient guidance for
interpreting student
perform

ance.
A unit or longer lesson should: 
o

U
se varied m

odes of
curriculum

-em
bedded

assessm
ents that m

ay include
pre-, form

ative, sum
m

ative
and self-assessm

ent
m

easures.

Rating:   3 
 2 

 1 
 0 

Rating:    3  
  2  

  1  
  0 

Rating:    3  
  2  

  1  
  0 

Rating:    3  
  2  

  1  
  0 
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EQ
uIP R

ubric for Lessons &
 U

nits: M
athem

atics 
Directions:  The Q

uality Review
 Rubric provides criteria to determ

ine the quality and alignm
ent of lessons and units to the Com

m
on Core StĂƚĞ�^ƚĂŶĚĂƌĚƐ�;��^^Ϳ�ŝŶ�ŽƌĚĞƌ�ƚŽ͗�;ϭͿ�/ĚĞŶƚŝĨǇ�ĞǆĞŵ

ƉůĂƌƐͬ�ŵ
ŽĚĞůƐ�ĨŽƌ�ƚĞĂĐŚĞƌƐ͛�ƵƐĞ�ǁ

ŝƚŚŝŶ�ĂŶĚ�ĂĐƌŽƐƐ�
states; (2) provide constructive criteria-based feedback to developers; and (3) review

 existing instructional m
aterials to determ

ine w
hat revisions are needed.  

Step 1 ʹ Review
 M

aterials 
�

Record the grade and title of the lesson/unit on the recording form
.

�
Scan to see w

hat the lesson/unit contains and how
 it is organized.

�
Read key m

aterials related to instruction, assessm
ent and teacher guidance.

�
Study and w

ork the task that serves as the centerpiece for the lesson/unit, analyzing the content and m
athem

atical practices the tasks require.
Step 2 ʹ Apply Criteria in D

im
ension I: Alignm

ent 
�

Identify the grade-level CCSS that the lesson/unit targets.
�

�ůŽƐĞůǇ�ĞǆĂŵ
ŝŶĞ�ƚŚĞ�ŵ

ĂƚĞƌŝĂůƐ�ƚŚƌŽƵŐŚ�ƚŚĞ�͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ�ĐƌŝƚĞƌŝŽŶ.
�

Individually check each criterion for w
hich clear and substantial evidence is found.

�
Identify and record input on specific im

provem
ents that m

ight be m
ade to m

eet criteria or strengthen alignm
ent.

�
Enter your rating 0 ʹ 3 for Dim

ension I: Alignm
ent.

N
ote: Dim

ension I is non-negotiable.  In order for the review
 to continue, a rating of 2 or 3 is required. If the review

 is discontinued, consider general feedback that m
ight be given to developers/teachers regarding next steps. 

Step 3 ʹ Apply Criteria in D
im

ensions II ʹ IV 
�

Closely exam
ine the lesson/unit through the ͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ�ĐƌŝƚĞƌŝŽŶ.

�
Record com

m
ents on criteria m

et, im
provem

ents needed and then rate 0 ʹ 3.
W

hen w
orking in a group, individuals m

ay choose to com
pare ratings after each dim

ension or delay conversation until each person has rated and recorded their input for the rem
aining Dim

ensions II ʹ IV. 
Step 4 ʹ Apply an O

verall Rating and Provide Sum
m

ary Com
m

ents  
�

Review
 ratings for Dim

ensions I ʹ IV adding/clarifying com
m

ents as needed.
�

W
rite sum

m
ary com

m
ents for your overall rating on your recording sheet.

�
Total dim

ension ratings and record overall rating E, E/I, R, N
 ʹ adjust as necessary.

If w
orking in a group, individuals should record their overall rating prior to conversation. 

Step 5 ʹ Com
pare O

verall Ratings and D
eterm

ine N
ext Steps  

�
N

ote the evidence cited to arrive at final ratings, sum
m

ary com
m

ents and sim
ilarities and differences am

ong raters. Recom
m

end next steps for the lesson/unit and provide recom
m

endations for im
provem

ent and/or ratings to
developers/teachers.

Additional G
uidance on D

im
ension II: Shifts - W

hen considering Focus it is im
portant that lessons or units targeting additional and supporting clusters are sufficiently brief ʹ this ensures that students w

ill spend the strong m
ajority of the 

year on m
ajor w

ork of the grade. See the K-8 Publishers Criteria for the Com
m

on Core State Standards in M
athem

atics, particularly pages 8-9 for further inform
ation on the focus criterion w

ith respect to m
ajor w

ork of the grade at 
w

w
w

.corestandards.org/assets/M
ath_Publishers_Criteria_K-8_Sum

m
er%

202012_FIN
AL.pdf. W

ith respect to Coherence it is im
portant that the learning objectives are linked to CCSS cluster headings (see w

w
w

.corestandards.org/M
ath). 

Rating Scales  
Rating for Dim

ension I: Alignm
ent is non-negotiable and requires a rating of 2 or 3.  If rating is 0 or 1 then the review

 does not continue. 

Rating Scale for Dim
ensions I, II, III, IV:  

3: M
eets m

ost to all of the criteria in the dim
ension 

2: M
eets m

any of the criteria in the dim
ension  

1: M
eets som

e of the criteria in the dim
ension 

0: Does not m
eet the criteria in the dim

ension  

O
verall Rating for the Lesson/U

nit:  
E: Exem

plar ʹ Aligned and m
eets m

ost to all of the criteria in dim
ensions II, III, IV  (total 11 ʹ 12) 

E/I: Exem
plar if Im

proved ʹ Aligned and needs som
e im

provem
ent in one or m

ore dim
ensions (total 8 ʹ 10) 

R: Revision N
eeded ʹ Aligned partially and needs significant revision in one or m

ore dim
ensions (total 3 ʹ 7) 

N
: N

ot Ready to Review
 ʹ N

ot aligned and does not m
eet criteria (total 0 ʹ 2) 

Descriptors for Dim
ensions I, II, III, IV:  

3: Exem
plifies CCSS Q

uality - m
eets the standard described by criteria in the dim

ension, as explained in 
criterion-based observations.  
2: Approaching CCSS Q

uality - m
eets m

any criteria but w
ill benefit from

 revision in others, as suggested in 
criterion-based observations.  
1: Developing tow

ard CCSS Q
uality - needs significant revision, as suggested in criterion-based 

observations.  
0: N

ot representing CCSS Q
uality - does not address the criteria in the dim

ension.  

Descriptor for O
verall Ratings: 

E: Exem
plifies CCSS Q

uality ʹ Aligned and exem
plifies the quality standard and exem

plifies m
ost of the criteria across Dim

ensions II, III, IV of 
the rubric.  
E/I: Approaching CCSS Q

uality ʹ Aligned and exem
plifies the quality standard in som

e dim
ensions but w

ill benefit from
 som

e revision in 
others.  
R: Developing tow

ard CCSS Q
uality ʹ Aligned partially and approaches the quality standard in som

e dim
ensions and needs significant revision 

in others.  
N

: N
ot representing CCSS Q

uality ʹ N
ot aligned and does not address criteria.  
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EQuIP Task Review Rubric – Mathematics 

Task Title___________________________________ Grade ______ Date_________________ Rating:  

Targeted Standards____________________________________ Mathematical Practices ____________________ 

Rating Descriptors: 
E:   Most criteria are checked, including both in Dimension I and those that are appropriate for the task’s purpose in Dimension II and III. The 

task is likely to promote successful learning and/or assessment of the skills and knowledge required in the targeted CCSS.  
E/I: Many criteria are checked. The task is aligned to the CCSS and has potential but could benefit from some minor improvements. 
R:   Some criteria are checked. The task has potential but needs significant revision to be considered effective. 
N:   The task is not recommended for instruction and/or assessment of the CCSS.  

III. Support for Implementation
The task includes relevant supporting information or materials that ensure effective administration of the task and evaluation 
of student thinking. 
� The task can be used to elicit direct, observable evidence of the degree to which each student can demonstrate the skills

and knowledge addressed in the targeted CCSS.
� Supporting materials include answer keys, rubrics, and/or scoring guidelines that are clearly connected to the targeted

CCSS and provide sufficient guidance for interpreting student performance.
� The task’s prompts and directions provide sufficient guidance for the teacher to administer it effectively and for the

students to complete it successfully.
� The task is accessible to and appropriate for all learners, including students who are English language learners or are

working below or above grade level.
� The task cultivates student interest and/or engagement in the mathematics.
Notes and observations regarding support features that may be required for effective administration of the task: 

I. Alignment to the CCSS II. Attention to the Instructional Shifts
The task clearly aligns with one or 
more CCSS.  

� The performance
expectations of the task
address the mathematics,
with precision and accuracy,
for at least part of one CCSS.

� The task includes
opportunities for a student
to apply, and a teacher to
observe, at least one
Standard for Mathematical
Practice.

The task supports the key shifts that are reflected in the CCSS. 
� The task requires students to engage fully with the mathematics of the task, including

providing opportunities for the appropriate aspects of rigor, as required by the
targeted standards:

x To independently apply mathematical concepts to real world situations
x To apply their conceptual understanding of the mathematical content

addressed
x To practice and use core calculations and mathematical procedures quickly

and accurately
� The task requires students to connect foundational knowledge to grade-level

concepts, as required by the coherence in the standards.
� The task addresses, or can be used to support, a critical concept(s) for the grade

level.
Notes and observations regarding alignment and attention to the instructional shifts of the CCSS: 
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The IM
ET w

as developed by Student Achievem
ent Partners. Educators m

ay use or adapt. 
http://creativecom

m
ons.org/licenses/by/3.0/

2
Dow

nload this tool at http://achievethecore.org/AET

This M
ath AET is designed to help educators determ

ine w
hether 

assessm
ents and sets of assessm

ents are aligned to the Shifts and 
m

ajor features of the C
om

m
on C

ore State Standards (C
C

SS). The 
substantial instructional Shifts (http://w

w
w.corestandards.org/other-

resources/key-shifts-in-m
athem

atics/) at the heart of the C
om

m
on 

C
ore State Standards in m

athem
atics are:

Focus strongly w
here the Standards focus

C
oherence: Think across grades and link to m

ajor topics
w

ithin the grade

R
igor: In m

ajor topics, pursue conceptual understanding,
WYVJLK\YHS�ZRPSS�HUK�Å\LUJ

�̀�HUK�HWWSPJH[PVU�^
P[O

equal intensity.

The AET draw
s directly from

 the follow
ing docum

ents:

*
VT

T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY�4
H[OLT

H[PJZ��^
^

�̂
corestandards.org/M

ath)

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY
M

athem
atics, G

rades K–8 (Spring 2013)
(http://w

w
w.corestandards.org/w

p-content/uploads/M
ath_

7\ISPZOLYZF*
YP[LYPHF2��F:WYPUNF����F-05

(3��WKM��
HUK�7\ISPZOLYZ»�*

YP[LYPH�MVY�[OL�*
VT

T
VU�*

VYL�:[H[L�:[HUKHYKZ
for M

athem
atics, H

igh School (Spring 2013)
(http://w

w
w.corestandards.org/w

p-content/uploads/M
ath_

7\ISPZOLYZF*
YP[LYPHF/

:F:WYPUNF����F-05
(3��WKM��

W
hen to use the AET
��7\YJOHZPUN�HZZLZZT

LU[Z!�4
HU`�MHJ[VYZ�NV�PU[V�SVJHS

purchasing decisions. Alignm
ent to the Standards is a critical

factor to consider. This tool is designed to evaluate alignm
ent of

assessm
ents and sets of assessm

ents to the Shifts and the
m

ajor features of the C
C

SS. It also provides suggestions of
additional indicators to consider in the assessm

ent evaluation
and purchasing process.

2.Evaluating assessm
ents in use: The AET can be used to analyze

the degree of alignm
ent of existing assessm

ents and sets of
HZZLZZT

LU[Z�HUK�OLSW�[V�OPNOSPNO[�ZWLJPÄJ��JVUJYL[L�ÅH^
Z�PU

alignm
ent. Even w

here assessm
ents currently in use fail to m

eet
one or m

ore of these criteria, the pattern of failure is likely to be
inform

ative. States and districts can use the evaluation to create
a thoughtful plan to m

odify assessm
ents and sets of

assessm
ents in such a w

ay that they better m
eet the

requirem
ents of the Standards.

3.Developing assessm
ents: This tool can be used to provide

guidance for and evaluation of alignm
ent for creating locally

developed assessm
ents and sets of assessm

ents. States and
districts creating new

 aligned assessm
ents and sets of

assessm
ents should use the criteria w

ithin the AET to guide the
KL]LSVWT

LU[�VM�[LZ[�IS\LWYPU[Z��P[LT
�ZWLJPÄJH[PVUZ��HUK�P[LT

�YL]PL
�̂

W
ho Uses the AET

The AET is designed for use by educators and adm
inistrators including 

content specialists, assessm
ent specialists, adm

inistrators and educators at 
the school, district or state level. The AET is designed for use by educators 
and adm

inistrators including content specialists, assessm
ent specialists, 

adm
inistrators and educators at the school, district or state level. Evaluating 

assessm
ents and sets of assessm

ents requires both subject-m
atter and 

technical expertise. Evaluators should be w
ell versed in the Standards 

(w
w

w.corestandards.org/M
ath) for all grades in w

hich assessm
ents are 

being evaluated. This includes understanding the M
ajor W

ork of the grade 
(w

w
w.achievethecore.org/focus) and the w

idely applicable pre-requisites 
in high school (w

w
w.achievethecore.org/prerequisites), the Supporting 

HUK�(KKP[PVUHS�^
VYR��OV^

�[OL�JVU[LU[�Ä[Z�PU[V�[OL�WYVNYLZZPVUZ�PU�[OL�
Standards (w

w
w.achievethecore.org/progressions), and the expectations 

of the Standards w
ith respect to conceptual understanding, procedural 

ZRPSS�HUK�Å\LUJ
�̀�HUK�HWWSPJH[PVU��,]HS\H[VYZ�HSZV�ZOV\SK�IL�MHT

PSPHY�^
P[O�

the substantial instructional Shifts (http://w
w

w.corestandards.org/other-
YLZV\YJLZ�RL`�ZOPM[Z�PU�T

H[OLT
H[PJZ���VM�-VJ\Z��*VOLYLUJL�HUK�9PNVY�[OH[�

are listed above.

Assessm
ent Evaluation Tool

M
athem

atics, G
rades K–12 
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The IM
ET w

as developed by Student Achievem
ent Partners. Educators m

ay use or adapt. 
http://creativecom

m
ons.org/licenses/by/3.0/

3
Dow

nload this tool at http://achievethecore.org/AET

Navigating the Tool

Begin w
ith Section 1: Non-Negotiable Alignm

ent Criteria (p. 4) 

OL�5VU�5LNV[PHISL�(SPNUT;�
LU[�*YP[LYPH�T

\Z[�LHJO�IL�T
L[�PU�

full for assessm
ents to be considered aligned to the Shifts and

the m
ajor features of the Com

m
on Core State Standards. Each

5VU�5LNV[PHISL�(SPNUT
LU[�*YP[LYPVU�OHZ�VUL�VY�T

VYL�T
L[YPJZ�

associated with it; every one of these m
etrics m

ust be m
et in

order for the criterion as a whole to be m
et.

G
etting Started

Prior to Evaluation

Assem
ble all of the m

aterials necessary for the evaluation, e.g., 
[LZ[�IS\LWYPU[Z��P[LT

�ZWLJPÄJH[PVUZ��VWLYH[PVUHS�MVYT
Z��[LZ[�P[LT

Z��
m

etadata for those item
s, score reports, etc. It is essential for 

evaluators to have m
aterials for all grades covered by the assessm

ent 
program

, as som
e criteria cannot be rated w

ithout having access 
to each grade. In addition, each evaluator should have a reference 
copy of the C

om
m

on C
ore State Standards for M

athem
atics and 

[OL�7\ISPZOLYZ»�*
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY�
4
H[OLT

H[PJZ��.
YHKLZ�2¶���:WYPUN��������HUK�[OL�7\ISPZOLYZ»�*

YP[LYPH�
for the C

om
m

on C
ore State Standards for M

athem
atics, H

igh School 
(Spring 2013).

Sections 1–3 below
 should be com

pleted to produce a 
com

prehensive picture of the alignm
ent to the Shifts and m

ajor 
features of the C

C
SSM

 for the assessm
ents under evaluation. 

Inform
ation about areas in need of im

provem
ent should be shared 

w
ith internal and external stakeholders. 

HT_,�
PUL�[OL�YLSL]HU[�HZZLZZT

LU[Z�HUK�\ZL�L]PKLUJL�[V�YH[L�[OL�
m

aterials against each criterion and its associated m
etric(s).

�9LJVYK�HUK�L_WSHPU�[OL�L]PKLUJL�\WVU�̂
OPJO�[OL�YH[PUN�PZ�IHZLK�

Continue to Section 2: Alignm
ent Criteria (p. 14)

OL�(SPNUT;�
LU[�*YP[LYPH�T

\Z[�LHJO�IL�T
L[�MVY�HZZLZZT

LU[Z�[V�IL�
considered aligned to the Shifts and m

ajor features of the Com
m

on
Core State Standards. Each Alignm

ent Criterion has one or m
ore

T
L[YPJ�HZZVJPH[LK�̂

P[O�P["�H�ZWLJPÄJ�U\T
ILY�VM�[OLZL�T

L[YPJZ�T
\Z[�

be m
et or partially m

et in order for the criterion as a whole to be m
et.

HT_,�
PUL�[OL�HZZLZZT

LU[Z�PU�YLSH[PVU�[V�[OLZL�JYP[LYPH��HZZPNUPUN�LHJO�
T
L[YPJ�H�WVPU[�]HS\L��9H[L�[OL�JYP[LYPVU�HZ�̧4

LL[Z¹�VY�̧+VLZ�5V[�4
LL[¹�

based on the num
ber of points assigned. The m

ore points the
assessm

ents receive on the Alignm
ent Criteria, the better they are aligned.

�9LJVYK�HUK�L_WSHPU�[OL�L]PKLUJL�\WVU�̂
OPJO�[OL�YH[PUN�PZ�IHZLK�

Com
plete Section 3: Evaluation Sum

m
ary (p. 34) 

VT*�
WPSL�HSS�VM�[OL�YLZ\S[Z�MYVT

�:LJ[PVUZ���HUK���[V�KL[LYT
PUL�PM�[OL�

assessm
ents are aligned to the Shifts and m

ajor features of the CCSS.

Proceed to Section 4: Indicators of Q
uality (p. 36)

̀]�0UKPJH[VYZ�VM�8\HSP
�HYL�PT

WVY[HU[�JVUZPKLYH[PVUZ�[OH[�̂
PSS�OLSW�L]HS\H[VYZ�

better understand the overall quality of an assessm
ent program

. These
considerations are not criteria for alignm

ent to the CCSS, but they provide
valuable inform

ation about additional program
 characteristics, such as

ensuring accessibility for all students. Evaluators m
ay want to add their

own indicators to the exam
ples provided.
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

R
equired M

aterials

LZ[�IS\LWYPU[Z�HUK�VWLYH[PVUHS�MVYT;
Z

.�`VJ\Z�I-¸
YHKL�3L]LS¹��HJOPL]L[OLJVYL�VYN�MVJ\Z��HUK

the w
idely applicable prerequisites for postsecondary w

ork
(achievethecore.org/prerequisites).

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY
M

athem
atics, G

rades K–8 (Spring 2013, pp. 8) (http://w
w

w.
JVYLZ[HUKHYKZ�VYN�^

W�JVU[LU[�\WSVHKZ�4
H[OF7\ISPZOLYZF

*
YP[LYPHF2��F:WYPUNF����F-05

(3��WKM�

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ
for M

athem
atics, H

igh School (Spring 2013, pp. 7) (http://
^
^

�̂JVYLZ[HUKHYKZ�VYN�^
W�JVU[LU[�\WSVHKZ�4

H[OF7\ISPZOLYZF
*
YP[LYPHF/

:F:WYPUNF����F-05
(3��WKM�

*
VT

T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY�4
H[OLT

H[PJZ
(corestandards.org/w

p-content/uploads/M
ath_Standards.pdf)

R
ating this C

riterion

;OL�T
L[YPJ�^

PSS�IL�YH[LK�HZ�4
LL[Z�VY�+VLZ�5

V[�4
LL[�0UZ\ɉ

JPLU[�
,]PKLUJL��0M�[OL�T

L[YPJ�PZ�YH[LK�HZ�+VLZ�5
V[�4

LL[�0UZ\ɉ
JPLU[�

D
irections for N

on-N
egotiable 1

-VJ\Z�VU�4
HQVY�>

VYR

N
on-N

egotiable 1: The large m
ajority of points in each grade K–8 are devoted to the M

ajor W
ork of 

the grade, and the m
ajority of points in each high school course are devoted to w

idely applicable 
prerequisites.

,]PKLUJL��[OLU�[OL�HZZLZZT
LU[Z�MHPS�[OPZ�5

VU�5
LNV[PHISL��0M�[OL�

T
L[YPJZ�PZ�YH[LK�HZ�4

LL[Z��[OLU�[OL�HZZLZZT
LU[Z�WHZZ�[OPZ�5

VU�
5
LNV[PHISL�

0M�[OL�T
L[YPJ�PZ�YH[LK�HZ�4

LL[Z��WYV]PKL�ZWLJPÄJ�L_HT
WSLZ�VM�L]PKLUJL�

VM�[OPZ��0M�[OL�HZZLZZT
LU[�+VLZ�5

V[�4
LL[�[OL�T

L[YPJ��PUJS\KL�L]PKLUJL�
VM�ZWLJPÄJ�NHWZ�MV\UK�PU�[OL�T

H[LYPHSZ��0M�[OL�T
H[LYPHSZ�WYV]PKL�

0UZ\ɉ
JPLU[�,]PKLUJL��L_WSHPU�^

OH[�PZ�T
PZZPUN�MYVT

�[OL�T
H[LYPHSZ�VY�

w
hat w

ithin the m
aterials is unclear.
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M
eets

+
VLZ�5

V[�4
LL[���0UZ\ɉ

JPLU[�,]PKLUJL

Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 1
-VJ\Z�VU�4

HQVY�>
VYR

N
N

 M
etric 1A:  

-VY�NYHKLZ�2¶���[OL�HZZLZZT
LU[�VY�ZL[�VM�

assessm
ents for each grade m

eet or exceed 
the follow

ing percentages:

���
�VY�T

VYL�VM�[OL�[V[HS�ZJVYL�WVPU[Z
in the assessm

ent(s) for each grade
Kindergarten, 1, and 2 align exclusively to
the M

ajor W
ork of the grade.

���
�VY�T

VYL�VM�[OL�[V[HS�ZJVYL�WVPU[Z�PU�
the assessm

ent(s) for each grade 3, 4, and
��HSPNU�L_JS\ZP]LS`�[V�[OL�4

HQVY�>
VYR�VM

the grade.

���
�VY�T

VYL�VM�[OL�[V[HS�ZJVYL�WVPU[Z�PU�
[OL�HZZLZZT

LU[�Z��MVY�LHJO�NYHKL�������HUK�
8 align exclusively to the M

ajor W
ork of

the grade.

-VY�OPNO�ZJOVVS��[OL�HZZLZZT
LU[�VY�ZL[�

of assessm
ents for each course m

eet or
exceed the follow

ing percentage:

���
�VY�T

VYL�VM�[OL�[V[HS�ZJVYL�WVPU[Z
in each high school course assessm

ent
align to w

idely applicable prerequisites for
postsecondary w

ork.

-HT
PSPHYPaL�`V\YZLSM�^

P[O�[OL�4
HQVY�>

VYR�VM�
[OL�NYHKL�\ZPUN�[OL�¸-VJ\Z�I`�.

YHKL�3L]LS¹�
docum

ents and/or the w
idely applicable 

WYLYLX\PZP[LZ�\ZPUN�[OL�¸>
PKLS`�(WWSPJHISL�

7YLYLX\PZP[LZ¹�KVJ\T
LU[��

Evaluate the blueprint or operational form
(s) 

for each grade/course by counting the 
total num

ber of points aligned to the M
ajor 

W
ork of the grade or w

idely applicable pre-
requisites and divide by the total num

ber of 
points on the test.

-VY�JVU[L_[��YLHK�*YP[LYPVU�
��PU�[OL�
7\ISPZOLYZ»�*YP[LYPH�MVY�[OL�*VT

T
VU�*VYL�

State Standards for M
athem

atics, G
rades 

2¶���:WYPUN�������HUK�*YP[LYPVU�
��PU�[OL�
7\ISPZOLYZ»�*YP[LYPH�MVY�[OL�*VT

T
VU�*VYL�

State Standards for M
athem

atics, High 
School (Spring 2013).

M
etric

Procedure for Evaluation
Evidence

Rating
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 1
-VJ\Z�VU�4

HQVY�>
VYR

)LMVYL�T
V]PUN�[V�5

VU�5
LNV[PHISL����YLJVYK�[OL�ÄUHS�4

LL[Z�VY�+
VLZ�5

V[�4
LL[�YH[PUN�PU�[OL�,]HS\H[PVU�:\T

T
HY`�VU�7HNL����

Rating for N
on-N

egotiable 1

0M�T
L[YPJZ�^

LYL�YH[LK�HZ�4
LL[Z��[OLU�YH[L�5VU�5LNV[PHISL���HZ�4

LL[Z��0M�VUL�VY�T
VYL�T

L[YPJZ�^
LYL�YH[LK�HZ�+VLZ�5V[�4

LL[��[OLU�
YH[L�5VU�5LNV[PHISL���HZ�+VLZ�5V[�4

LL[��*OLJR�[OL�ÄUHS�YH[PUN��

;OLU��IYPLÅ`�KLZJYPIL�[OL�Z[YLUN[OZ�HUK�^
LHRULZZLZ�VM�[OLZL�T

H[LYPHSZ�PU�SPNO[�VM�[OPZ�*YP[LYPVU��

N
on-N

egotiable 1: The large m
ajority of points in each grade K–8 are devoted to the M

ajor W
ork of 

the grade, and the m
ajority of points in each high school course are devoted to w

idely applicable 
prerequisites.

Rating

Strengths / W
eaknesses:

M
eets

D
oes N

ot M
eet
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

R
equired M

aterials

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY
M

athem
atics, G

rades K–8 (Spring 2013, pp. 9) (http://w
w

w.
JVYLZ[HUKHYKZ�VYN�^

W�JVU[LU[�\WSVHKZ�4
H[OF7\ISPZOLYZF

*
YP[LYPHF2��F:WYPUNF����F-05

(3��WKM�

*
VT

T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY�4
H[OLT

H[PJZ
(corestandards.org/w

p-content/uploads/M
ath_Standards.pdf)

LT]0
�ZWLJPÄJH[PVUZ�HUK�VWLYH[PVUHS�MVYT

Z�VY�H�YLWYLZLU[H[P]L
sam

ple of at least 20 operational item
s per grade/course

.�`VJ\Z�I-¸
YHKL�3L]LS¹��HJOPL]L[OLJVYL�VYN�MVJ\Z��HUK

the w
idely applicable prerequisites for postsecondary w

ork
(achievethecore.org/prerequisites).

R
ating this C

riterion

;OL�T
L[YPJ�^

PSS�IL�YH[LK�HZ�4
LL[Z�VY�+VLZ�5

V[�4
LL[�0UZ\ɉ

JPLU[�
,]PKLUJL��0M�[OL�T

L[YPJ�PZ�YH[LK�HZ�+VLZ�5
V[�4

LL[�0UZ\ɉ
JPLU[�

,]PKLUJL��[OLU�[OL�HZZLZZT
LU[Z�MHPS�[OPZ�5

VU�5
LNV[PHISL��0M�[OL�

T
L[YPJZ�PZ�YH[LK�HZ�4

LL[Z��[OLU�[OL�HZZLZZT
LU[Z�WHZZ�[OPZ�5

VU�
5
LNV[PHISL�

D
irections for N

on-N
egotiable 2

-YLLKVT
�MYVT

�4
HQVY�6

IZ[HJSLZ�[V�-VJ\Z

0M�[OL�T
L[YPJ�PZ�YH[LK�HZ�4

LL[Z��WYV]PKL�ZWLJPÄJ�L_HT
WSLZ�VM�L]PKLUJL�

VM�[OPZ��0M�[OL�HZZLZZT
LU[�+VLZ�5

V[�4
LL[�[OL�T

L[YPJ��PUJS\KL�L]PKLUJL�
VM�ZWLJPÄJ�NHWZ�MV\UK�PU�[OL�T

H[LYPHSZ��0M�[OL�T
H[LYPHSZ�WYV]PKL�

0UZ\ɉ
JPLU[�,]PKLUJL��L_WSHPU�^

OH[�PZ�T
PZZPUN�MYVT

�[OL�T
H[LYPHSZ�VY�

w
hat w

ithin the m
aterials is unclear.

N
on-N

egotiable 2: N
o item

 assesses topics directly or indirectly before they are introduced in the C
C

SSM
.
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 2
-YLLKVT

�MYVT
�4

HQVY�6
IZ[HJSLZ�[V�-VJ\Z

N
N

 M
etric 2A:  

����
�VM�P[LT

Z�VU�[OL�HZZLZZT
LU[�Z��

assess know
ledge of topics w

hen they are 
introduced in the CCSSM

. 

Com
m

only m
isaligned topics include, but 

are not lim
ited to: 

]7YVIHIPSP
�̀�PUJS\KPUN�JOHUJL��SPRLS`�

outcom
es, probability m

odels. (Introduced
in the CCSSM

 in grade 7)

�H[PZ[PJHS�KPZ[YPI\[PVUZ��PUJS\KPUN�JLU[LY]:
variation, clum

ping, outliers, m
ean,

m
edian, m

ode, range, quartiles; and
statistical association or trends, including
tw

o-w
ay tables, bivariate m

easurem
ent

data, scatter plots, trend line, line of best
Ä[��JVYYLSH[PVU���0U[YVK\JLK�PU�[OL�**::4

�
PU�NYHKLZ��¶�"�ZLL�**::4

�MVY�ZWLJPÄJ�
expectations by grade level.)

PT:
PSHYP[

�̀�JVUNY\LUJL��VY�NLVT
L[YPJ�

transform
ations. (Introduced in the CCSSM

in grade 8)

T`:
T
L[Y`�VM�ZOHWLZ��PUJS\KPUN�SPUL�

YLÅLJ[PVU�Z`T
T
L[Y

�̀�YV[H[PVUHS�Z`T
T
L[Y

�̀
(Introduced in the CCSSM

 in grade 4)

,]HS\H[L�P[LT
�ZWLJPÄJH[PVUZ�[V�ZLL�PM�JVU[LU[�

lim
its specify that the com

m
only m

isaligned 
topics listed in the m

etric are not assessed 
in grades prior to the grade introduced in the 
CCSSM

. 

Evaluate operational form
(s) or a 

representative sam
ple of at least 20 

operational item
s per grade/course looking 

for com
m

only m
isaligned topics prior to the 

grade levels introduced by the CCSSM
. 

-VY�JVU[L_[��YLHK�*YP[LYPVU�
��PU�[OL�
7\ISPZOLYZ»�*YP[LYPH�MVY�[OL�*VT

T
VU�*VYL�

State Standards for M
athem

atics, G
rades 

K–8 (Spring 2013).

M
eets

+
VLZ�5

V[�4
LL[���0UZ\ɉ

JPLU[�,]PKLUJL

M
etric

Procedure for Evaluation
Evidence

Rating
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 2
-YLLKVT

�MYVT
�4

HQVY�6
IZ[HJSLZ�[V�-VJ\Z

)LMVYL�T
V]PUN�[V�5

VU�5
LNV[PHISL����YLJVYK�[OL�ÄUHS�4

LL[Z�VY�+
VLZ�5

V[�4
LL[�YH[PUN�PU�[OL�,]HS\H[PVU�:\T

T
HY`�VU�7HNL����

Rating for N
on-N

egotiable 2

0M�[OL�T
L[YPJ�^

HZ�YH[LK�HZ�4
LL[Z��[OLU�YH[L�5VU�5LNV[PHISL���HZ�4

LL[Z��0M�T
L[YPJ�^

HZ�YH[LK�HZ�+VLZ�5V[�4
LL[��[OLU�YH[L�5VU�

5LNV[PHISL���HZ�+VLZ�5V[�4
LL[��*OLJR�[OL�ÄUHS�YH[PUN���

;OLU��IYPLÅ`�KLZJYPIL�[OL�Z[YLUN[OZ�HUK�^
LHRULZZLZ�VM�[OLZL�T

H[LYPHSZ�PU�SPNO[�VM�[OPZ�*YP[LYPVU��

N
on-N

egotiable 2: N
o item

 assesses topics directly or indirectly before they are introduced in the C
C

SSM
.

Rating

Strengths / W
eaknesses:

M
eets

D
oes N

ot M
eet

115



R
eview

er Initials: 
Tit le of Assessm

ent:
Published v.2 2014 – send feedback to info@

studentsachieve.net
10

Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

R
equired M

aterials

LZ[�IS\LWYPU[Z�HUK�VWLYH[PVUHS�MVYT;
Z�VY�H�YLWYLZLU[H[P]L

sam
ple of at least 20 operational item

s per grade/course

4
L[HKH[H�HJJVT

WHU`PUN�[OL�P[LT
Z��ZOV^

PUN�[OL�HSPNUT
LU[�VM

each question to the C
C

SS

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY
M

athem
atics, G

rades K–8 (Spring 2013, pp. 13) (http://w
w

w.
JVYLZ[HUKHYKZ�VYN�^

W�JVU[LU[�\WSVHKZ�4
H[OF7\ISPZOLYZF

*
YP[LYPHF2��F:WYPUNF����F-05

(3��WKM�

*�«ISPZOLYZ\7
YP[LYPH�MVY�[OL�*

VT
T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY
4
H[OLT

H[PJZ��/
PNO�:JOVVS��:WYPUN�������WW�����HUK������O[[W!��

^
^

�̂JVYLZ[HUKHYKZ�VYN�^
W�JVU[LU[�\WSVHKZ�4

H[OF7\ISPZOLYZF
*
YP[LYPHF/

:F:WYPUNF����F-05
(3��WKM�

*
VT

T
VU�*

VYL�:[H[L�:[HUKHYKZ�MVY�4
H[OLT

H[PJZ��O[[W!��
corestandards.org/w

p-content/uploads/M
ath_Standards.pdf)

.�`VJ\Z�I-¸
YHKL�3L]LS¹��HJOPL]L[OLJVYL�VYN�MVJ\Z��HUK

the w
idely applicable prerequisites for postsecondary w

ork
(achievethecore.org/prerequisites).

R
ating this C

riterion

,HJO�T
L[YPJ�^

PSS�IL�YH[LK�HZ�4
LL[Z�VY�+VLZ�5

V[�4
LL[�0UZ\ɉ

JPLU[�
,]PKLUJL��0M�HU`�T

L[YPJ�PZ�YH[LK�HZ�+VLZ�5
V[�4

LL[�0UZ\ɉ
JPLU[�

,]PKLUJL��[OLU�[OL�HZZLZZT
LU[Z�MHPS�[OPZ�5

VU�5
LNV[PHISL��0M�HSS�T

L[YPJZ�
HYL�YH[LK�HZ�4

LL[Z��[OLU�[OL�HZZLZZT
LU[Z�WHZZ�[OPZ�5

VU�5
LNV[PHISL�

0M�[OL�T
L[YPJ�PZ�YH[LK�HZ�4

LL[Z��WYV]PKL�ZWLJPÄJ�L_HT
WSLZ�VM�L]PKLUJL�

VM�[OPZ��0M�[OL�HZZLZZT
LU[�+VLZ�5

V[�4
LL[�[OL�T

L[YPJ��PUJS\KL�L]PKLUJL�
VM�ZWLJPÄJ�NHWZ�MV\UK�PU�[OL�T

H[LYPHSZ��0M�[OL�T
H[LYPHSZ�WYV]PKL�

0UZ\ɉ
JPLU[�,]PKLUJL��L_WSHPU�^

OH[�PZ�T
PZZPUN�MYVT

�[OL�T
H[LYPHSZ�VY�

w
hat w

ithin the m
aterials is unclear.

D
irections for N

on-N
egotiable 3

;LZ[�0[LT
Z�9LÅLJ[�[OL�*VOLYLUJL�VM�[OL�:[HUKHYKZ

N
on-N

egotiable 3: Test item
s elicit direct, observable evidence of the degree to w

hich a student can 
PUKLWLUKLU[S`�KLT

VUZ[YH[L�[OL�[HYNL[LK�:[HUKHYK�Z���YLÅLJ[PUN�[OL�JVOLYLUJL�VM�[OL�*
*
::4

�
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Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 3
;LZ[�0[LT

Z�9LÅLJ[�[OL�*VOLYLUJL�VM�[OL�:[HUKHYKZ

N
N

 M
etric 3A:  

Item
s exhibit alignm

ent to the CCSSM
 for 

[OL�NYHKL�VY�JV\YZL�I`�KPYLJ[S`�YLÅLJ[PUN�
the language of individual Standards. All, or 
nearly all, item

s aligned to a single Standard 
should assess the central concern of the 
Standard in question. 

Evaluate operational form
(s) or a 

representative sam
ple of at least 20 

operational item
s for each grade/course to 

check the alignm
ent to the Standards for 

4
H[OLT

H[PJHS�*VU[LU[��56
;,!�(U�L_HT

WSL�
of evaluating this m

etric m
ight include 

LUZ\YPUN�[OH[�P[LT
Z�HSPNULK�[V���,,�(���

put an em
phasis on applying properties 

of operations and generating equivalent 
expressions, not just m

echanically 
sim

plifying.

M
eets

+
VLZ�5

V[�4
LL[���0UZ\ɉ

JPLU[�,]PKLUJL

M
etric

Procedure for Evaluation
Evidence

Rating

117



R
eview

er Initials: 
Tit le of Assessm

ent:
Published v.2 2014 – send feedback to info@

studentsachieve.net
12

Assessm
ent Evaluation Tool (AET) 

M
athem

atics, G
rades K–12

N
on-N

egotiable 3
;LZ[�0[LT

Z�9LÅLJ[�[OL�*VOLYLUJL�VM�[OL�:[HUKHYKZ

N
N

 M
etric 3B:  

Assessm
ents exhibit alignm

ent to 
the CCSSM

 for that grade or course: 
6
WLYH[PVUHS�MVYT

Z�MVY�LHJO�NYHKL�JV\YZL�
include item

s that directly assess m
ultiple 

levels of the content hierarchy (i.e. standard, 
cluster, and dom

ain). 

Evaluate blueprints or operational form
(s) 

for each grade/course to see if one or m
ore 

item
s assess at the cluster, dom

ain, or 
grade level.

-VY�JVU[L_[��YLHK�*YP[LYPVU�
��PU�[OL�
7\ISPZOLYZ»�*YP[LYPH�MVY�[OL�*VT

T
VU�*VYL�

State Standards for M
athem

atics, G
rades 

2¶���:WYPUN�������HUK�*YP[LYPVU�
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EQ
uIP Rubric for Lessons &

 U
nits: Science 

Version 3.1 
Introduction: 

The Educators Evaluating the Q
uality of Instructional Products (EQ

uIP) Rubric for science provides criteria by w
hich to m

easure the alignm
ent and overall quality of lessons and 

units w
ith respect to the N

ext Generation Science Standards (N
GSS). The purposes of the rubric and review

 process are to: (1) review
 existing lessons and units to determ

ine 
w

hat revisions are needed; (2) provide constructive criterion-based feedback and suggestions for im
provem

ent to developers; (3) iĚĞŶƚŝĨǇ�ĞǆĞŵ
ƉůĂƌƐͬŵ

ŽĚĞůƐ�ĨŽƌ�ƚĞĂĐŚĞƌƐ͛�ƵƐĞ�
w

ithin and across states; and (4) to inform
 the developm

ent of new
 lessons and units.  

To effectively apply this rubric, an ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƚŚĞ�E
ĂƚŝŽŶĂů�ZĞƐĞĂƌĐŚ��ŽƵŶĐŝů͛Ɛ�A Fram

ew
ork for Kʹ12 Science Education and the N

ext Generation Science Standards, 
including the N

GSS shifts (Appendix A of the N
G

SS), is needed. U
nlike in the EQ

uIP Rubrics for m
athem

atics and ELA, there is not a category in the science rubric for shifts. O
ver 

the course of the rubric developm
ent, w

riters and review
ers noted that the shifts fit naturally into the other three categories. For exam

ple, the blending of the three-
dim

ensions, or three-dim
ensional learning, is addressed in each of the three categories; coherence is addressed in the first tw

o categories; connections to the Com
m

on Core 
State Standards is addressed in the first category; etc. Each category includes criteria by w

hich to evaluate the integration of engineering, w
hen included in a lesson or unit, 

through practices or disciplinary core ideas. Another difference betw
een the EQ

uIP Rubrics from
 m

athem
atics and ELA is in the nam

e of the categories; the rubric for science 
refers to them

 sim
ply as categories, w

hereas the m
ath and ELA rubrics refer to the categories as dim

ensions. This distinction w
as m

ade because the N
ext Generation Science 

Standards already uses the term
 dim

ensions to refer to practices, disciplinary core ideas, and crosscutting concepts. 

The architecture of the N
GSS is significantly different from

 other sets of standards. The three dim
ensions, crafted into perform

ance expectations, describe w
hat is to be assessed 

follow
ing instruction and therefore are the m

easure of proficiency. A lesson or unit m
ay provide opportunities for students to dem

onstrate perform
ance of practices connected 

w
ith their understanding of core ideas and crosscutting concepts as foundational pieces. This three-dim

ensional learning leads tow
ard eventual m

astery of perform
ance 

expectations. In this scenario, quality m
aterials should clearly describe or show

 how
 the lesson or unit w

orks coherently w
ith previous and follow

ing lessons or units to help build 
tow

ard eventual m
astery of perform

ance expectations. The term
 elem

ent is used in the rubric to represent the relevant, bulleted practices, disciplinary core ideas, and 
crosscutting concepts that are articulated in the foundation boxes of the standards and in Kʹ12 grade-banded progressions and the N

GSS Appendices. Given the understanding 
that lessons and units should integrate the practices, disciplinary core ideas, and crosscutting concepts in w

ays that m
ake sense instructionally and not replicate the exact 

integration in the perform
ance expectations, the new

 term
 elem

ents is needed to describe these sm
aller units of the three dim

ensions. Although it is unlikely that a single lesson 
w

ould provide adequate opportunities for a student to dem
onstrate proficiency on an entire perform

ance expectation, high-quality units are m
ore likely to provide these 

opportunities to dem
onstrate proficiency on one or m

ore perform
ances expectations. 

There is a recognition am
ong educators that curriculum

 and instruction w
ill need to shift w

ith the adoption of the N
GSS, but it is currently difficult to find instructional m

aterials 
designed for the N

GSS. The pow
er of the rubric is in the feedback and suggestions for im

provem
ent it provides curriculum

 developers and the productive conversations in w
hich 

educators engage w
hile evaluating m

aterials using the quality review
 process. For curriculum

 developers, the rubric and review
 process provide evidence of the quality and the 

degree to w
hich the lesson or unit is designed for the N

GSS. Additionally, the rubric and review
 process generate suggestions for im

provem
ent on how

 m
aterials can be further 

im
proved and better designed to m

atch up w
ith the vison of the Fram

ew
ork and the N

GSS. 
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Lessons and units designed for the N
G

SS include clear and com
pelling evidence of the follow

ing: 

I.N
GSS 3D Design

II.N
G

SS Instructional Supports
III.M

onitoring N
G

SS Student Progress
The lesson/unit is designed so students m

ake sense of 
phenom

ena and/or design solutions to problem
s by engaging 

in student perform
ances that integrate the three dim

ensions 
of the N

G
SS. 

The lesson/unit supports three-dim
ensional teaching and learning for ALL 

students by placing the lesson in a sequence of learning for all three dim
ensions 

and providing support for teachers to engage all students.  

The lesson/unit supports m
onitoring student progress 

in all three dim
ensions of the N

G
SS as students m

ake 
sense of phenom

ena and/or design solutions to 
problem

s. 

A.
Explaining Phenom

ena/D
esigning Solutions: M

aking
sense of phenom

ena and/or designing solutions to a 
problem

 drive student learning.
i.

Student questions and prior experiences related to
the phenom

enon or problem
 m

otivate sense-m
aking

and/or problem
 solving.

ii.
The focus of the lesson is to support students in
m

aking sense of phenom
ena and/or designing

solutions to problem
s.

iii.
W

hen engineering is a learning focus, it is integrated
w

ith developing disciplinary core ideas from
 physical,

life, and/or earth and space sciences.

B.
Three D

im
ensions: Builds understanding of m

ultiple
grade-appropriate elem

ents of the science and
engineering practices (SEPs), disciplinary core ideas (DCIs),
and crosscutting concepts (CCCs) that are deliberately
selected to aid student sense-m

aking of phenom
ena 

and/or designing of solutions.
i.

Provides opportunities to develop and use specific 
elem

ents of the SEP(s). 
ii.

Provides opportunities to develop and use specific 
elem

ents of the DCI(s).
iii.

Provides opportunities to develop and use specific 
elem

ents of the CCC(s).

C.
Integrating the Three D

im
ensions: Student sense-m

aking
of phenom

ena and/or designing of solutions requires
student perform

ances that integrate elem
ents of the

SEPs, CCCs, and DCIs.

�
͘

Relevance and Authenticity: Engages students in authentic and m
eaningful

scenarios that reflect the practice of science and engineering as
experienced in the real w

orld.
ŝ͘

Students experience phenom
ena or design problem

s as directly as
possible (firsthand or through m

edia representations).
ŝŝ͘

Includes suggestions for how
 to connect instruction to the students'

hom
e, neighborhood, com

m
unity and/or culture as appropriate.

ŝŝŝ͘
Provides opportunities for students to connect their explanation of a
phenom

enon and/or their design solution to a problem
 to questions

from
 their ow

n experience.

�͘
Student Ideas: Provides opportunities for students to express, clarify,
justify, interpret, and represent their ideas and to respond to peer and
teacher feedback orally and/or in w

ritten form
 as appropriate.

�͘
Building Progressions͗�/ĚĞŶƚŝĨŝĞƐ�ĂŶĚ�ďƵŝůĚƐ�ŽŶ�ƐƚƵĚĞŶƚƐ͛�Ɖrior learning in all
three dim

ensions, including providing the follow
ing support to teachers:

ŝ͘
Explicitly identifying prior student learning expected for all three
dim

ensions
ŝŝ͘

Clearly explaining how
 the prior learning w

ill be built upon

�
͘

Scientific Accuracy: U
ses scientifically accurate and grade-appropriate

scientific inform
ation, phenom

ena, and representations to support
ƐƚƵĚĞŶƚƐ͛�ƚŚƌĞĞ-dim

ensional learning.

�͘
Differentiated Instruction: Provides guidance for teachers to support
differentiated instruction by including:
ŝ͘

Supportive w
ays to access instruction, including appropriate linguistic,

visual, and kinesthetic engagem
ent opportunities that are essential for

effective science and engineering learning and particularly beneficial for
m

ultilingual learners and students w
ith disabilities͘

ŝŝ͘
Extra support (e.g., phenom

ena, representations, tasks) for students
w

ho are struggling to m
eet the targeted expectations.

ŝŝŝ͘
Extensions for students w

ith high interest or w
ho have already m

et the
perform

ance expectations to develop deeper understanding of the
practices, disciplinary core ideas, and crosscutting concepts.

A.
M

onitoring 3D
 student perform

ances: Elicits 
direct, observable evidence of three-dim

ensional 
learning; students are using practices w

ith core
ideas and crosscutting concepts to m

ake sense of
phenom

ena and/or to design solutions.

B.
Form

ative: Em
beds form

ative assessm
ent

processes throughout that evaluate student
learning to inform

 instruction. 

C.
Scoring guidance: Includes aligned rubrics and
scoring guidelines that provide guidance for
interpreting student perform

ance along the three
dim

ensions to support teachers in (a) planning
instruction and (b) providing ongoing feedback to
students.

D.
U

nbiased tasks/item
s: Assesses student

proficiency using m
ethods, vocabulary,

representations, and exam
ples that are accessible

and unbiased for all students.
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U
nits designed for the N

G
SS w

ill also include clear and com
pelling evidence of the follow

ing additional criteria: 
I.N

G
SS 3D Design

II.N
G

SS Instructional Supports
III.M

onitoring N
G

SS Student Progress

D.
U

nit Coherence: Lessons fit together to target a set of
perform

ance expectations.
i.

Each lesson builds on prior lessons by addressing
questions raised in those lessons, cultivating new
questions that build on w

hat students figured out, or
cultivating new

 questions from
 related phenom

ena,
problem

s, and prior student experiences. 
ii.

The lessons help students develop tow
ard proficiency 

in a targeted set of perform
ance expectations.

E.
M

ultiple Science D
om

ains: W
hen appropriate, links are

m
ade across the science dom

ains of life science, physical 
science and Earth and space science.
i.

Disciplinary core ideas from
 different disciplines are

used together to explain phenom
ena.

ii.
The usefulness of crosscutting concepts to m

ake sense
of phenom

ena or design solutions to problem
s across

science dom
ains is highlighted. 

F.
M

ath and ELA: Provides grade-appropriate connection(s)
to the Com

m
on Core State Standards in M

athem
atics

and/or English Language Arts &
 Literacy in History/Social 

Studies, Science and Technical Subjects.

F.
Teacher Support for U

nit Coherence: Supports teachers in facilitating
coherent student learning experiences over tim

e by:
i.

Providing strategies for linking student engagem
ent across lessons (e.g.

cultivating new
 student questions at the end of a lesson in a w

ay that
leads to future lessons, helping students connect related problem

s and
phenom

ena across lessons, etc.).
ii.

Providing strategies for ensuring student sense-m
aking and/or

problem
-solving is linked to learning in all three dim

ensions.

G
.

Scaffolded differentiation over tim
e: Provides supports to help students 

engage in the practices as needed and gradually adjusts supports over tim
e

so that students are increasingly responsible for m
aking sense of

phenom
ena and/or designing solutions to problem

s.

E.
Coherent Assessm

ent system
: Includes pre-,

form
ative, sum

m
ative, and self-assessm

ent
m

easures that assess three-dim
ensional learning.

F.
O

pportunity to learn: Provides m
ultiple

opportunities for students to dem
onstrate

perform
ance of practices connected w

ith their
understanding of disciplinary core ideas and
crosscutting concepts and receive feedback.
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U
sing the EQ

uIP Rubric for Lessons &
 U

nits: Science 
The first step in the review

 process is to becom
e fam

iliar w
ith the rubric, the lesson or unit, and the practices, disciplinary core ideas, and crosscutting concepts targeted in the 

lesson or unit. The three categories in the rubric are: N
GSS 3D Design, N

GSS Instructional Supports, and M
onitoring N

GSS Student Progress. Each criterion w
ithin each category 

should be considered separately as part of the com
plete review

 process and are used to provide sufficient inform
ation for determ

ination of overall quality of the lesson or unit. 

For the purposes of using the rubric, a lesson is defined as: a set of instructional activities and assessm
ents that m

ay extend over several class periods or days; it is m
ore than a 

single activity. A unit is defined as: a set of lessons that extend over a longer period of tim
e.  If you are review

ing a lesson, you w
ill use only the first section of the rubric (page 

2).  If you are review
ing an instructional unit, you apply all of the criteria of the rubric (pages 2 and 3) across the unit.  zŽƵ͛ůů�ŶŽƚŝĐĞ�ƚŚĂƚ�ƚŚĞ�ĚĞĨŝŶŝƚŝŽŶ�ŽĨ�Ă�͞ƵŶŝƚ͟�ŝƐ�ŝŶƚĞŶƚŝŽŶĂůůǇ�

broad here.  If you are review
ing instructional m

aterials that cover m
ore than a few

 days of instruction, use the full unit list of criteria. 

Also im
portant to the review

 process is feedback and suggestions for im
provem

ent to the developer of the resource. For this purpose, a set of response form
s is included so that 

the review
er can effectively provide criterion-based feedback and suggestions for im

provem
ent for each category. The response form

s correspond to the criteria of the rubric. 
Evidence for each criterion m

ust be identified and docum
ented and criterion-based feedback and suggestions for im

provem
ent should be given to help im

prove the lesson or 
unit. 

W
hile it is possible for the rubric to be applied by an individual, the quality review

 process w
orks best w

ith a team
 of review

ers, as a collaborative process, w
ith the individuals 

recording their thoughts and then discussing w
ith other team

 m
em

bers before finalizing their feedback and suggestions for im
provem

ent. Discussions should focus on 
ƵŶĚĞƌƐƚĂŶĚŝŶŐ�Ăůů�ƌĞǀŝĞǁ

ĞƌƐ͛�ŝŶƚĞƌƉƌĞƚĂƚŝŽŶƐ�ŽĨ�ƚŚĞ�ĐƌŝƚĞƌŝĂ�ĂŶĚ�ƚŚĞ�ĞǀŝĚĞŶĐĞ�ƚŚĞǇ�ŚĂǀĞ�ĨŽƵŶĚ͘�W
ith professional learning support for the group, this process w

ill provide higher 
quality feedback about the lessons and also calibrate responses across review

ers in a w
ay that m

oves them
 tow

ard agreem
ent about quality w

ith respect to the N
G

SS. 
Com

m
entary needs to be constructive, w

ith all lessons or ƵŶŝƚƐ�ĐŽŶƐŝĚĞƌĞĚ�͞ǁ
ŽƌŬƐ�ŝŶ�ƉƌŽŐƌĞƐƐ͘͟�ZĞǀŝĞǁ

ĞƌƐ�ŵ
ƵƐƚ�ďĞ�ƌĞƐƉĞĐƚĨƵů�ŽĨ�ƚĞĂŵ

�ŵ
Ğŵ

ďĞƌs and the resource contributor. 
Contributors should see the review

 process as an opportunity to gather feedback and suggestions for im
provem

ent rather than to advocate for their w
ork. All feedback and 

suggestions for im
provem

ent should be criterion-based and have supporting evidence from
 the lesson or unit cited. 

In order to apply the rubric w
ith reliability and w

ith fidelity to its intent, it is recom
m

ended that those applying the rubric to lessons and units be supported to attend EQ
uIP 

ƉƌŽĨĞƐƐŝŽŶĂů�ůĞĂƌŶŝŶŐ�ďĂƐĞĚ�ŽŶ�ƚŚĞ��Y
Ƶ/W�&ĂĐŝůŝƚĂƚŽƌ͛Ɛ�'ƵŝĚĞ. dŚĞƌĞ�ŝƐ�ŐƵŝĚĂŶĐĞ�ǁ

ŝƚŚŝŶ�ƚŚĞ�ƌƵďƌŝĐ�ďĞůŽǁ
�ĂŶĚ�ŝŶ�ƚŚĞ�&ĂĐŝůŝƚĂƚŽƌ͛Ɛ�'ƵŝĚĞ͕�ďƵƚ�ĂƉƉůŝĐĂƚŝŽŶ�ŽĨ�ƚŚĞ�ƌƵďƌŝĐ�ŝƐ�ŵ

ƵĐŚ�ŵ
ŽƌĞ�

successful w
ith the support of professional learning. It is difficult to develop proficiency at using the rubric w

ithout at least tw
o days of high quality professional learning that 

engages participants in evaluating lessons and units. 

Step 1 ʹ Review
 M

aterials 
The first step in the review

 process is to becom
e fam

iliar w
ith the rubric and the lesson or unit that is being evaluated. 

Review
 the rubric and record the grade and title of the lesson or unit on the response form

. 
Scan the lesson/unit to see w

hat ŝƚ͛Ɛ�ĂďŽƵƚ͖�ŝĚĞŶƚŝĨǇ�ǁ
ŚĂƚ�practices, disciplinary core ideas, and crosscutting concepts are targeted; and determ

ine how
 it is organized. 

Read key m
aterials related to instruction, assessm

ent, and teacher guidance. 
ZĞĂĚ�ƚŚĞ�ĚĞĨŝŶŝƚŝŽŶƐ�ŽĨ�͞ůĞƐƐŽŶ͟�ĂŶĚ�͞ƵŶŝƚ͟�ŶĞĂƌ�ƚŚĞ�ƚŽƉ�ŽĨ�ƚŚŝƐ�ƉĂŐĞ�ĂŶĚ�ĚĞĐŝĚĞ�ĂƐ�Ă�ŐƌŽƵƉ�ǁ

ŚĞƚŚĞƌ�ǇŽƵ�ǁ
ŝůů�ďĞ�ƵƐŝŶŐ�ƚŚĞ�ƐŚŽrter list of criteria for a lesson, or the longer list 

of criteria that apply to a unit. 

Step 2 ʹ Apply Criteria in Category I: N
G

SS 3D Design 
Evaluate the lesson or unit using the criteria in the first category, first individually and then as a team

. 
Closely exam

ine the lesson or unit through the ͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ criterion in the first category. 
For each criterion, record w

here you find it in the lesson/unit (the evidence) and w
hy/how

 this evidence is an indicator the criterion is being m
et (the reasoning) 

As individuals, check the box for each criterion on the response form
 that indicates the degree to w

hich evidence could be identified. 
Identify and record input on specific im

provem
ents that m

ight be m
ade to m

eet criteria or strengthen alignm
ent. 
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Look across the criteria of the category (AʹC for a lesson and AʹF for a unit), evaluate the degree to w
hich they are m

et, and enter your 0ʹ3 rating for Category I: N
GSS 3D Design 

(see scale description below
) 

As a team
, discuss criteria for w

hich clear and substantial evidence is found, as w
ell as criterion-based suggestions for specific im

provem
ents that m

ight be needed to m
eet 

criteria. As a team
, enter your 0ʹ3 rating for Dim

ension I: N
GSS 3D Design. 

If the rubric is being used to approve or vet resources and the lesson or unit ĚŽĞƐ�ŶŽƚ�ƐĐŽƌĞ�Ăƚ�ůĞĂƐƚ�Ă�͞Ϯ͟�ŝŶ�Category I: NG
SS 3D Designed, the review

 should stop and feedback 
should be provided to the lesson developer(s) to guide revisions. If the rubric is being used locally for revising and building lessons, professional judgm

ent should guide w
hether to 

continue review
ing the lesson. Categories II and III m

ay be tim
e consum

ing to evaluate if Category I has not been m
et and the feedback m

ay not be useful if significant revisions 
are needed in Category I, but evaluating these criteria in a group m

ay support deeper and m
ore com

m
on understanding of the criteria in these categories and m

ore com
plete 

feedback to the lesson developer (if they are not in the room
) so that Categories II and III are m

ore likely to be m
et w

ith few
er cycles of revision. 

Step 3 ʹ Apply Criteria in Categories II and III: Instructional Supports and M
onitoring Student Progress 

The third step is to evaluate the lesson or unit using the criteria in the second and third categories, first individually and then as a group. 
�ůŽƐĞůǇ�ĞǆĂŵ

ŝŶĞ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ƵŶŝƚ�ƚŚƌŽƵŐŚ�ƚŚĞ�͞ůĞŶƐ͟�ŽĨ�ĞĂĐŚ�criterion in the second and third categories of the response form
. 

For each criterion, record w
here you find it in the lesson/unit (the evidence) and w

hy/how
 this evidence is an indicator the criterion is being m

et (the reasoning) 
Individually check the box for each criterion on the response form

 that indicates the degree to w
hich evidence could be identified. 

Record any suggestions for im
provem

ent and then rate each category using the 0ʹ3 rating scale in the form
s below

. 
W

hen w
orking in a group, team

s m
ay choose to com

pare ratings after each category or delay conversation until each person has rated and recorded input for both Categories II 
and III. Com

plete consensus am
ong team

 m
em

bers is not required but discussion is a key com
ponent of the review

 process that m
oves the group to a better understanding of the 

criteria. 

Step 4 ʹ Apply an O
verall Rating and Provide Sum

m
ary Com

m
ents  

Review
 ratings for Categories IʹIII, adding/clarifying com

m
ents as needed. 

W
rite sum

m
ary com

m
ents for your overall rating on your recording sheet. 

Total category ratings, reflect on the overall quality of the lesson or unit, and record the overall rating of E, E/I, R, or N
. 

If w
orking in a group, individuals should record their overall rating prior to conversation. 

Step 5 ʹ Com
pare O

verall Ratings and Recom
m

end N
ext Steps 

N
ote the evidence cited to arrive at final ratings, sum

m
ary com

m
ents and sim

ilarities and differences am
ong raters. Recom

m
end next steps for the lesson/unit and provide 

recom
m

endations for im
provem

ent and/or ratings to developers/teachers. 

Rating Scales  
Rating for Category I: N

G
SS 3D Designed is non-negotiable and requires a rating of 2 or 3. If rating is 0 or 1 then a review

 for resource approval does not continue.  

Rating Scale for Categories I, II, &
 III:  

Rating scales are different for each category and can be found after 
each category in the rubric. 

O
verall Rating for the Lesson/U

nit:  
E: Exam

ple of high quality N
G

SS designͶ
H

igh quality design for the N
G

SS across all three categories of the rubric; 
a lesson or unit w

ith this rating w
ill still need adjustm

ents for a specific classroom
, but the support is there to m

ake 
this possible; exem

plifies m
ost criteria across Categories I, II, &

 III of the rubric. (total score ~8ʹ9) 
E/I: Exam

ple of high quality N
G

SS design if Im
proved²

Adequate design for the N
G

SS, but w
ould benefit from

 
som

e im
provem

ent in one or m
ore categories; m

ost criteria have at least adequate evidence (total score ~6ʹ7) 
R: Revision needed²

Partially designed for the N
G

SS, but needs significant revision in one or m
ore categories 

(total ~3ʹ5) 
N

: N
ot ready to review

Ͷ
N

ot designed for the N
G

SS; does not m
eet criteria (total 0ʹ2) 

D
escriptors for Categories I, II, &

 III:  
3: Exem

plifies N
G

SS Q
ualityͶ

m
eets the standard described by 

criteria in the category, as explained in criterion-based observations.  
2: Approaching N

G
SS Q

ualityͶ
m

eets m
any criteria but w

ill benefit 
from

 revision in others, as suggested in criterion-based observations. 
1: D

eveloping tow
ard N

G
SS Q

ualityͶ
needs significant revision, as 

suggested in criterion-based observations.  
0: N

ot representing N
G

SS Q
ualityͶ

does not address the criteria in 
the category.  
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Review
er N

am
e or ID

: _______________________________ 
G

rade:__________ 
Lesson/U

nit Title:_________________________________________ 

Category I:  N
G

SS 3D Design (lessons and units): The lesson/unit is designed so students m
ake sense of phenom

ena and/or design solutions to problem
s by engaging in student

perform
ances that integrate the three dim

ensions of the N
G

SS. 

Lesson and U
nit Criteria 

Lessons and units designed for the N
G

SS include clear and com
pelling 

evidence of the follow
ing:

Specific evidence from
 m

aterials 
(w

hat happened/w
here did it happen)  

ĂŶĚ�ƌĞǀŝĞǁ
Ğƌ͛Ɛ�ƌĞĂƐŽŶŝŶŐ 

(how
/w

hy is this evidence) 

Evidence of 
Q

uality? 
Suggestions for 
im

provem
ent 

A.
Explaining Phenom

ena/D
esigning Solutions: M

aking sense of
phenom

ena and/or designing solutions to a problem
 drive student

learning.
i.

Student questions and prior experiences related to the
phenom

enon or problem
 m

otivate sense-m
aking and/or

problem
 solving.

ii.
The focus of the lesson is to support students in m

aking sense
of phenom

ena and/or designing solutions to problem
s.

iii.
W

hen engineering is a learning focus, it is integrated w
ith

developing disciplinary core ideas from
 physical, life, and/or

earth and space sciences.

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

B.
Three D

im
ensions: Builds understanding of m

ultiple grade-
appropriate elem

ents of the science and engineering practices
(SEPs), disciplinary core ideas (DCIs), and crosscutting concepts
(CCCs) that are deliberately selected to aid student sense-m

aking
of phenom

ena and/or designing of solutions.
Docum

ent evidence and reasoning, and evaluate 
w

hether or not there is sufficient evidence of quality for 
each dim

ension separately 
Evidence of 

Q
uality? 

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

(All 3 dim
ensions 

m
ust be rated at 

ůĞĂƐƚ�͞ĂĚĞƋƵĂƚĞ͟�ƚŽ�
ŵ
ĂƌŬ�͞ĂĚĞƋƵĂƚĞ͟�

overall) 

i.
Provides opportunities to develop and use specific elem

ents of
the SEP(s). 

i. 
܆

 N
one

܆
 Inadequate

܆
 Adequate

܆
 Extensive 

ii.
Provides opportunities to develop and use specific elem

ents of
the DCI(s).

ii. 
܆

 N
one

܆
 Inadequate

܆
 Adequate

܆
 Extensive 

iii.
Provides opportunities to develop and use specific elem

ents of
the CCC(s).

Evidence needs to be at the elem
ent level of the dim

ensions (see 
rubric introduction ĨŽƌ�Ă�ĚĞƐĐƌŝƉƚŝŽŶ�ŽĨ�ǁ

ŚĂƚ�ŝƐ�ŵ
ĞĂŶƚ�ďǇ�͞ĞůĞŵ

ĞŶƚ͟Ϳ 

iii. 
܆

 N
one

܆
 Inadequate

܆
 Adequate

܆
 Extensive 
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C.
Integrating the Three D

im
ensions: Student sense-m

aking of
phenom

ena and/or designing of solutions requires student
perform

ances that integrate elem
ents of the SEPs, CCCs, and DCIs.

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

Rating for Category I. N
G

SS 3D
 D

esignͶ
lessons 

After carefully w
eighing the evidence, reasoning, and suggestions for 

im
provem

ent, rate the degree to w
hich there is enough evidence to 

support a claim
 that the lesson m

eets these criteria. 

If you are evaluating an instructional unit rather than a single lesson, 
continue on to evaluate criteria D

-F and rate Category I overall 
below

. 

Lesson Rating scale for Category I (Criteria A
ʹC only): 

3: Extensive evidence to m
eet at least tw

o criteria 
    (and at least adequate evidence for the third) 
2: Adequate evidence to m

eet all three criteria in the category 
1: Adequate evidence to m

eet at least one criterion in the category, 
    but insufficient evidence for at least one other criterion 
0: Inadequate (or no) evidence to m

eet any of the criteria in the category 

Circle Rating 

0 
 1 

 2 
 3 

After rating the lesson, read 
below

 for next steps

t
ŚĂƚ͛Ɛ�ŶĞǆƚ�ŝĨ�ƚŚĞ�lesson rating is less than a 2? 

/Ĩ�ƚŚĞ�ƌƵďƌŝĐ�ŝƐ�ďĞŝŶŐ�ƵƐĞĚ�ƚŽ�ĂƉƉƌŽǀĞ�Žƌ�ǀĞƚ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ƵŶŝƚ�ĚŽĞƐ�ŶŽƚ�ƐĐŽƌĞ�Ăƚ�ůĞĂƐƚ�Ă�͞Ϯ͟�ŝŶ�Category I: N
G

SS 3D Designed, the 
review

 should stop and feedback should be provided to the lesson developer(s) to guide revisions. If the rubric is being used locally for revising and 
building lessons, professional judgm

ent should guide w
hether to continue review

ing the lesson. Categories II and III m
ay be tim

e consum
ing to 

evaluate if Category I has not been m
et and the feedback m

ay not be useful if significant revisions are needed in Category I, but evaluating these 
criteria in a group m

ay support deeper and m
ore com

m
on understanding of the criteria in these categories and m

ore com
plete feedback to the 

lesson developer (if they are not in the room
) so that Categories II and III are m

ore likely to be m
et w

ith few
er cycles of revision. 

W
hat͛Ɛ�ŶĞǆƚ if the lesson rating is a 2 or 3? 

If you are evaluating a lesson that show
s sufficient evidence of quality to w

arrant a rating of either a 2 or a 3 for Category I, proceed to Category II: 
N

GSS Instructional Supports 
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Category I: N
G

SS 3D Design (additional criteria for units only): 
If you are evaluating a lesson, it is not necessary to evaluate criteria D

ʹF.  Please enter your rating for a single lesson above (after C). 

U
nit Criteria 

A unit or longer lesson designed for the N
G

SS w
ill also 

include clear and com
pelling evidence of the follow

ing:

Specific evidence from
 m

aterials 
ĂŶĚ�ƌĞǀŝĞǁ

ĞƌƐ͛�ƌĞĂƐŽŶŝŶŐ 
Evidence 

of Q
uality? 

Suggestions for 
im

provem
ent 

D.
U

nit Coherence: Lessons fit together to target a set of
perform

ance expectations.
i.

Each lesson builds on prior lessons by addressing
questions raised in those lessons, cultivating new
questions that build on w

hat students figured out, or
cultivating new

 questions from
 related phenom

ena,
problem

s, and prior student experiences. 

ii.
The lessons help students develop tow

ard
proficiency in a targeted set of perform

ance
expectations.

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

E.
M

ultiple Science D
om

ains: W
hen appropriate, links are

m
ade across the science dom

ains of life science, physical 
science and Earth and space science.
i.

Disciplinary core ideas from
 different disciplines are

used together to explain phenom
ena.

ii.
The usefulness of crosscutting concepts to m

ake
sense of phenom

ena or design solutions to problem
s

across science dom
ains is highlighted.

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

F.
M

ath and ELA: Provides grade-appropriate connection(s)
to the Com

m
on Core State Standards in M

athem
atics

and/or English Language Arts &
 Literacy in History/Social 

Studies, Science and Technical Subjects.

܆
 N

one

܆
 Inadequate

܆
 Adequate

܆
 Extensive

Rating for Category I. N
G

SS 3D
 D

esignedͶ
units 

After carefully w
eighing the evidence, reasoning, and 

suggestions for im
provem

ent, rate the degree to w
hich the 

criteria are m
et across the unit.  

U
nit Rating Scale for Category I (Criteria AʹF): 

3: At least adequate evidence for all of the unit criteria in the category; extensive 
  evidence for criteria AʹC 

2: At least som
e evidence for all unit criteria in Category I (AʹF); 

      adequate evidence for criteria AʹC 
1: Adequate evidence for som

e criteria in Category I, but inadequate/no evidence for at least 
      one criterion AʹC 
0: Inadequate (or no) evidence to m

eet any criteria in Category I (AʹF) 

Circle Rating 

0 
 1 

 2 
 3

 

/Ĩ�ƚŚĞ�ƌƵďƌŝĐ�ŝƐ�ďĞŝŶŐ�ƵƐĞĚ�ƚŽ�ĂƉƉƌŽǀĞ�Žƌ�ǀĞƚ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ƚŚĞ�ƵŶŝƚ�ĚŽĞƐ�ŶŽƚ�ƐĐŽƌĞ�Ăƚ�ůĞĂƐƚ�Ă�͞Ϯ͟�overall in Category I: N
G

SS 3D
 D

esign, the review
 should stop here and 

feedback should be provided to the unit developer(s) to guide revisions. If the rubric is being used locally for revising and building units, professional judgm
ent should be 

used on w
hether or not to continue review

ing the unit. For exam
ple, a unit that is w

eak in one aspect of criterion A, but that the review
ers think is easy to fix, m

ight 
w

arrant continued review
 to provide m

ore com
plete feedback to the unit developer(s). 
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Science Task Prescreen
Introduction 
The purpose of the Science Task Prescreen is to conduct a quick review of assessment tasks to determine whether they 
might be designed for standards based on the Framework for K-12 Science Education, like the Next Generation Science 
����������ȋ�
��ȌǤ�����������������������������������������������������������ǲ���������ǳȄ�Ǥ�Ǥǡ���������������������������
���������������������������Ǥ�

Evaluating tasks using the Prescreen questions can help educators decide whether a task is worth diving into more deeply. 
Those interested in pursuing a more rigorous evaluation of tasks should use the Science Task Screener; however, the Task 
Screener assumes a deeper understanding of A Framework for K–12 Science Education and the NGSS. Those ��������
��������  with the ���������� tasks, but not very familiar with the Framework�����
��ǡ should start with the Prescreen as a 
bridge to ��������������������������������������������������������
�������Framework.  For those less familiar with the 
Framework, it will be particularly helpful to use the Prescreen as part of a collaborative professional learning process, to 
help build a common understanding of the questions and what constitutes as evidence to address them. 

Because the Prescreen is a quick screening tool as opposed to a comprehensive evaluation tool, the questions in the 
����������������������������������������Ǧ����������ǡ��������������Ƥ��ǡ�������ƪ���������������������ǲ������ƪ���ǳ���������
attempts to develop science tasks. While there are indeed many other critically important features of science assessments, 
they are excluded here for the purposes of screening, and are addressed in the Task Screener. 	��������������������������
�������������������������������������������������������������������������ǡ������������������	��������������������������Ǥ�

Using the Task Prescreen to evaluate science assessment tasks
While it is possible for the Prescreen to be applied by an individual, it is more powerful when used as part of a collaborative 
review process. These highǦlevel questions can drive very meaningful conversations and help reviewers come to a common 
understanding of features of NGSS tasks. Reviewers should carefully discuss their answers to the questions and the evidence 
in the task that led them to those answers to come to a common understanding of language and expectations.

�������������������������������������������������������Ǧ��Ǧ������������Ǥ������������������������������������ǡ��������������
������������ǣ�

͕Ǥ ������������������������������������������������������������������������Ǥ
͖Ǥ ����������������������������������������������������������Ǥ
͗Ǥ �������������������������������������������������������������������������������Ǥ
͘Ǥ �������������������������������������������������������������������������������������

���������Ǥ
͙Ǥ ������������������������������������������������������Ǥ

Because the Prescreen is applied at the level of the task rather than individual questions, reviewers will need to answer 
the questions based on evidence from the task as a whole. After reviewing the task using the Prescreen, reviewers should 
�����������������ƪ��������������������Ƥ����������������ǡ���������������������ǡ�����������������������ǣ

�Ǥ  Warrants further review. ���������������������������ǡ��������������������������������������������������������������
����������Ǥ�This might be particularly relevant for assessments that are used as major components of a�lesson or unit;
used across multiple classrooms or schools; or used in other high-impact, higher-stakes scenarios, such as��������������
����������������Ǧ���������Ǧ�����������������������Ǥ����������������������������������������������������������potential and
to focus the major areas of improvement that might be needed.

�Ǥ  Should not be used. �������������������������������������������������ǡ���������������������������ǡ����������������
simply not be used.
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Science Task Prescreen

Task Title _____________________________________ Grade ______ Date _________________________

SEP: ____________________________�DCI: ___________________�CCC: ____________________________

Task Purpose:____________________________________________________________________________

Before you begin: Complete the task as a student would. Then, consider any support materials����������
�����������������������, such as �����������information about the task and answer keys/rubrics. 

Prescreen: �������������������������Ǧ������������������������������������������������ȋ�����Ȍ�������������Ǥ����
������������������������������ǡ�������������������������������������������������������������������������
whether the task warrants a deeper dive. 

Question Yes No

1. Is there a ��������������������������������������ǫ

2.  Can the majority of the task be answered ������� using information
provided by the task scenario?

͗Ǥ ����������Ƥ�����������������������������������������������������
���������������������ȋ�Ǥ�Ǥǡ������������ǡ��������������������������
procedure)?

4. Does the majority of the task require students to ��������������to
successfully complete the task?

5.  Does the task require students to use some understanding of
������������������������to successfully complete the task?

6. Do students have to use at least one ��������������������������������
to successfully complete the task?

7. Are the ������������������������������ in the majority of the task?

8. Is the task ����������������������������from the student perspective?

Based on your assessment needs and the task purpose recorded above, make a recommendation 
about this task moving forward (choose ���) :

        Warrants further review. 

        Should not be used. 
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Summarize your evidence and reasoning:
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I. IN TRODUCTION

A growing number of states have demonstrated a commitment to ensuring better outcomes for all students by 
ĚĞǀĞůŽƉŝŶŐ͕�ĂĚŽƉƚŝŶŐ͕�ĂŶĚ�ŝŵƉůĞŵĞŶƚŝŶŐ�ƌŝŐŽƌŽƵƐ�ƐĐŝĞŶĐĞ�ƐƚĂŶĚĂƌĚƐ�ďĂƐĞĚ�ŽŶ�ƚŚĞ�EĂƚŝŽŶĂů�ZĞƐĞĂƌĐŚ��ŽƵŶĐŝů͛Ɛ�A 
Framework for K-12 Science Education, such as the Next Generation Science Standards (NGSS). Fully meeting the 
vision set forth by the Framework and standards designed to implement it requires high-quality and aligned 
assessments that can provide actionable information to students, teachers, and families. Three-dimensional 
standardsͶthose that integrate the Science and Engineering Practices (SEPs), Crosscutting Concepts (CCCs), and 
Disciplinary Core Ideas (DCIs)Ͷbased on the Framework are comprehensive, and it is unlikely that most states 
will assess the full range of depth and breadth in a single summative assessment opportunity for each student. 
States have several decisions to make regarding how to translate the depth and breadth of their science 
standards into appropriate statewide summative science assessments. While those decisions will vary from state 
to state, there is a common vision underlying all three-dimensional assessment effortsͶand this document 
describes the criteria that define those common features in a statewide summative assessment.  

Achieve developed this document with extensive input from experts and practitioners in the science and 
assessment fields. It is grounded in our collective and evolving understanding of how best to assess multi-
dimensional standards, in the research that defines what all students should know and be able to do in science, 
and in lessons learned from early state processes in developing three-dimensional assessments. Regardless of 
ĞĂĐŚ�ƐƚĂƚĞ͛Ɛ�ĂƉƉƌŽĂĐŚ͕�ƚŚŝƐ�ĚŽĐƵŵĞŶƚ�ŝƐ�ŝŶƚĞŶĚĞĚ�ƚŽ�ďĞ�Ă�ƵƐĞĨƵů�ƌĞƐŽƵƌĐe for anyone developing and/or 
evaluating statewide summative assessments aligned to their Framework-based three-dimensional science 
standards.  

THE PURPOSE AND AUDIENCE FOR THIS DOCUMENT 

This document describes the features of a statewide summative science assessment that has been designed to 
embody standards based on the Framework for K-12 Science Education, such as the NGSSͶto reflect its intent, 
grounded in the specific expectations of three-dimensional standards. Importantly, this document outlines the 
expectations for high-quality statewide summative science assessments that are designed and administered, in 
part, to meet federal requirements for science testing under Title I Part A of the Every Student Succeeds Act. As 
such, the criteria and evidence described here are grounded in the expectations outlined in the Framework and 
the NGSS as well as those described by federal peer review guidelines. In other words, while the priority for 
these criteria is to embody the intent of the NGSS and Framework, they are intentionally bounded by what 
would be needed and feasible to meet federal expectations for statewide summative assessments. They do not 
describe the expectations for other forms of science assessments that states and districts might use, such as 
interim or benchmark assessments or classroom-embedded summative and formative assessments. As such, 
expectations for a complete state system of science assessment is beyond the scope of this document. It is 
important to note that this is not because specifying the criteria for a full system of assessments is not 
important, but because this is a common component of the assessment system that all states are grappling with. 
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This document is intended to support state assessment directors, science supervisors, science assessment leads, 
test developers, and organizations that conduct independent evaluations of alignment of statewide summative 
assessments to state standards.  

TERMINOLOGY USED IN THIS DOCUMENT. 

Throughout this document, the term ͚assessment͛ is used to refer to the full suite of statewide summative 
science assessments being developed or selected by a state for a given grade level (inclusive of multiple forms, 
years of administration, etc.). Some of the evidence descriptors are specific to what an evaluator might examine 
on an operational test form (the tests that students might see, plus answer keys and associated alignment 
claims)Ͷthese are ůĂďĞůĞĚ�ĂƐ�͚ƚĞƐƚ�ĨŽƌŵƐ͛ and are distinguished from ͚documentation͛, which include supporting 
information that relates to the development and interpretation of the entire assessment suite. 

The term ͚tasks͛ is used iŶƐƚĞĂĚ�ŽĨ�ƚŚĞ�ŵŽƌĞ�ƚƌĂĚŝƚŝŽŶĂů�͚ŝƚĞŵƐ͛ to better reflect the nature of questions on 
assessments designed for Framework-based standards. A task includes all scenario/stimuli and prompts 
associated with a common activity; it can utilize multiple item formats, can have multiple parts, and can require 
students to respond to open-ended questions. dŚĞ�ƚĞƌŵ�͚ƉƌŽŵƉƚ͛ is used to identify the specific questions 
associated with a task. Generally, one or more prompts combine to form a task. A ͚scenario͛�ŝƐ�ƚŚĞ�ƉŚĞŶŽŵĞŶŽŶ- 
or problem-based context used to engage students in the scientific thinking required by the task. A scenario is 
coherent, engaging, relevant, and provides students with the scientific information (descriptions, data, models, 
arguments, etc.) they need to successfully respond to the task using the SEPs, CCCs, and DCIs targeted by the 
ƚĂƐŬ͘�dŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ĚŽĐƵŵĞŶƚ͕�͚ƚĂƌŐĞƚĞĚ�ƐƚĂŶĚĂƌĚƐ͛�ĂƌĞ�ƌĞĨĞƌĞŶĐĞĚͶthese indicate the state standards a task 
is intended to assess, and includes both complete performance expectations as well as the specific SEPs, CCCs, 
and DCIs.  

This document contains science-specific (e.g., scientifŝĐ�ŝŶƚĞƌƉƌĞƚĂƚŝŽŶƐ�ŽĨ�ƚŚĞ�ǁŽƌĚ�͚evidence͛) and NGSS-specific 
(e.g., the use of the word ͚element͛ to refer to the specific bulleted ideas described in the Framework and the 
NGSS appendices) uses of words and phrases to convey intentional ideas. A full glossary of specific language 
uses can be found in Appendix A.  

This document is also built on some key principles underlying assessments for which these criteria are 
appropriate. These principles are detailed in Appendix B. 

EQUITY IN SCIENCE ASSESSMENTS 

Ensuring that all students, including those from non-dominant groups, have access to a high-quality and rigorous 
science education that prepares them for college, career, and citizenship is at the heart of the Framework and 
the NGSS. This emphasis on student equity must extend to current efforts in assessments. Because statewide 
summative assessment data is used to evaluate and act on student science proficiency among student 
subgroups, it is imperative that Framework-based tests intentionally support students from non-dominant 
communities in demonstrating their scientific knowledge and abilities. It is difficult to make a validity argument 
for an assessment if students are incorrectly answering questions because of linguistic barriers or language 
mismatch, poor engagement, cultural insensitivities or bias, or inappropriately signaled scenarios that lead 
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students to answer the posed questions without using the targeted knowledge and skill. Because other 
resources provide extensive guidance about general accessibility and accommodations in assessments, this 
document focuses on the aspects of student equity and diversity that are most closely tied to content on science 
assessments, including the design of phenomena, problems, and tasks eliciting three-dimensional performances 
from students. This is embedded throughout the criteria, rather than posed as a separate expectation, to 
emphasize that a focus on equity cannot be separated from expectations for high-quality and aligned 
assessmentsͶone cannot have a high-ƋƵĂůŝƚǇ�ĂƐƐĞƐƐŵĞŶƚ�ƚŚĂƚ�ĚŽĞƐŶ͛ƚ�ƐƵƉƉŽƌƚ�Ăůů�ƐƚƵĚĞŶƚƐ͘�&Žƌ�ŵŽƌĞ�ĚĞƚĂŝů�
about how diversity and equity are included in each criterion, please see the FAQs.  

II. OVERVIEW OF SCIENCE ALIGNMENT CRITERIA

The criteria for science build on those described for mathematics, English language arts, and testing practice by 
the CCSSO Criteria for Procuring and Evaluating High Quality Assessments (CCSSO, 2014). Like the CCSSO Criteria 
for aligned mathematics and ELA assessments, the current document describes the features all science 
assessments should demonstrate to be considered aligned to Framework-based science standards, as well as the 
kinds of evidence test developers could provide to show how well a given assessment meets the criteria. These 
criteria and associated evidence descriptors describe the baseline of common features for assessments. As 
states articulate their goals and intended uses for their science assessment, they may add to the criteria as 
appropriate. Additionally, the criteria challenge states to envision three-dimensional items, which are accessible 
by all students and grounded in the vision of the Framework for K-12 Science Education. 

To demonstrate it is aligned to the NGSS or similar Framework-based standards, statewide summative science 
assessments must meet the following criteria: 

Criterion Description 

1. Design. Assessments are intentionally designed to
assess state science standards in order to provide
evidence to support, refute, or qualify state-
ƐƉĞĐŝĨŝĐ�ĐůĂŝŵƐ�ĂďŽƵƚ�ƐƚƵĚĞŶƚƐ͛�ĂĐŚŝĞǀĞŵĞŶƚ�ŝŶ
science.

Assessment tasks, and the precise determinations of 
how well they align to standards, are informed by the 
design of the assessment, including how tasks 
individually and collectively provide valid evidence to 
ƐƵƉƉŽƌƚ�ĂŶ�ĂƐƐĞƐƐŵĞŶƚ͛Ɛ�ĐůĂŝŵƐ�ĂŶĚ�ƌĞƉŽƌƚŝŶŐ�
priorities, and under what conditions.  

2. Three-dimensional performance. Assessments
require students to make sense of phenomena and
solve problems by integrating the three
dimensions. Assessment tasks elicit sense-making
and problem solving by focusing strongly on
reasoning using scientific and engineering
evidence, models, and principles.

Assessments provide evidence of student knowledge 
and practice described by the targeted standards by 
requiring students to use the three dimensions (SEPs, 
CCCs, and DCIs) to identify and interpret evidence 
and engage in scientific reasoning as they make sense 
of phenomena and address problems. 

3. Phenomena. Assessment scenarios focus on
relevant, engaging, and rich phenomena and
problems that elicit meaningful student
performances. Assessment tasks are driven by
meaningful and engaging scenarios.

Assessment tasks are situated in the context of 
meaningful scenarios, and are designed to elicit 
grade-appropriate, three-dimensional responses (i.e., 
responses in which students use multiple dimensions 
together). 
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4. Scope. Assessments are balanced across domains,
and assess a range of knowledge and application
within each dimension.

The summative assessments sample across 
conceptual understanding of core science ideas and 
crosscutting concepts, elements of scientific 
practices, and purposeful application of science as 
described by Framework-based standards. 

5. Cognitive complexity. Assessments require a
range of analytical thinking.

The assessments allow for robust information to be 
gathered for students with varied levels of 
achievement by providing opportunities that require 
all students to demonstrate varying levels of 
reasoning across life, physical, and Earth and space 
sciences as well as engineering, via SEPs and CCCs 
that range in grade-appropriate sophistication. 
Accommodations maintain the range of higher order 
analytical thinking skills as appropriate. 

6. Technical Quality. Assessment tasks are of high
technical quality and represent varied task types.

High-quality, fair, and unbiased tasks and a variety of 
types are strategically used to assess the standard(s). 
Tasks are designed with a focus on ensuring students 
from non-dominant communities are supported in 
demonstrating what they know and can do in science. 

7. Reports. Assessments reports yield valuable
information on student progress toward three-
dimensional learning.

Assessment reports should be designed with specific 
uses in mind, transparently detail those uses, and 
illustrate student progress on the continuum toward 
the goals established by the standards at each grade 
band. Reports . Reports should focus on connecting 
the assessment purpose and appropriate uses of the 
assessment information, and on the integration and 
application of the knowledge and abilities described 
by the standards, and how they are addressed by the 
assessment..  

This document does not address every aspect of assessment design that would need to be considered as 
states develop and evaluate their assessments; rather, it focuses on the features of content alignment (across 
all three dimensions) to the Framework and the NGSS. Many of the other important considerations states will 
have to contend with (e.g., accessibility) are addressed in the CCSSO Criteria.  

The criteria, and evidence needed to meet the criteria, presented in this document represent a few notable 
shifts from traditional alignment expectations: 

1) The importance of an intentional design approach. Traditional conceptualizations of alignment, that
ƉƌŝŽƌŝƚŝǌĞ�ŚŽǁ�ǁĞůů�ŝƚĞŵƐ�͞Śŝƚ͟�ƚĂƌŐĞƚĞĚ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�͞ĐŽǀĞƌ͟�ƚŚĞ�ďƌĞĂĚƚŚ�ŽĨ�ƐƚĂŶĚĂƌĚƐ�ǁŝůů�ŶŽƚ�ǁŽƌŬ�ĨŽƌ
the NGSS given the breadth and depth of expectations both within a given standard and across the
range of standards for a given grade level or band. To effectively assess the NGSS within common
summative testing constraints, states will need to establish their priorities for the assessment. For
example, states will need to determine:
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Washington Quality Review Rubric for Social Studies Lessons & Units

The purpose of this rubric is to measure the alignment and overall quality of lessons and units with respect to 
the Washington State Social Studies Learning Standards and the Washington ELA and Literacy in History/Social 
Studies Standards. This rubric also evaluates lessons and units for integration with the College, Career, and Civic 
Life (C3) Framework. The rubric is divided into four dimensions: 

I. Alignment to Standards
II. Teaching Strategies

III. Instructional Supports
IV. Assessment

This rubric is designed to evaluate: 
Lessons that include instructional activities and assessments that may extend over a few class periods or days 
Units that include integrated and focused lessons that extend over a longer period of time 
The rubric is not designed to evaluate a single task or stand-alone activity. 

Intended Use: 
Review existing lessons and units to determine what revisions or supplements are needed 
Inform the development of new lessons and units 
Build the capacity of educators to evaluate and improve the quality of instructional materials for use in their 
classrooms and schools. 

Reviewed resources may be in either print, digital, or online formats. They may carry different licensing types 
from open educational resources (OER) to all rights reserved. 

Review Process 
x Reviews using this rubric are best accomplished collaboratively, with team members providing specific

evidence of how a resource meets dimension criteria and discussing the results.
x Look at the criteria in each dimension through the lens of the intended grade band.
x Check a criterion box only ŝĨ�ƚŚĞƌĞ�ŝƐ�ĐůĞĂƌ�ĂŶĚ�ƐƵďƐƚĂŶƚŝĂů�ĞǀŝĚĞŶĐĞ�ŽĨ�ƚŚĞ�ĐƌŝƚĞƌŝŽŶ�;ƚŚĞƌĞ�ĂƌĞ�ŶŽ�͞ŚĂůĨ-

ĐŚĞĐŬƐ͟Ϳ͘�dŚĞƌĞ�ŵĂǇ�ďĞ�ŝŶƐƚĂŶĐĞƐ�ǁŚĞŶ�ƌĞǀŝĞǁĞƌƐ�ĨŝŶĚ�ĐůĞĂƌ�ĂŶĚ�ƐƵďƐƚĂŶtial evidence of a criterion and
there are still constructive suggestions that can be made. In such cases, reviewers may provide feedback
related to criteria that have been checked.

x For some resources, certain criteria will not be applicable. As a result, ŝƚ͛Ɛ�ĂĐĐĞƉƚĂďůĞ�ƚŽ�ŐŝǀĞ�Ă�͞ϯ͟�ƌĂƚŝŶŐ
without having all of the criteria checked within a dimension; just support all ratings with specific evidence.

/Ĩ�ƌĞĐŽŵŵĞŶĚĂƚŝŽŶƐ�ĨŽƌ�ŝŵƉƌŽǀĞŵĞŶƚ�ĂƌĞ�ƚŽŽ�ƐŝŐŶŝĨŝĐĂŶƚ͕�ƚŚĞŶ�ƚŚĞ�ƌĂƚŝŶŐ�ƐŚŽƵůĚ�ďĞ�ůĞƐƐ�ƚŚĂŶ�Ă�͞ϯ͘͟�dŚĞƌĞ�ƐŚould 
ďĞ�Ă�ƌĞůĂƚŝŽŶƐŚŝƉ�ďĞƚǁĞĞŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ĐŚĞĐŬƐ�ĂŶĚ�ƚŚĞ�ŽǀĞƌĂůů�ƌĂƚŝŶŐ͘�dŚĞƌĞ�ƐŚŽƵůĚŶ͛ƚ�ďĞ�ŚƵŐĞ�ŵŝƐĂůŝŐŶŵĞŶƚ͕�
but it comes down to professional judgment. Reviewers should stand back and look at the review in its totality. 

Each of these dimensions is rated on a scale of 0 to 3: 
0ͶDoes not meet any of the criteria in the dimension 
1ͶMeets some of the criteria in the dimension     
2ͶMeets many of the criteria in the dimension 
3ͶMeets all of the criteria in the dimension 
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Recommendations: 
To effectively apply this rubric, an understanding of the 
Washington State Social Studies Learning Standards 
(GLEs), the Washington State ELA and Literacy in 
History/Social Studies Standards (Common Core State 
Standards), and the C3 Framework for Social Studies 
State Standards is needed. 

Notes 
x Materials from other states may need to be adapted to work within Washington learning standards.

Prior to any adaptation, make sure edits are permitted under the resource license type.
x Even an exemplary unit may have to be adapted to meet the specific needs of your learners.

Teaching is a changing practice; there will always be new and updated resources.

Additional Resources 
Office of Superintendent of Public Instruction - Social Studies 
Washington State Social Studies Laws/Regulations 
Washington Social Studies Teachers Connect 
Washington State Council for the Social Studies 
C3 Resources from the C3 Literacy Collaborative 

We express our gratitude to all the educators involved in the adaptation of this rubric. Without their support and expertise 
in the field of Social Studies, this resource would not be possible. This work was funded through a grant from the 
Washington State OER Project and administered by Educational Service District 105.  

version 2.3 
updated 5/31/2016 
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I. Alignment to Standards

The lesson/unit: 

Targets a set of grade-level standards in the Washington State Social Studies Learning Standards (GLEs) 
in one or more of the following areas: Geography, Civics, Economics, History, or Social Studies Skills. 

Integrates social studies content knowledge with reading, writing, speaking, and listening skills as 
outlined in the Washington State ELA and Literacy in History/Social Studies Standards (Common Core 
State Standards) 

Kʹ5: pages 9ʹ33 
6-12: pages 59ʹ66

Summary of Observations and Suggestions for Improvement: 

Rating:    3    2    1      0 

Rating Scale for Dimensions I, II, III, IV: 
3:   Meets most to all of the criteria in the dimension. 
2:   Meets many of the criteria in the dimension. 
1:   Meets some of the criteria in the dimension. 
0:   Does not meet the criteria in the dimension. 
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II. Teaching Strategies
The lesson/unit infuses the strategies in the C3 Framework for Social Studies State Standards. 

Integrates content and skills purposefully: Thoughtfully introduces appropriate and relevant content 
for students to ground their inquiries and build disciplinary skills and conceptual knowledge. 
Crafts questions that spark and sustain inquiry: Provides deeper-level questions and/or gives students 
the opportunity to construct compelling and supporting questions to initiate and sustain an inquiry. 
Students work collaboratively: Engages students in disciplinary content to develop, examine, and 
communicate ideas. 

The lesson/unit promotes literacy practices in the Washington State Learning Standards. 
Credible primary and/or secondary sources: When applicable, resource includes multiple perspectives. 
Grade-level texts: Resource includes readings that match grade band text complexity and are of 
sufficient quality and scope for the stated purpose. 
Text-based evidence: Facilitates rich and rigorous evidence-based discussions and writing through 
specific, thought-provoking questions. 
Writing from sources: Routinely expects that students draw and properly cite evidence from texts to 
inform, explain, or make an argument in a written form (notes, summaries, short responses or formal 
essays). 
Academic vocabulary: Focuses on buiůĚŝŶŐ�ƐƚƵĚĞŶƚƐ͛�ĂĐĂĚĞŵŝĐ�ǀŽĐĂďƵůĂƌǇ�ŝŶ�ĐŽŶƚĞǆƚ�ƚŚƌŽƵŐŚŽƵƚ�
instruction. 
Research: Builds and presents knowledge through the process of analysis and synthesis as appropriate. 

A longer lesson or unit should also: 
Increase text complexity: Focuses students on reading a progression of complex texts where the 
learning is sequenced, scaffolded, and supported to advance students toward independent reading. 
Make reading text closely and examining textual evidence a factor of the instructional focus. 
Build disciplinary knowledge in one or more of the following Washington State social studies strands 
(civics, economics, geography, history, and social studies skills). 
Provide state, tribal, and other perspectives, when applicable, while presenting or contrasting the unit 
within a global context. 
Integrate 21st Century skills (creativity and innovation, critical thinking and problem solving, 
communication, and collaboration). 
Provide tangible opportunities for taking informed action: Students, where curricularly appropriate, 
have the opportunity to culminate their academic inquiries through civic engagement. 

Summary of Observations and Suggestions for Improvement: 

Rating:    3    2    1      0 
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Rating Scale for Dimensions I, II, III, IV: 
3:   Meets most to all of the criteria in the dimension. 
2:   Meets many of the criteria in the dimension. 
1:   Meets some of the criteria in the dimension. 
0:   Does not meet the criteria in the dimension. 

. 
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III. Instructional Supports

The lesson/unit is responsive to varied student learning needs. 
� Includes a clear and specific purpose for instruction as well as specific guidance to support teaching

and learning of targeted standards.

� Cultivates student interest and engagement in history/social studies.
� Supports learning of the core ideas, concepts, and practices of the C3 Inquiry Cycle as appropriate.

� Recommends and facilitates a mix of instructional approaches and best practices for a variety of
learners, such as modeling, questioning strategies, checking for understanding, flexible grouping,
pair-share, and scaffolding.

� �ůŝĐŝƚƐ�ƐƚƵĚĞŶƚƐ͛�ƉƌŝŽƌ�ŬŶŽǁůĞĚŐĞ�ĂŶĚ�ĂĚĚƌĞƐƐĞƐ�ĐŽŵŵŽŶ�ƐƚƵĚĞŶƚ�ĐŽŶĐĞƉƚŝŽŶƐͬŵŝƐĐŽŶĐĞƉƚŝŽŶƐ͘

� Supports students in making and evaluating evidence-based claims.

� Uses digital tools and media as appropriate to deepen student learning.
� Contains text features as appropriate to support student learning.

� Requires student involvement in and responsibility for their learning.

A longer lesson or unit should also: 
� Demonstrate effective sequencing where the concepts and skills advance and deepen over time.
� Provide for various approaches to learning: relevant and transferable skills, application of literacy

skills, student-directed inquiry, analysis, evaluation, and reflection.

� Use appropriate scaffolding, supporting student progress towards independent learning (may be
more applicable across several units or the year).

Summary of Observations and Suggestions for Improvement: 

Rating:    3    2    1      0 

Rating Scale for Dimensions I, II, III, IV: 
3:   Meets most to all of the criteria in the dimension. 
2:   Meets many of the criteria in the dimension. 
1:   Meets some of the criteria in the dimension. 
0:   Does not meet the criteria in the dimension. 
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IV. Assessment

The lesson/unit provides sufficient guidance for interpreting student performance. 

� Elicits evidence that a student can independently demonstrate that they can meet the targeted
Washington State or other standard(s) identified in the lesson/unit.

� Includes aligned rubrics or assessment guidelines for interpreting student performance.

� Measures progress of fundamental understandings through embedded formative assessments that
focus on learning target(s) and/or engage students in self-reflection.

A longer lesson or unit should also: 
� Use varied modes of curriculum-embedded assessments that may include pre-, formative, summative,

and self-assessment measures.

Summary of Observations and Suggestions for Improvement: 

Rating:    3    2    1      0 

Rating Scale for Dimensions I, II, III, IV: 
3:   Meets most to all of the criteria in the dimension. 
2:   Meets many of the criteria in the dimension. 
1:   Meets some of the criteria in the dimension. 
0:   Does not meet the criteria in the dimension. 
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Total Score: 

Overall Rating: 

Summary Comments 

version 2.3 
updated 5/31/2016

Overall Rating for the Lesson/Unit: 
E:      Exemplar  - Aligned and meets most to all of the criteria in dimensions  (total 11-12) 
E/I:   Exemplar if Improved ʹ Aligned and needs some improvement in one or more dimensions (total 8-10). 
R:      Revision Needed ʹ Aligned partially and needs significant revision in one or more dimensions (total 3 ʹ 7) 
N:     Not Ready to Review ʹ Not aligned and does not meet criteria (total 0-2) 
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CRITERIA for PROCURING and EVALUATING HIGH-QUALITY ASSESSMENTS 

States have demonstrated their leadership and commitment to ensuring the success of all students by adopting college- 
and career-readiness standards. To realize the potential of these standards, states require assessments that match the 
depth, breadth, and rigor of the standards; accurately measure student progress toward college and career readiness;  
and provide valid data to inform teaching and learning.  

Assessment of College and Career Readiness. States have taken different approaches to establishing college- and 
career-readiness standards and to putting in place high-quality aligned assessments. Many states have adopted the 
Common Core State Standards (CCSS); some have modified the CCSS to meet their state͛Ɛ context and needs; and others 
have developed standards independent of the CCSS. To provide assessments that are aligned to these standards, many 
states are working together through assessment consortia, while others are taking alternative paths for transition. This 
document is grounded in best practices for assessment development and in the research that defines college and career 
readiness for English Language Arts(ELA)/literacy and mathematics. Thus, regardless of each ƐƚĂƚĞ͛Ɛ�ĂƉƉƌŽĂĐŚ͕�this 
document is intended to be a useful resource for any state procuring and/or evaluating assessments aligned to their 
college- and career-readiness standards.    

Assessment Criteria for States to Consider. This document provides criteria for states to consider as they develop 
procurements and evaluate options for high-quality state summative assessments aligned to college- and career-
readiness standards. dŚĞ�ĐƌŝƚĞƌŝĂ�ďƵŝůĚ�ŽŶ�ƚŚĞ�ƐƚĂƚĞƐ͛�high-quality summative assessment principles (CCSSO, 2013) which 
articulate their commitment to high-quality assessments aligned to college and career readiness. To assist states in 
operationalizing their commitment, this document pays particular attention to not only the criteria states could ask 
vendors to meet, but also to the evidence states could ask vendors to provide to demonstrate criteria have been ʹ or 
will be ʹ met. States will, of course, adapt these criteria to reflect their context, standards, and procurement regulations. 

Contents of this Document. This document begins with an overview of the assessment criteria and continues with a 
chart containing detailed criteria and sample evidence. These criteria do not cover every area that a state would have to 
address in a procurement or evaluation process. Instead, they focus on the critical characteristics that should be met by 
high-quality assessments aligned to college- and career-readiness standards. A more comprehensive source for the 
development and validation of assessments is the Standards for Educational and Psychological Testing (AERA, APA, and 
NCME, 1999). The assessment criteria and evidence discussed herein were developed by referencing the Standards for 
Educational and Psychological Testing and several other key sources listed in the bibliography. Additional state-specific 
criteria at the end of the document highlight a few of the most important additional issues that states may wish to 
consider in a procurement or evaluation process.  

Notes about Evidence and Terminology. This document is intended to support states in selecting assessments that meet 
a high bar for quality. Thus, the document suggests the evidence that states will need to review in order to make 
informed judgments on ǀĞŶĚŽƌƐ͛ claims about the quality of their proposed assessments. Of course, vendors may 
propose assessments that are yet to be developed, assessments in development, and/or existing assessments. In 
designing procurement or evaluation procedures, states may therefore find it helpful to design the process for awarding 
͞ƉŽŝŶƚƐ͟�ƐŽ�ĂƐ�ŶĞŝƚŚĞƌ�ƚŽ�ƌĞǁĂƌĚ�ĞǆŝƐƚŝŶŐ�;ďƵƚ�ƉŽŽƌ�ƋƵĂůŝƚǇͿ�ƚĞƐƚƐ�ũƵƐƚ�ďĞĐĂƵƐĞ�ƚŚĞǇ�ŚĂǀĞ�ĚĂta available, nor to reward 
well-intentioned conceptual designs that are not executable. To support this goal, vendors should be asked to provide 
the most rigorous level of evidence they have available, consistent with the stage of assessment development they are 
in. The types of evidence that vendors should be expected to provide at different stages of development are described 
below:   
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x &Žƌ�ĂƐƐĞƐƐŵĞŶƚƐ�ƚŽ�ďĞ�ŶĞǁůǇ�ĐƌĞĂƚĞĚ͕�ƚŚĞ�ŵŽƐƚ�ƌŝŐŽƌŽƵƐ�ůĞǀĞů�ŽĨ�ĞǀŝĚĞŶĐĞ�ǁŝůů�ŝŶĐůƵĚĞ�ƚŚĞ�ǀĞŶĚŽƌ͛Ɛ�ĚĞƐĐƌŝƉƚŝŽŶƐ
of their established and proven processes; data from similar assessments; proposed test blueprints and other
specifications (e.g., test design documents, test specifications, item specifications, scoring specifications);
exemplar test items, passages, and forms; proposed studies, reports, and technical documentation to be created
during assessment development and operation; and the processes for responding to such data. In addition, the
ǀĞŶĚŽƌ͛Ɛ�ƉƌŝŽƌ�ĞǆƉĞƌŝĞŶĐĞ͕�ĞǆƉĞƌƚŝƐĞ͕�ĂŶĚ�ůĞƚƚĞƌƐ�ŽĨ�ƌĞĐŽŵŵĞŶĚĂƚŝŽŶ should be included.

x For assessments that are currently in development, the most rigorous level of evidence will depend on the stage
of assessment development. Evidence should include test blueprints and other specifications (e.g., test design
documents, test specifications, item specifications, scoring specifications), and exemplar test items, passages,
and forms. In addition, evidence should include as much of the data described below regarding pre-existing
assessments as is available. Where such evidence is not available, vendors should provide descriptions of their
established and proven processes; data from similar assessments, proposed studies, reports, and technical
documentation to be created during assessment development and operation; and the process for responding to
such data. In addition, tŚĞ�ǀĞŶĚŽƌ͛Ɛ�ƉƌŝŽƌ�ĞǆƉĞƌŝĞŶĐĞ͕�ĞǆƉĞƌƚŝƐĞ͕�ĂŶĚ�ůĞƚƚĞƌƐ�ŽĨ�ƌĞĐŽŵŵĞŶĚĂƚŝŽŶ should be
included.

x For pre-existing assessments, the most rigorous level of evidence will include comprehensive validity evidence;
test blueprints and other specifications (e.g., test design documents, test specifications, item specifications,
scoring specifications); annual technical reports; results of studies on scaling, equating, and reporting; and
exemplar test items, passages, and forms.

Additionally, regardless of the stage of test development, states may find it helpful to put in place best practice quality 
assurance and other processes so that states can monitor quality throughout development and administration, and 
periodically evaluate evidence to ensure criteria are being met. 

Finally, a note about terminology. IŶ�ƚŚŝƐ�ĚŽĐƵŵĞŶƚ͕�ƚŚĞ�ƚĞƌŵ�͞ĂƐƐĞƐƐŵĞŶƚƐ͟ generally refers to the entire suite of 
summative assessments a state would procure ʹ that is, tests of ELA/literacy and mathematics in each grade assessed. In 
sections specifically about ELA/literacy or mathematics, however, the term refers to the set of summative assessments 
in that content area. dŚĞ�ƚĞƌŵƐ�͞ĂƐƐĞƐƐŵĞŶƚ͟�ĂŶĚ�͞ƚĞƐƚ͟�ĂƌĞ�ŽĨƚĞŶ�ƵƐĞĚ�ŝŶƚĞƌchangeably when discussing a single grade 
level/content area. Throughout the document, the term ͞ƚĂƐŬƐ͟�ƌĞĨĞƌƐ�ƚŽ�ĞǆƚĞŶĚĞĚ-response, open-ended test items;  
͞ƚĞƐƚ�ŝƚĞŵƐ͟ refers to the stimuli used to elicit a response through, for example, multiple-choice or constructed-response 
items as well as tasks; and ͞forms͟�ĂƌĞ�ƐǇƐƚĞŵĂƚŝĐ�ĐŽůůĞĐƚŝŽŶƐ�ŽĨ�test items and tasks that comprise the testing 
experience for a particular student in a grade/content area.  
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Overview of Assessment Criteria 

A. Meet Overall Assessment Goals and Ensure Technical Quality
A.1 Indicating progress toward college and career readiness
A.2 Ensuring that assessments are valid for required and intended purposes
A.3 Ensuring that assessments are reliable
A.4 Ensuring that assessments are designed and implemented to yield valid and consistent test score interpretations

within and across years 
A.5  Providing accessibility to all students, including English learners and students with disabilities
A.6 Ensuring transparency of test design and expectations
A.7 Meeting all requirements for data privacy and ownership

B. Align to Standards ʹ English Language Arts/Literacy
B.1 Assessing student reading and writing achievement in both ELA and literacy
B.2 Focusing on complexity of texts
B.3 Requiring students to read closely and use evidence from texts
B.4 Requiring a range of cognitive demand
B.5 Assessing writing
B.6   Emphasizing vocabulary and language skills
B.7 Assessing research and inquiry
B.8 Assessing speaking and listening
B.9 Ensuring high-quality items and a variety of item types

C. Align to Standards ʹ Mathematics
C.1 Focusing strongly on the content most needed for success in later mathematics
C.2 Assessing a balance of concepts, procedures, and applications
C.3 Connecting practice to content
C.4 Requiring a range of cognitive demand
C.5 Ensuring high-quality items and a variety of item types

D. Yield Valuable Reports on Student Progress and Performance
D.1 Focusing on student achievement and progress to readiness
D.2 Providing timely data that inform instruction

E. Adhere to Best Practices in Test Administration
E.1 Maintaining necessary standardization and ensuring test security

F. State Specific Criteria (as desired)
Sample criteria might include
ͻ Requiring involvement of the ƐƚĂƚĞ͛Ɛ�K-12 educators and institutions of higher education
ͻ Procuring a system of aligned assessments, including diagnostic and interim assessments
ͻ Ensuring interoperability of computer-administered items

146



Criteria for High-Q
uality Assessm

ents 
Page 4 

Assessm
ent Criteria and Evidence 

A.
M

eet O
verall Assessm

ent G
oals and Ensure Technical Q

uality
*

Criteria 
Evidence 

A.1 Indicating progress tow
ard college and career

readiness: Scores and perform
ance levels on 

assessm
ents are m

apped to determ
inations of 

college and career readiness at the high school level 
and for other grades to being on track to college 
and career readiness by the tim

e of high school 
graduation. 

x
A description is provided of the process for developing perform

ance level descriptors and
ƐĞƚƚŝŶŐ�ƉĞƌĨŽƌŵ

ĂŶĐĞ�ƐƚĂŶĚĂƌĚƐ�;ŝ͘Ğ͕͘�͞ĐƵƚ�ƐĐŽƌĞƐ͟Ϳ͕�ŝŶĐůƵĚŝŶŐ
o

Appropriate involvem
ent of higher education and career/technical experts in

determ
ining the score at w

hich there is a high probability that a student is college and
career ready;

o
External evidence used to inform

 the setting of perform
ance standards and a rationale

for w
hy certain form

s of evidence are included and others are not (e.g., student
perform

ance on current state assessm
ents, N

AEP, TIM
SS, PISA, ASVAB, ACT, SAT,

results from
 Sm

arter Balanced and PARCC, relevant data on post-secondary
perform

ance, rem
ediation, and w

orkforce readiness);
o

Evidence and a rationale that the m
ethod(s) for including external benchm

arks are valid
for the intended purposes; and

o
Standard setting studies, the resulting perform

ance level descriptors and perform
ance

standards, and the specific data on w
hich they are based (w

hen available).
x

A description is provided of the intended studies that w
ill be conducted to evaluate the

validity of perform
ance standards over tim

e.
A.2 Ensuring that assessm

ents are valid for required
and intended purposes: Assessm

ents produce data,
including student achievem

ent data and student 
grow

th data required under Title I of the 
Elem

entary and Secondary Education Act (ESEA) 
and ESEA Flexibility, that can be used to validly 
inform

 the follow
ing: 

x
School effectiveness and im

provem
ent;

x
Individual principal and teacher effectiveness for
purposes of evaluation and identification of
professional developm

ent and support needs;
x

Individual student gains and perform
ance; and

x
O

ther purposes defined by the state.

x
A w

ell-articulated validity evaluation based on an interpretive argum
ent (e.g., Kane, 2006) is

provided that includes, at a m
inim

um
o

Evidence of the validity of using results from
 the assessm

ents for the three prim
ary

purposes, as w
ell as any additional purposes required by the state (specify sources of

data).
o

Evidence that scoring and reporting structures are consistent w
ith structures of the

ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ�;ƐƉĞĐŝĨǇ�ƐŽƵƌĐĞƐ�ŽĨ�ĚĂƚĂͿ͘
o

Evidence that total test and relevant sub-scores are related to external variables as
expected (e.g., other m

easures of the construct). To the extent possible, include
ĞǀŝĚĞŶĐĞ�ƚŚĂƚ�ƚŚĞ�ŝƚĞŵ

Ɛ�ĂƌĞ�͞ŝŶƐƚƌƵĐƚŝŽŶĂůůǇ�ƐĞŶƐŝƚŝǀĞ͕͟�ƚŚĂƚ�ŝƐ͕�ƚŚĂƚ�ŝƚĞŵ
�ƉĞƌĨŽƌŵ

ĂŶĐĞ�ŝƐ
m

ore related to the quality of instruction than to out-of-school factors such as
dem

ographic variables.
o

Evidence that the assessm
ents lead to the intended outcom

es (i.e., m
eet the intended

purposes) and m
inim

ize unintended negative consequences. Consequential evidence

* dŚĞ�ƚĞƌŵ
�͞ƚĞĐŚŶŝĐĂů�ƋƵĂůŝƚǇ͟�ŚĞƌĞ�ƌĞĨĞƌƐ�ƚŽ�ƚŚĞ�ƋƵĂůŝƚŝĞƐ�ŶĞĐĞƐƐĂƌǇ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƐĐŽƌŝŶŐ�ĂŶĚ�ŐĞŶĞƌĂůŝǌĂƚŝŽŶ�ŝŶĨĞƌĞŶĐĞƐ�ďĂƐĞd on test scores are valid both w

ithin and across years. This docum
ent prioritizes certain aspects 

of technical quality, but as noted in the introduction, readers should also refer to other sources, prim
arily The Standards for Educational and Psychological Testing.
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Criteria 
Evidence should flow

 from
 a w

ell-articulated theory of action about how
 the assessm

ents are 
intended to w

ork and be integrated w
ith the larger accountability system

. 
o

The set of content standards against w
hich the assessm

ents are designed is provided. If
ƚŚĞƐĞ�ƐƚĂŶĚĂƌĚƐ�ĂƌĞ�ƚŚĞ�ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ͕�ĞǀŝĚĞŶĐĞ�ŝƐ�ƉƌŽǀŝĚĞĚ�ƚŚĂƚ�ƚŚĞ�ĐŽŶƚĞŶƚ�ŽĨ�ƚŚĞ
assessm

ents reflects the standards, including the cognitive dem
and of the standards. If

ƚŚĞǇ�ĂƌĞ�ŶŽƚ�ƚŚĞ�ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ͕�ĞǀŝĚĞŶĐĞ�ŝƐ�ƉƌŽǀŝĚĞĚ�ŽĨ�ƚŚĞ�ĞǆƚĞŶƚ�ŽĨ�ĂůŝŐŶŵ
Ğnt w

ith
ƚŚĞ�ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ͘

o
Evidence is provided to ensure the content validity of test form

s and the usefulness of
score reports (e.g., test blueprints dem

onstrate the learning progressions reflected in
the standards, and experts in the content and progression tow

ard readiness are
significantly involved in the developm

ent process).
A.3 Ensuring that assessm

ents are reliable:
Assessm

ents m
inim

ize error that m
ay distort 

interpretations of results, estim
ate the m

agnitude 
of error, and inform

 users of its m
agnitude.  

x
Evidence is provided of the reliability of assessm

ent scores, based on the ƐƚĂƚĞ͛Ɛ�ƐƚƵĚĞŶƚ
population and reported subpopulations (specify sources of data).

x
Evidence is provided that the scores are reliable for the intended purposes for essentially all
students, as indicated by the standard error of m

easurem
ent across the score continuum

(i.e., conditional standard error).
x

Evidence is provided of the precision of the assessm
ents at cut scores, and consistency of

student level classification (specify sources of data).
x

Evidence is provided of generalizability for all relevant sources, such as variability of groups,
internal consistency of item

 responses, variability am
ong schools, consistency from

 form
 to

form
 of the test, and inter-rater consistency in scoring (specify sources of data).

A.4 Ensuring that assessm
ents are designed and

im
plem

ented to yield valid and consistent test 
score interpretations w

ithin and across years:  
ͻ

Assessm
ent form

s yield consistent score
m

eanings over tim
e, form

s w
ithin year, student

groups, and delivery m
echanism

s (e.g., paper,
com

puter, including m
ultiple com

puter
platform

s).

ͻ
A description is provided of the process used to ensure com

parability of assessm
ents and

assessm
ent results across groups and tim

e.
ͻ

Evidence is provided of valid and reliable linking procedures to ensure that the scores
derivĞĚ�ĨƌŽŵ

�ƚŚĞ�ĂƐƐĞƐƐŵ
ĞŶƚƐ�ĂƌĞ�ĐŽŵ

ƉĂƌĂďůĞ�ǁ
ŝƚŚŝŶ�ǇĞĂƌ�ĂĐƌŽƐƐ�ǀĂƌŝŽƵƐ�ƚĞƐƚ�͞ĨŽƌŵ

Ɛ͟�ĂŶĚ
across tim

e.
ͻ

Evidence is provided that the linking design and results are valid for test scores across the
achievem

ent continuum
.

ͻ
Score scales used facilitate accurate and
m

eaningful inferences about test perform
ance.

ͻ
Evidence is provided that the procedures used to transform

 raw
 scores to scale scores is

coherent w
ith the test design and the intended claim

s, including the types of Item
 Response

Theory (IRT) calibration and scaling m
ethods (if used) and other m

ethods for facilitating
m

eaningful score interpretations over tests and tim
e.

ͻ
Evidence is provided that the assessm

ents are designed and scaled to ensure the prim
ary
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Evidence 

interpretations of the assessm
ent can be fulfilled. For exam

ple, if the assessm
ents are used 

as data sources for grow
th or value-added m

odels for accountability purposes, evidence 
should be provided that the scaling and design features w

ould support such uses, such as 
ensuring appropriate am

ounts of m
easurem

ent inform
ation throughout the scale, as 

appropriate. 
ͻ

Evidence is provided, w
here a vertical or other score scale is used, that the scaling design

and procedures lead to valid and reliable score interpretations over the full length of the
scale proposed; and evidence is provided that the scale is able to m

aintain these properties
over tim

e (or a description of the proposed procedures is provided).
A.5 Providing accessibility to all students, including

English learners and students w
ith disabilities: 

ͻ
Follow

ing the principles of universal design:
The assessm

ents are developed in accordance
w

ith the principles of universal design and
sound testing practice, so that the testing
interface, w

hether paper- or technology-based,
does not im

pede student perform
ance.

x
A description is provided of the item

 developm
ent process used to reduce construct

irrelevance (e.g., elim
inating unnecessary clutter in graphics, reducing construct-irrelevant

reading load as m
uch as possible), including

o
The test item

 developm
ent process to rem

ove potential challenges due to factors such
as disability, ethnicity, culture, geographic location, socioeconom

ic condition, or
gender; and

o
Test form

 developm
ent specifications that ensure that assessm

ents are clear and
com

prehensible for all students.
x

Evidence is provided, including exem
plar tests (paper and pencil form

s or screen shots)
illustrating principles of universal design.

ͻ
O

ffering appropriate accom
m

odations and
m

odifications: Allow
able accom

m
odations and

m
odifications that m

aintain the constructs
being assessed are offered w

here feasible and
appropriate, and consider the access needs
(e.g., cognitive, processing, sensory, physical,
language) of the vast m

ajority of students.

x
A description is provided of the accessibility features that w

ill be available, consistent w
ith

state policy (e.g., m
agnification, audio representation of graphic elem

ents, linguistic
sim

plification, text-to-speech, speech-to-text, Braille).
x

A description is provided of access to translations and definitions, consistent w
ith state

policy.
x

A description is provided of the construct validity of the available accessibility features w
ith

a plan that ensures that the scores of students w
ho have accom

m
odations or m

odifications
that do not m

aintain the construct being assessed are not com
bined w

ith those of the bulk
of students w

hen com
puting or reporting scores.

ͻ
Assessm

ents produce valid and reliable scores
for English learners.

x
Evidence is provided that test item

s and accessibility features perm
it English learners to

dem
onstrate their know

ledge and abilities and do not contain features that unnecessarily
prevent them

 from
 accessing the content of the item

. Evidence should address:
presentation, response, setting, and tim

ing and scheduling (specify sources of data).
ͻ

Assessm
ents produce valid and reliable scores

for students w
ith disabilities.

x
Evidence is provided that test item

s and accessibility features perm
it students w

ith
disabilities to dem

onstrate their know
ledge and abilities and do not contain features that
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Criteria 
Evidence 

unnecessarily prevent them
 from

 accessing the content of the item
. Evidence should 

address: presentation, response, setting, and tim
ing and scheduling (specify sources of 

data). 
A.6 Ensuring transparency of test design and

expectations: Assessm
ent design docum

ents (e.g., 
item

 and test specifications) and sam
ple test 

questions are m
ade publicly available so that all 

stakeholders understand the purposes, 
expectations, and uses of the college- and career-
ready assessm

ents. 

x
Evidence is provided, including test blueprints, show

ing the range of state standards
covered, reporting categories, and percentage of assessm

ent item
s and score points by

reporting category.
x

Evidence is provided, including a release plan, show
ing the extent to w

hich a representative
sam

ple of item
s w

ill be released on a regular basis (e.g., annually) across every grade level
and content area.

x
Sam

ple item
s w

ith annotations and answ
er rationales are provided.

x
Scoring rubrics for constructed-response item

s w
ith sam

ple responses are provided for each
level of the rubric.

x
Item

 developm
ent specifications are provided.

x
Additional inform

ation is provided to the state to dem
onstrate the overall quality of the

assessm
ent design, including

o
Estim

ated testing tim
e by grade level and content area;

o
N

um
ber of form

s available by grade level and content area;
o

Plan for w
hat percentage of item

s w
ill be refreshed and how

 frequently;
o

Specifications for the various levels of cognitive dem
and and how

 each is to be
represented by grade level and content area; and

o
For ELA/Literacy, data from

 text com
plexity analyses.

A.7 M
eeting all requirem

ents for data privacy and
ow

nership: All assessm
ents m

ust m
eet federal and 

state requirem
ents for student privacy, and all data 

is ow
ned exclusively by the state. 

x
An assurance is provided of student privacy protection, reflecting com

pliance w
ith all

applicable federal and state law
s and requirem

ents.
x

An assurance is provided of state ow
nership of all data, reflecting know

ledge of state law
s

and requirem
ents.

x
An assurance is provided that the state w

ill receive all underlying data, in a tim
ely and

useable fashion, so it can do further analysis as desired, including, for exam
ple,

achievem
ent, verification, forensic, and security analyses.

x
A description is provided for how

 data w
ill be m

anaged securely, including, for exam
ple, as

data is transferred betw
een vendors and the state.
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B.
Align to Standards ʹ English Language Arts/Literacy

Criteria 
Evidence 

B.1 
Assessing student reading and w

riting
achievem

ent in both ELA and literacy: The 
assessm

ents are English language arts and literacy 
tests that are based on an aligned balance of high-
quality literary and inform

ational texts.  

ͻ
Test blueprints and other specifications as w

ell as exem
plar literary and inform

ational
passages are provided for each grade level, dem

onstrating the expectations below
 are m

et.
ͻ

Texts are balanced across literary and inform
ational text types and across genres, w

ith m
ore

inform
ational than literary texts used as the assessm

ents m
ove up in the grade bands, as the

ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ require.
For exam

ple, for com
m

on core aligned assessm
ents, goals include

o
In grades 3-8, approxim

ately half of the texts are literature and half are inform
ational;

o
In high school, because com

prehension of com
plex inform

ational texts is crucial for
readiness, texts are approxim

ately one-third literature and tw
o-thirds inform

ational;
and

o
In all grades, inform

ational texts are prim
arily expository rather than narrative in

structure, and in grades 6-12, inform
ational texts are approxim

ately one-third each
literary nonfiction, history/social studies, and science/technical.

ͻ
Texts and other stim

uli (e.g., audio, visual, graphic) are previously published or of
publishable quality. They are content-rich, exhibit exceptional craft and thought, and/or
provide useful inform

ation.
ͻ

History/social studies and science/technical texts, specifically, reflect the quality of w
riting

that is produced by authorities in the particular academ
ic discipline.

B.2 
Focusing on com

plexity of texts: The assessm
ents

require appropriate levels of text com
plexity; they 

raise the bar for text com
plexity each year so 

students are ready for the dem
ands of college- and 

career-level reading no later than the end of high 
school. M

ultiple form
s of authentic, previously 

published texts are assessed, including w
ritten, 

audio, visual, and graphic, as technology and 
assessm

ent constraints perm
it. 

ͻ
Text com

plexity m
easurem

ents, exem
plar literary and inform

ational passages for each grade
level, and other evidence (e.g., data, tools, procedures) are provided to dem

onstrate the
expectations below

 are m
et.

ͻ
At each grade, reading texts have sufficient com

plexity, and the average com
plexity of texts

increases grade-by-grade, m
eeting college- and career-ready levels by the end of high

school.
ͻ

A rationale and evidence are provided for how
 text com

plexity is quantitatively and
qualitatively m

easured and used to place each text at the appropriate grade level.
For exam

ple, for com
m

on core aligned assessm
ents, goals include

o
Texts are placed in a grade band using at least one research-based quantitative
m

easure;
o

Texts are placed at a grade level using a qualitative analysis m
easure, reflecting the

expert judgm
ent of educators; and

o
M

ost of the texts are placed w
ithin the grade band indicated by the quantitative
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Criteria 
Evidence analysis, w

ith exceptions usually found in high school literary texts. 
B.3 

Requiring students to read closely and use
evidence from

 texts: Reading assessm
ents consist 

of test questions or tasks, as appropriate, that 
dem

and that students read carefully and deeply 
and use specific evidence from

 increasingly com
plex 

texts to obtain and defend correct responses. 

ͻ
Test blueprints and other specifications as w

ell as exem
plar test item

s are provided for each
grade level, dem

onstrating the expectations below
 are m

et.
ͻ

All reading questions are text-dependent and
o

Arise from
 and require close reading and analysis of text;

o
Focus on the central ideas and im

portant particulars of the text, rather than on
superficial or peripheral concepts; and

o
Assess the depth and specific requirem

ents delineated in the standards at each grade
level (i.e., the concepts, topics, and texts specifically nam

ed in the grade-level
standards).

x
M

any reading questions require students to directly provide textual evidence in support of
their responses.
For exam

ple, for com
m

on core aligned assessm
ents, goals include

o
A m

ajority of reading score points is devoted to questions that ask students to directly
provide textual evidence in support of their responses (e.g., constructed-response and/or
tw

o-part evidence-based selected-response item
 form

ats).
B.4 

Requiring a range of cognitive dem
and: The

assessm
ents require all students to dem

onstrate a 
range of higher-order, analytical thinking skills in 
reading and w

riting based on the depth and 
com

plexity of college- and career-ready standards, 
allow

ing robust inform
ation to be gathered for 

students w
ith varied levels of achievem

ent.  

ͻ
Test blueprints and other specifications are provided to dem

onstrate that the distribution of
cognitive dem

and for each grade level and content area is sufficient to assess the depth and
com

plexity of the ƐƚĂƚĞ͛Ɛ�standards, as evidenced by use of a generic taxonom
y (e.g., t

Ğďď͛Ɛ
Depth of Know

ledge) or, preferably, classifications specific to the discipline and draw
n from

the requirem
ents of the standards them

selves and item
 response m

odes, such as
o

The com
plexity of the text on w

hich an item
 is based;

o
The range of textual evidence an item

 requires (how
 m

any parts of text[s] students
m

ust locate and use to response to the item
 correctly);

o
The level of inference required; and

o
The m

ode of student response (e.g., selected-response, constructed-response).
ͻ

A rationale is provided justifying the distribution of cognitive dem
and for each grade level

and content area.
ͻ

Exem
plar test item

s for each grade level are provided, illustrating each level of cognitive
dem

and, and accom
panied by a description ŽĨ�ƚŚĞ�ƉƌŽĐĞƐƐ�ƵƐĞĚ�ƚŽ�ĚĞƚĞƌŵ

ŝŶĞ�ĂŶ�ŝƚĞŵ
͛Ɛ

cognitive level.
B.5 

Assessing w
riting: Assessm

ents em
phasize w

riting
tasks that require students to engage in close 
reading and analysis of texts so that students can 
dem

onstrate college- and career-ready abilities.  

ͻ
Test blueprints and other specifications as w

ell as exem
plar test item

s for each grade level
are provided, dem

onstrating the expectations below
 are m

et.
ͻ

W
riting tasks reflect the types of w

riting that w
ill prepare students for the w

ork required in
college and the w

orkplace, balancing expository, persuasive/argum
ent, and narrative

w
riting, as state standards require. At higher grade levels, the balance shifts tow

ard m
ore

exposition and argum
ent.
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Criteria 
Evidence 

For exam
ple, for com

m
on core aligned assessm

ents, goals include 
o

Taking all form
s of the test together, w

riting tasks are approxim
ately one-third each

exposition, argum
ent, and narrative (som

e tasks m
ay represent blended structures),

w
ith the balance shifting tow

ard m
ore exposition and argum

ent at the higher grade
levels.

x
Tasks (including narrative tasks) require students to confront text or other stim

uli directly, to
draw

 on textual evidence, and to support valid inferences from
 text or stim

uli.
B.6 Em

phasizing vocabulary and language skills: The
assessm

ents require students to dem
onstrate

proficiency in the use of language, including 
vocabulary and conventions.  

ͻ
Test blueprints and other specifications as w

ell as exem
plar test item

s for each grade level
are provided, dem

onstrating the expectations below
 are m

et.
ͻ

Vocabulary item
s reflect requirem

ents for college and career readiness, including
o

Focusing on general academ
ic (tier 2) w

ords;
o

Asking students to use context to determ
ine m

eaning; and
o

Assessing w
ords that are im

portant to the central ideas of the text.
ͻ

Language is assessed w
ithin w

riting assessm
ents as part of the scoring rubric, or it is

assessed w
ith test item

s that specifically address language skills. Language assessm
ents

reflect requirem
ents for college and career readiness by

o
M

irroring real-w
orld activities (e.g., actual editing or revision, actual w

riting); and
o

Focusing on com
m

on student errors and those conventions m
ost im

portant for
readiness.

ͻ
Assessm

ents place sufficient em
phasis on vocabulary and language skills (i.e., a significant

percentage of the score points is devoted to these skills).
B.7 Assessing research and inquiry: The assessm

ents
require students to dem

onstrate research and
inquiry skills, dem

onstrated by the ability to find, 
process, synthesize, organize, and use inform

ation 
from

 sources. 

x
Test blueprints and other specifications as w

ell as exem
plar test item

s for each grade level
are provided, dem

onstrating the expectations below
 are m

et.
x

Test item
s assessing research and inquiry m

irror real w
orld activities and require students to

analyze, synthesize, organize, and use inform
ation from

 sources.
For exam

ple, for com
m

on core aligned assessm
ents, goals include

o
Research tasks require w

riting to sources, including analyzing, selecting, and organizing
evidence from

 m
ore than one source, and often from

 sources in diverse form
ats; and

o
W

hen assessm
ent constraints perm

it, real or sim
ulated research tasks com

prise a
significant percentage of score points w

hen all form
s of the reading and w

riting test are
considered together.

B.8 
Assessing speaking and listening: O

ver tim
e, and as

assessm
ent advances allow

, the assessm
ents 

m
easure the speaking and listening com

m
unication 

skills students need for college and career 
readiness. 

ͻ
O

ver tim
e, and as assessm

ent advances allow
, the speaking and listening skills required for

college and career readiness are assessed.
For exam

ple, for com
m

on core aligned assessm
ents, test item

s assessing speaking
o

AƐƐĞƐƐ�ƐƚƵĚĞŶƚƐ͛�ĂďŝůŝƚǇ�ƚŽ�ĞǆƉƌĞƐƐ�ǁ
Ğůů-supported ideas clearly and to probĞ�ŽƚŚĞƌƐ͛

ideas; and153
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Criteria 
Evidence 

o
IŶĐůƵĚĞ�ŝƚĞŵ

Ɛ�ƚŚĂƚ�ŵ
ĞĂƐƵƌĞ�ƐƚƵĚĞŶƚƐ͛�ĂďŝůŝƚǇ�ƚŽ�ŵ

ĂƌƐŚĂů�ĞǀŝĚĞŶĐĞ�from
 research and

orally present findings in a perform
ance task.

For exam
ple, for com

m
on core aligned assessm

ents, test item
s assessing listening 

o
Are based on texts and other stim

uli that m
eet the criteria for com

plexity, range, and
quality outlined in criteria B.1 and B.2 above; and

o
Perm

it the evaluation of active listening skills (e.g., taking notes on m
ain ideas,

elaborating on rem
arks of others).

B.9 
Ensuring high-quality item

s and a variety of item
types: High-quality item

s and a variety of types are 
strategically used to appropriately assess the 
standard(s). 

ͻ
Specifications are provided to dem

onstrate that the distribution of item
 types for each

grade level and content area is sufficient to strategically assess the depth and com
plexity of

the standards being addressed. Item
 types m

ay include, for exam
ple, selected-response,

tw
o-part evidence-based selected-response, short and extended constructed-response,

technology-enhanced, and perform
ance tasks.

ͻ
To support claim

s of quality, the follow
ing are provided:

o
Exem

plar item
s for each item

 type used in each grade band;
o

Rationales for the use of the specific item
 types;

o
Specifications show

ing the proportion of item
 types on a form

;
o

For constructed response and perform
ance tasks, a scoring plan (e.g., m

achine-scored,
hand-scored, by w

hom
, how

 trained), scoring rubrics, and sam
ple student w

ork to
confirm

 the validity of the scoring process; and
o

A description of the process used for ensuring the technical quality, alignm
ent to

standards, and editorial accuracy of the item
s.

C.
Align to Standards ʹ M

athem
atics

Criteria 
Evidence 

C.1 
Focusing strongly on the content m

ost needed for
success in later m

athem
atics: The assessm

ents 
help educators keep students on track to readiness 
by focusing strongly on the content m

ost needed in 
each grade or course for later m

athem
atics. 

ͻ
Test blueprints and other specifications are provided, dem

onstrating that the vast m
ajority

of score points in each assessm
ent focuses on the content that is m

ost im
portant for

students to m
aster in that grade band in order to reach college and career readiness. For

each grade band, this content consists of
o

Elem
entary grades ʹ num

ber and operations;
o

M
iddle school ʹ ratio, proportional relationships, pre-algebra, and algebra; and

o
High school ʹ prerequisites for careers and a w

ide range of postsecondary studies,
particularly algebra, functions, and m

odeling applications.
For exam

ple, for com
m

on core aligned assessm
ents, goals include 

o
In elem

entary grades, at least three-quarters of the points in each grade align
exclusively to the m

ajor w
ork of the grade;

o
In m

iddle school grades, at least tw
o-thirds of the points in each grade align exclusively
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ajor w
ork of the grade; and 

o
In high school, at least half of the points in each course align exclusively to prerequisites
for careers and a w

ide range of postsecondary studies.
ͻ

dŚĞ�ĂƐƐĞƐƐŵ
ĞŶƚ�ĚĞƐŝŐŶ�ƌĞĨůĞĐƚƐ�ƚŚĞ�ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ƌĞĨůĞĐƚƐ�Ă�ĐŽŚĞƌĞŶƚ�ƉƌŽŐƌĞƐƐŝŽŶ�ŽĨ

m
athem

atics content from
 grade to grade and course to course.

C.2 
Assessing a balance of concepts, procedures, and
applications: The assessm

ents m
easure conceptual 

understanding, fluency and procedural skill, and 
application of m

athem
atics, as set out in college- 

and career-ready standards. 

ͻ
Test blueprints and other specifications as w

ell as exem
plar test item

s for each grade level
are provided, dem

onstrating the expectations below
 are m

et.
ͻ

The distribution of score points reflects a balance of m
athem

atical concepts,
procedures/fluency, and applications, as the state͛Ɛ standards require.
For exam

ple, for com
m

on core aligned assessm
ents, at least one-quarter of the points com

e
from

 each of the follow
ing categories:

o
Conceptual understanding problem

s in w
hich students to respond to w

ell-designed
conceptual problem

s;
o

Procedural skill and fluency problem
s (e.g., purely procedural problem

s, som
e requiring

use of efficient algorithm
s, and others inviting opportunistic strategies); and

o
Application problem

s (e.g., in elem
entary and m

iddle grades, solving grade-appropriate
w

ord problem
s reflecting grow

ing com
plexity across the grades; in high school, rich

application problem
s requiring students to dem

onstrate college and career readiness).
ͻ

All students, w
hether high perform

ing or low
 perform

ing, are required to respond to item
s

w
ithin the categories of conceptual understanding, procedural skill and fluency, and

applications, so they have the opportunity to show
 w

hat they know
 and can do.

C.3 
Connecting practice to content: The assessm

ents
include brief questions and also longer questions 
that connect the m

ost im
portant m

athem
atical 

content of the grade or course to m
athem

atical 
practices, for exam

ple, m
odeling and m

aking 
m

athem
atical argum

ents. 

ͻ
Test blueprints and other specifications as w

ell as exem
plar test item

s for each grade level
are provided, dem

onstrating the expectations below
 are m

et.
ͻ

Assessm
ents for each grade and course m

eaningfully connect m
athem

atical practices and
processes w

ith m
athem

atical content (especially w
ith the m

ost im
portant m

athem
atical

content at each grade), as ƌĞƋƵŝƌĞĚ�ďǇ�ƚŚĞ�ƐƚĂƚĞ͛Ɛ�ƐƚĂŶĚĂƌĚƐ.
ͻ

Explanatory m
aterials (citing test blueprints and other specifications) describe the

connection for each grade or course betw
een content and m

athem
atical practices and

processes.
For exam

ple, for com
m

on core aligned assessm
ents, goals include

o
Every test item

 that assesses m
athem

atical practices is also aligned to one or m
ore

content standards (m
ost often w

ithin the m
ajor w

ork of the grade); and
o

Through the grades, test item
s reflect grow

ing sophistication of m
athem

atical practices
w

ith appropriate expectations at each grade level.
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Criteria 
Evidence 

C.4 
Requiring a range of cognitive dem

and: The
assessm

ents require all students to dem
onstrate a 

range of higher-order, analytical thinking skills in 
m

athem
atics based on the depth and

com
plexity of college- and career-ready standards, 

allow
ing robust inform

ation to be gathered for 
students w

ith varied levels of achievem
ent. 

Assessm
ents include questions, tasks, and prom

pts 
about the basic content of the grade or course as 
w

ell as questions that reflect the com
plex challenge 

of college- and career-ready standards. 

ͻ
Test blueprints and other specifications are provided to dem

onstrate that the distribution of
cognitive dem

and for each grade level is sufficient to assess the depth and com
plexity of the

ƐƚĂƚĞ͛Ɛ�standards, as evidenced by use a of generic taxonom
y (e.g., t

Ğďď͛Ɛ��ĞƉƚŚ�ŽĨ
Know

ledge) or, preferably, classifications specific to the discipline and draw
n from

m
athem

atical factors, such as
o

M
athem

atical topic coverage in the task (single topic vs. tw
o topics vs. three topics vs.

four or m
ore topics);

o
N

ature of reasoning (none, sim
ple, m

oderate, com
plex);

o
N

ature of com
putation (none, sim

ple num
eric, com

plex num
eric or sim

ple sym
bolic,

com
plex sym

bolic);
o

N
ature of application (none, routine w

ord problem
, non-routine or less w

ell-posed w
ord

problem
, fuller coverage of the m

odeling cycle); and
o

Cognitive actions (know
ing or rem

em
bering, executing, understanding, investigating, or

proving).
ͻ

A rationale is provided justifying the distribution of cognitive dem
and for each grade level

and content area.
ͻ

Exem
plar test item

s for each grade level are provided, illustrating each level of cognitive
dem

and, and accom
panied by a description ŽĨ�ƚŚĞ�ƉƌŽĐĞƐƐ�ƵƐĞĚ�ƚŽ�ĚĞƚĞƌŵ

ŝŶĞ�ĂŶ�ŝƚĞŵ
͛Ɛ

cognitive level.
C.5 

Ensuring high-quality item
s and a variety of item

types: High-quality item
s and a variety of item

 
types are strategically used to appropriately assess 
the standard(s). 

ͻ
Specifications are provided to dem

onstrate that the distribution of item
 types for each

grade level and content area is sufficient to strategically assess the depth and com
plexity of

the standards being addressed. Item
 types m

ay include selected-response, short and
extended constructed-response, technology-enhanced, and m

ulti-step problem
s.

ͻ
To support claim

s of quality the follow
ing are provided:

o
The list and distribution of the types of w

ork students w
ill be asked to produce (e.g.,

facts, com
putation, diagram

s, m
odels, explanations);

o
Exem

plar item
s for each item

 type used in each grade band;
o

Rationales for the use of the specific item
 types;

o
Specifications show

ing the proportion of item
 types on a form

;
o

For constructed response item
s, a scoring plan (e.g., m

achine-scored, hand-scored, by
w

hom
, how

 trained), scoring rubrics, and sam
ple student w

ork to confirm
 the validity of

the scoring process; and
o

A description of the process used for ensuring the technical quality, alignm
ent to

standards, and editorial accuracy of the item
s.
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D.
Yield Valuable Reports on Student Progress and Perform

ance

Criteria 
Evidence 

D.1 Focusing on student achievem
ent and progress to

readiness: ^ĐŽƌĞ�ƌĞƉŽƌƚƐ�ŝůůƵƐƚƌĂƚĞ�Ă�ƐƚƵĚĞŶƚ͛Ɛ�
progress on the continuum

 tow
ard college and 

career readiness, grade by grade, and course by 
course. Reports stress the m

ost im
portant content, 

skills, and processes, and how
 the assessm

ent 
focuses on them

, to show
 w

hether or not students 
are on track to readiness.  

ͻ
A list of reports is provided, and for each report, a sam

ple that show
s, at a m

inim
um

o
Scores and sub-scores that w

ill be reported w
ith em

phasis on the m
ost im

portant
content, skills, and processes for each grade or course;

o
Explanations of results that are instructionally valuable and easily understood by
essentially all audiences;

o
ZĞƐƵůƚƐ�ĞǆƉƌĞƐƐĞĚ�ŝŶ�ƚĞƌŵ

Ɛ�ŽĨ�ƉĞƌĨŽƌŵ
ĂŶĐĞ�ƐƚĂŶĚĂƌĚƐ�;ŝ͘Ğ͕͘�ƉƌŽĨŝĐŝĞŶĐǇ�͞ĐƵƚ�ƐĐŽƌĞƐ͟Ϳ͕�ŶŽƚ

just scale scores or percentiles; and
o

Progress on the continuum
 tow

ard college and career readiness, w
hich can be

expressed by w
hether a student has sufficiently m

astered the current grade or course
content and is therefore prepared for the next level.

(N
ote: N

ot all reporting inform
ation need be num

erical; for exam
ple, actual student w

ork 
on a released item

 could be presented, along w
ith the rubric for the item

 and a discussion of 
com

m
on errors.) 

ͻ
The reporting structure can be supported by the assessm

ent design, as dem
onstrated by

evidence, including data confirm
ing that test blueprints include a sufficient num

ber of item
s

for each reporting category, so that scores and sub-scores lead to the intended
interpretations and m

inim
ize the possibility of m

isinterpretation.
D.2 Providing tim

ely data that inform
 instruction:

Reports are instructionally valuable, easy to 
understand by all audiences, and delivered in tim

e 
to provide useful, actionable data to students, 
parents, and teachers. 

ͻ
A tim

eline and other evidence are provided to show
 w

hen assessm
ent results w

ill be
available for each report.

ͻ
A description is provided of the process and technology that w

ill be used to issue reports in
as tim

ely a m
anner as possible.

ͻ
Evidence, including results of user testing, is provided to dem

onstrate the utility of the
reports for each intended audience.

E.
Adhere to Best Practices in Test Adm

inistration

Criteria 
Evidence 

E.1 
M

aintaining necessary standardization and
ensuring test security: In order to ensure the 
validity, fairness, and integrity of state test results, 
the assessm

ent system
s m

aintain the security of 
the item

s and tests as w
ell as the answ

er 
docum

ents and related ancillary m
aterials that 

result from
 test adm

inistrations.  

ͻ
A com

prehensive security plan is provided w
ith auditable policies and procedures for test

developm
ent, adm

inistration, score reporting, data m
anagem

ent, and detection of
irregularities consistent w

ith N
CES and CCSSO

 recom
m

endations for, at a m
inim

um
o

Training for all personnel ʹ both test developers and adm
inistrators;

o
Secure m

anagem
ent of assessm

ents and assessm
ent data, so that no individual gains

access to unauthorized inform
ation;

o
Test adm

inistration and environm
ent; and

o
M

ethods used to detect testing irregularities before, during, and after testing, and steps
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Criteria 
Evidence to address them

. 
ͻ

A description is provided of how
 security safeguards have been tested and validated for

com
puter-based tests and for paper-and-pencil tests, as relevant.

F.
State Specific Criteria (as desired)

It is likely that states w
ill supplem

ent the above criteria w
ith criteria specific to their needs. These m

ight, for exam
ple, include

ͻ
Requiring involvem

ent of the ƐƚĂƚĞ͛Ɛ�K-12 educators, institutions of higher education, and career/technical experts in the design, developm
ent, and/or

scoring of the assessm
ents;

ͻ
Procuring a system

 of aligned assessm
ents, including diagnostic and interim

 assessm
ents designed to target and im

prove instruction as w
ell as m

easure
progress and perform

ance; and
ͻ

Ensuring interoperability of com
puter-adm

inistered item
s consistent in all w

ays w
ith the specifications laid out in the Assessm

ent Interoperability
Fram

ew
ork (2012) developed by the Com

m
on Education Data Standards (CEDS) project, so that tests and item

s ow
ned by the state can be easily ported

from
 one technology platform

 to another.
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